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Autumn Term
Subjects ↓

Early Years
Autumn 1: Year A Traditional Tales

Year One
Autumn 1

Year Two

Autumn 2

Autumn 1

Autumn 2

Year Three

Year Four

Year Five

Autumn 1

Autumn 2

Autumn 1

Autumn 2

Autumn 1

Autumn 2

How did early
man adapt to
survive in The
Stone Age – Iron
Age?

What were the
significant
achievements of
The Roman
Empire and what
was the local
reaction to the
Roman invasion?

Did the
settlement by
The Anglo
Saxons make
Britain a better
or worse place
to live?

What
significant
impact did
Victorian
Britain
have on
Britain
today?

What impact
did Sir John
Horsfall have
on our local
area?

Light

Forces and
Magnets

Sound

Does describing
the Vikings as
vicious, portray
them
accurately?
How did The
Saxons regain
control of
England?
Electricity

Year Six
Autumn 1

Autumn 2

What were
the
significant
consequence
s of WW1
and how did
they shape
the world
today?
Light

What were the
significant
consequences
of WW2 and
how did they
shape the
world today?

Year B Family
Autumn 2: Year A Witches & Wizards
Year B Superheroes

Understanding of
the World:
People and
Communities /
The World

Geography

History

Science

Early Years:
Understanding
the World

Seasonal
Changes:
Autumn
Understanding of
the World:
People and
Communities
F1.Which stories
are special and
why?
F2. Which people
are special and
why?

MFL
RE

Understanding of
the world:
Technology

Computing

Early Years:
Expressive arts
and Design

Art

Exploring and
using media and
materials

DT

PSHCE

UNICEF
article

Early Years:
Physical
development

Early Years:
Personal, social
and emotional
development

Moving and
Handling

Self-confidence
self-awareness
Managing feelings
behaviour,
relationships.

Everyday
Materials

How has nursing changed
since the Crimean War and
which significant nurses
contributed to these
achievements?

Working
Scientifically

French

1.7 What does
it mean to
belong to a
faith
community?

Uses of
Everyday
Materials

French

1.6 How and
why do we
celebrate
special and
sacred
times?

Animation,
Sound & Video
Creation

Charanga:
Me /
My Stories

Music

PE

How have toys, books and games
changed within living memory?

1.8 How
should we
care for
others and
the world
and why
does it
matter?

1.3 Who is
Jewish and
what do they
believe?

French

French

Year 3: 2.7 What does it mean to be a
Christian in Britain today?

Year 4: 2.8 What does it mean to be
a Hindu in Britain today?

2.1 Why
do some
people
think God
exists?

Animation,
Sound & Video
Creation

Animation,
Sound &
Video
Creation

Animation,
Sound &
Video
Creation
Charanga:
Rhythm in
the Way we
walk and
Banana Rap

Drawing

Animation, Sound
& Video Creation

Charanga:
Hands, Feet,
Heart

Drawing
Sewing and
Textiles

Basic Skills
Gymnastics
Th, Rolling and
Catching
Fundamental
Net and Wall
Movements:
Games
Running
Me and My Relationships:

Ukelele
Instrument
Instruction

Gymnastics

Net and Wall
Games

Drawing
Sewing and
Textiles

Outdoor
Adventurous
Activity

Gymnastics

Netball
Hockey

2.4 If God is
everywhere,
why go to a
place of
worship?

Drawing

Gymnastics

2.5 Is it
better to
express your
beliefs in art
and
architecture
or in charity
and
generosity?
Animation,
Sound &
Video
Creation

Netball
Hockey

Drawing

Gymnastics

Sewing and
Textiles
Outdoor
Adventurous
Activity

Basketball
Football

2.8 What
difference does
it make to
believe in a
ahimsa, grace
and/or
Ummah?

Charanga:
Jazz stage 2

Sewing and
Textiles
Outdoor
Adventuro
us Activity

Electricity

French

Charanga:
Living on a
Prayer

Sewing and
Textiles
Outdoor
Adventurous
Activity

Forces

French

Ukelele
Instrument
Instruction

Drawing
Sewing and
Textiles

Basic Skills
Th, Rolling
and Catching
Fundamental
Movements:
Running

Earth and
Space

Gymnastics

Basketball
Football

Using North Yorkshire Personal Social Health Education (PSHE) and Citizenship Guidance for schools including the curriculum entitlement framework.
School Event: Anti-bulling Week
5: Family; 7: Name; 19: Safe; 24: Survival.
British Values: Tolerance of Those with Different Faiths and Beliefs; Democracy; The Rule of Law; Individual Liberty; Mutual Respect
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Subjects ↓

Early Years
Spring 1
Year A Jungle/
Year B Transport

Geography

Spring 2
Year A New life/
Year B Space
Understanding of
the World:
People and
Communities / The
World

Year One

Year Two

Spring Term
Year Three

Year Four

Year Five

Year Six

Spring 1

Spring 2

Spring 1

Spring 2

Spring 1

Spring 2

Spring 1

Spring 2

Spring 1

Spring 2

Spring 1

Spring 2

Castles

Pirates

Continents
and Oceans

The UK &
Seas
Weather &
Climates

Rivers and Coasts
Including Flooding

Recycling,
Renewable Energy
and Air Pollution

Mountains and
Volcanoes
+ Local Area Map
Work

Endange
red and
Extinct
Species

Rainforest
Climate
Zones and
Biomes

Plastics
Oceans
Pollution

Earthquakes
and
Tsunamis

Global
Warming Inc
Deforestation

Skeletons
and
Muscles

Teeth

States of Matter

Nutritio
n and
Digestio
n

Growing
up and
Lifestyles

Life Cycles and
Reproduction

Circulation

Animals
Including
Microorganisms

History
Science

MFL

Early Years:
Understanding
the World

RE
Following
the North
Yorkshire’s
‘Agreed
Syllabus for
Religious
Education’

Understanding of
the World:
Technology

Computing

Humans

German

German

1.1 Who is a Christian and what
do they believe?

1.2 Who is a Muslim and what
do they believe?

Word
Processing
and data
handling

Charanga:
Everyone / Our
World

Music

Art

Understanding of
the World:
People and
Communities
F3 Which places are
special and why?
F4
What times are
special and why?

Seasonal Changes:
Winter and Spring

Early Years:
Expressive arts
and Design

Exploring and using
media and
materials

PE

PSHCE

UNICEF
article

Word
Processing
and data
handling

Charanga:
In the Groove

Early Years:
Personal, social
and emotional
development

Moving and
Handling

Self-confidence
self-awareness
Managing feelings
behaviour,
relationships.

Dance

Hopping,
Throwing and
Skipping and
Catching
Jumping
Spring 1: Keeping myself safe.
School Event: Safer internet day

2.5 Why are festivals
important to
Christian
communities?
(Easter focus)

2.9 What can we
learn from religions
about deciding what
is right and wrong?

2.3 Why
is Jesus
inspiring
to some
people?

French

French

2.2 What would Jesus do (can
we live by the values of Jesus
in the 21st Century)?

2.7 What matters most to
Christians and Humanists?

Word Processing
and data handling,
Coding +
Programming

Charanga:
Glockenspiel 1

Painting

Food and
Nutrition

Invasion
Games

French

Word Processing
and data handling,
Coding +
Programming

Painting

Food and
Nutrition

Early Years:
Physical
development

2.1 What do
different people
believe about
God? (Christian /
Muslim focus)

Charanga: I
want to play
in a band

Painting

DT

French

Word
Processing and
data handling,
Coding +
Programming
Charang
a:
Glocken
spiel 2

Painting

Food and Nutrition

Dance

Invasion
Games

Dance

Kwik Cricket

Dance

Hopping,
Skipping and
Jumping

Throwing
and Catching

Rugby

Circuits

Rugby

Guitar
Instrumen
t
Instruction
Painting

Food
and
Nutritio
n
Kwik
Cricket
Circuits

Word
Processing
and data
handling,
Coding +
Programming
Guitar
Instrument
Instruction
Painting

Food and
Nutrition

Food and
Nutrition

Dance

Cricket

Dance

Cricket

Rugby

Circuits

Rugby

Circuits

Spring 2: Becoming an active citizen.
School Events: Unicef D4C / Fairtrade
19: Safe; 29: Potential
British Values: Tolerance of Those with Different Faiths and Beliefs; Democracy; The Rule of Law; Individual Liberty; Mutual Respect
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Summer Term
Subjects ↓

Early Years
Summer 1
Year A Farm/
Year B Under the
Sea

Geography

History

Summer 2
Year A All around
the World/ Year B
Holidays
Understanding of
the World:
People and
Communities /
The World

RE

Early Years:
Understanding
the World

Following
the North
Yorkshire’s
‘Agreed
Syllabus for
Religious
Education’

Understanding of
the World:
People and
Communities
F5 Being special:
where do we
belong?
F6 What is special
about our world?

Understanding of
the World:
Technology

Computing

Music

Summer 1

Early Years:
Expressive arts
and Design

What was The Great Fire of
London and what changed as a
result of this significant event?

UNICEF
article

Early Years:
Personal, social
and emotional
development

Self-confidence
self-awareness
Managing feelings
behaviour,
relationships.

Plants

Living Things
and their
Habitats

1.4 How can we learn from
sacred books

Presentations,
Photography
and digital art

Year Three
Summer 1

Rocks

Fundamental
Movements:
R, H & S
Circuits

2.4 Why do
Christians pray?

Charanga:
Bringing us
together

Collage /
sculpture

Collage /
sculpture
Mechanisms
and
Structures

Athletics

Jumping and
Jumping and
Balancing
Balancing
Summer 1: My healthy lifestyle
School Event: Unicef Soccer Aid / Sports’ Day
Summer 2: Me and My Future.
School Events: transition

Fundamental
Movements:
R, H & S
Circuits

Plants

Year Four
Summer 1

Year Five

Summer 2

Summer 1

Summer 2

Year Six
Summer 1

Summer 2

What was the early Mayan
Civilisation and how does it
contrast with British history?

What were the achievements
of The Ancient Greek
civilisation and how did they
influence the modern world?

Living Things and Their Habitats

Properties and Changes in
Materials

French

French

French

2.6 What does it mean to be a
Muslim in Britain today?

2.3 What do religions say to us
when life gets hard?

French

County
Music
Service

Mechanisms
and
Structures

Summer 2

What were the significant achievements
of the Ancient Egyptian Civilisation?

Presentation
s,
Photography
and digital
art

County
Music
Service

Athletics
Moving and
Handling

Who and what are significant
within our own locality and
why are they important?

1.5 What makes some places
sacred?

Exploring and
using media and
materials
Early Years:
Physical
development

Summer 2

Spanish

Collage /
sculpture

DT

PSHCE

Plants

Summer 1

Spanish

Charanga:
Big bear funk /
Reflect, rewind
and replay

Art

PE

Year Two

Summer 2

Animals
Seasonal Ch:
Summer

Science

MFL

Year One

2.2 Why is the
Bible so important
for Christians
today?

2.5 Why are
festivals
important to
religious
communities?
(Eid focus)

Presentations,
Photography and
digital art,
Computer
Networks

Presentations,
Photography
and digital art,
Computer
Networks

2.6 Why do
some people
think that life is
like a journey
and what
significant
experiences
mark this?

Presentati
ons,
Photograp
hy and
digital art,
Computer
Networks
Charanga:
Blackbird

Collage /
sculpture
Mechanisms and
Structures

What was the Early Islamic
Civilisation and how does it
contrast with Bristish history?
Evolution
and
Inheritance

Presentation
s,
Photography
and digital
art,
Computer
Networks
Charanga:
Reflect, rewind
and replay

Collage /
sculpture
Mechanisms
and Structures

Revision/ NonStat Chemistry

Charanga:
Reflect, rewind
and replay
Collage /
sculpture

Mechanisms
and Structures

Mechanisms
and Structures

Badminton

Athletics

Badminton

Athletics

Tennis

Volleyball

Tennis

Volleyball

Rounders

Football

Rounders

Football

Rounders

Athletics

Rounders

Athletics

13: information; 24: health
British Values: Tolerance of Those with Different Faiths and Beliefs; Democracy; The Rule of Law; Individual Liberty; Mutual Respect
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Safeguarding Curriculum Long Term Plan
Return to contents page

Safeguarding Autumn Term
Early Years

Year One

Year Two

Year Three

Year Four

Year Five

Year Six

Autumn 1: Component: Self Image and Identity
PSHCE Link: Me and My Relationships
Autumn 2: Component: Anti-Bullying, Online Bullying
PSHCE Link: Me and My Relationships
Consent – one book to read each term
Safeguarding Spring Term
Early Years

Early Years

Year One

Year One

Year Five

Year Six

Spring 1: Component: Privacy and Security
PSHCE Link: Keeping Myself Safe
Spring 2: Component: Health, Wellbeing and Lifestyle PSHCE Link: My Healthy Lifestyle
Consent – one book to read each term
Safeguarding Summer Term
Year Three
Year Four
Year Five
Year Two

Year Six

Year Two

Year Three

Year Four

Summer 1: Component: Managing online information, Online Relationships PSHCE Link: Becoming Active Citizens
Summer 2: Component: Online Reputation
PSHCE Link: Me and My Future
Consent – one book to read each term
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Safeguarding Curriculum
Return to contents page
Curricular Goal: Safeguarding
At Glusburn Primary School, we want all children to understand it is their right (Article 19 UNCRC) to feel comfortable and safe, free from harm in all situations. If this is not so, they also have a right to speak and be heard by supportive adults.
We want all children to have the knowledge of expected safe behaviours by all those they interact with and understand the expectations and responsibilities required of them.
Autumn -1
Component: Self Image and Identity PSHCE Link: Me and My Relationships
Foundation Stage







Year 1

I can recognise that I can 
say ‘no’ / ‘please stop’ /
‘I’ll tell’ / ‘I’ll ask’ to
somebody who asks me
to do something that

makes me feel sad,
embarrassed or upset.
I can explain how this
could be either in real life
or online.
Choose books, puppets

and dolls that help
children explore their
ideas about friends and
friendship and to talk
about feelings, e.g.
someone saying ‘You
can’t play’.
Use pictures or
consistent gestures to
show children with SEN
the expected behaviours.

I can recognise that there
may be people online who
could make me feel sad,
embarrassed or upset.
If something happens that
makes me feel sad, worried,
uncomfortable or
frightened I can give
examples of when and how
to speak to an adult I can
trust.
I know what being a good
friend means both on and
offline and how they should
make us feel happy and
secure.

Year 2










I can explain how other
people’s identity online can
be different to their identity
in real life.
I can describe ways in which
people might make
themselves look different
online.
I can give examples of
issues online that might
make me feel sad, worried,
uncomfortable or
frightened; I can give
examples of how I might get
help.
I know when relationships
both on and offline make
me feel unhappy or unsafe
and I am able to ask for
help.
I know the ‘recipe’ for being
a good friend both on and
offline and that trust is a
core ingredient.

Year 3








Year 4

I can explain what is meant 
by the term ‘identity’.
I can explain how I can
represent myself in

different ways online.
I can explain ways in which
and why I might change my
identity depending on what
I am doing online (e.g.

gaming; using an avatar;
social media).
I understand that
relationships both on and
offline may change over
time and how to ask for
help if this make me
unhappy.
I can name people who look
after me, my networks and
who to go to if I am worried
about anything on or offline
and how to attract their
attention.

Year 5

I can explain how my online 
identity can be different to
the identity I present in
‘real life’

Knowing this, I can describe
the right decisions about
how I interact with others
and how others perceive

me.
I can take responsibility for
my own behaviour and
safety and realise that
actions have consequences
both on and offline.


I can explain how identity
online can be copied,
modified or altered.
I can demonstrate
responsible choices about
my online identity,
depending on context.
I am aware of different
types of relationships and
what makes them a
positive, healthy
relationships both on and
offline and I have the skills
to form and maintain a
healthy relationship.
I know where individuals,
families and groups can get
help and support both on
and offline.

Year 6











I can describe ways in which
media can shape ideas
about gender and I can
identify messages about
gender roles and make
judgements based on them.
I can challenge and explain
why it is important to reject
inappropriate messages
about gender online.
I can describe issues online
that might make me or
others feel sad, worried,
uncomfortable or
frightened. I know and can
give examples of how I
might get help, both on and
offline.
I can explain why I should
keep asking until I get the
help I need.
I know that relationships
change over time and the
features of a positive
healthy relationship both
on and offline (including
friendships)
I know where individuals,
families and groups can get
help and support both on
and offline
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Autumn 2
Component: Anti-Bullying, Online Bullying
PSHCE Link: Me and My Relationships
Foundation Stage
• I can describe ways that
some people can be unkind
online.
• I can offer examples of how
this can make others feel.

Year 1











I know when relationships
both on and offline make
me feel unhappy or unsafe
and I am able to ask for help
and I can recognise that my
behaviour affects others
both on and offline
I know the difference
between right and wrong,
fair and unfair and kind and
unkind both on and offline.
I can recognise there are
different types of
teasing both on and
offline and I know that
people you don’t know
are strangers and this
applies online as well as
well as offline
I can describe how to
behave online in ways that
do not upset others and can
give examples.
I can recognise and say
what is right and wrong
both on and offline.
I understand that pressure
to behave in an unsafe way
can come from a range of
people, including people I
know and online.

Year 2










I know that there are
different types of negative
behaviours, bullying and
teasing both on and offline.
I know that these
behaviours are wrong and
know how to deal with
them including if I
experience or witness it, I
know how to get help.
I can give examples of
bullying behaviour and how
it could look online.
I understand how bullying
can make someone feel.
I can talk about how
someone can/would get
help about being bullied
online or offline.
I know the difference
between secrets and
surprises both on and
offline and understand
what is not a good secret to
keep.

Year 3











I know how to be a good
friend both on and offline
and manage a fall out.
I can describe the nature
and consequences of
negative behaviours,
bullying both on and offline
and express some ways of
responding to it and I can
still get help (this includes
different types of bullying,
how to recognise it, how to
seek help and coping
strategies).
I can explain what bullying
is and can describe how
people may bully others.
I can describe rules about
how to behave online and
how I follow them.
I can make judgements and
decisions and use basic
techniques for resisting
negative peer pressure both
on and offline.
I can explain how my
behaviour may have
consequences for myself
and others both on and
offline.

Year 4











I can identify some online
technologies where bullying
might take place.
I can describe ways people
can be bullied through a
range of media (e.g. image,
video, text, chat).
I can explain why I need to
think carefully about how
content I post might affect
others, their feelings and
how it may affect how
others feel about them
(their reputation).
I have some effective
strategies to cope with peer
influence and peer pressure
both on and offline.
I recognise how online
communications (including
from friends) may be used
for manipulation or
persuasion and I have ways
of managing this.
I know how to recognise
and display respectful
behaviour online and I can
recognise aggressive and
anti-social behaviours both
on and offline such as
bullying and discrimination
and their effects on
individuals and
communities, such as
travellers, migrants and
asylum seekers.

Year 5











I can recognise when
someone is upset, hurt or
angry online.
I can describe how to get
help for someone that is
being bullied online and
assess when I need to do or
say something or tell
someone.
I can explain how to block
abusive users, can explain
how I would report online
bullying on the apps and
platforms that I use and I
can describe the helpline
services who can support
me and what I would say
and do if I needed their help
(e.g. Child line).
I know that the pressure to
behave in an unacceptable,
unhealthy or risky way can
come from a variety of
sources including people I
know both on and offline
and the media.
I understand how some
people use online
technology to bully other
people and I know how to
seek help if this happens to
me or a friend.
I can begin to respond to, or
challenge, negative
behaviours both on and
offline such as stereotyping,
homophobia, transphobia
and biphobia and racism.

Year 6










I can recognise the
difference between
aggressive and assertive
behaviour both on and
offline and developed some
strategies to resolve
disputes and conflict
I realise the consequences
of anti-social and aggressive
behaviours, such as
bullying, cyber-bullying,
homophobia, transphobia
and biphobia and racism
which can happen both on
and offline on individuals
and communities
I understand the nature,
causes and consequences of
hate crime which can
happen both on and offline
and I know I need to tell a
trusted adult
I can describe how to
capture bullying content as
evidence (e.g screen-grab,
URL, profile) to share with
others who can help me
and I can identify a range of
ways to report concerns
both in school and at home
about online bullying.
I know that the pressure to
behave in an unacceptable,
unhealthy or risky way can
come from a variety of
sources both on and offline,
including people I know and
the media.
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Spring 1
Component: Privacy and Security PSHCE Link: Keeping Myself Safe
Foundation Stage








Year 1

Encourage pupils to

express any concerns to
staff or parents.
Develop vocabulary for
children to express
concerns.
I can identify some
simple examples of my 
personal information
(e.g. name, address,
birthday, age, location).
I can describe the
people I can trust and
can share this with; I
can explain why I can
trust them.
Set, explain and
maintain clear,
reasonable and
consistent limits so that

children can feel safe
and secure in their play
and other activities.






I understand what is meant
by ‘privacy’; my right to
keep things ‘private’ and
the importance of
respecting others’ privacy
both on and offline and
between friends.
I can name people who look
after me, my networks and
who to go to if I am worried
about anything on and
offline and how to attract
their attention and I know I
have a responsibility to
keep myself and others
safe, when to say, ‘yes’ ‘no’,
‘I’ll ask’ and ‘I’ll tell’
including knowing that they
do not need to keep secrets
both on and offline.
I know that when people I
don’t know ask me for
private information I don’t
share it online or in person
I understand that some
websites, games and social
media sites have age
restrictions and I know how
to get help if I see
something I am unhappy
with online
I can recognise more
detailed examples of
information that is personal
to me (e.g. where I live, my
family’s names, where I go
to school) and I can explain
why I should always ask a
trusted adult before I share
any information about
myself online.
I can explain how
passwords can be used to
protect information and
devices.

Year 2











I know that individuals have
rights over their own
bodies, and that there are
differences between good
and bad touching (this
includes between peers) I
can name people who look
after me, my networks and
who to go to if I am worried
about anything on and
offline and how to attract
their attention.
I have an understanding of
a range of risks when
communicating online and I
can demonstrate ways of
reducing the risk to ensure I
am safe online.
I have an understanding of
what a healthy online
friendship is and awareness
of the risks associated with
people I have never met
I know that people
sometimes behave
differently online including
friends or by pretending to
be someone they are not.
I can describe why other
people’s work belongs to
them.
I can recognise that content
on the internet may belong
to other people.

Year 3










I understand the difference
between secrets and
surprises and understand
not to keep adult secrets
both on and offline and
when to support a friend to
tell a trusted adult.
I can identify and explain
how to manage risks in
different situations
including on and offline line
and I have a growing
understanding of a range of
risks when communicating
online and I can
demonstrate ways of
reducing the risk to ensure
myself and my friends are
safe online.
I know how to report
concerns and get support
with issues online contact
and can give reasons why I
should only share
information with people I
choose to and can trust. I
can explain that if I am not
sure or I feel pressured, I
should ask a trusted adult.
I understand and can give
reasons why passwords are
important and describe
simple strategies for
creating and keeping
passwords private.
I can describe how
connected devices can
collect and share my
information with others.

Year 4











I can demonstrate the
features of good healthy
friendship both on and
offline and have the skills to
manage a falling out.
I can name people who look
after me, my networks and
who to go to if I am worried
about anything on or offline
and how to attract their
attention.
I can describe what risk
means to me both on and
offline.
I understand the need to
keep some information
private in order to protect
myself when
communicating online and I
can implement strategies to
do this. I can explain what a
strong password is and
describe strategies for
keeping my personal
information private,
depending on context.
I can explain that others
online can pretend to be me
or other people, including
my friend and suggest
reasons why they might do
this
I can explain how internet
use can be monitored.

Year 5












I can name people who look
after me, my networks and
who to go to if I am worried
about anything on or offline
and my health and how to
attract their attention.
I know how to respond safely
and appropriately to adults I
meet (including online) whom
I do not know and I know how
to present myself safely
online and understand the
potential risks of providing
personal information online
I recognise different risks in
different situations both on
and offline and then decide
how to behave responsibly,
including judging what kind of
physical contact is acceptable
or unacceptable (this could
include between peers)
I can use a range of strategies
to protect my personal
information, including
passwords, addresses and
images of myself and others
and I can create and use
strong and secure passwords.
I understand that the person
that I think I am
communicating with on-line
may not be who they say they
are.
I can explain how many free
apps or services may read and
share my private information
(e.g. friends, contacts, likes,
images, videos, voice,
messages, geolocation) with
others, how and why some
apps may request or take
payment for additional
content (e.g. in-app
purchases) and explain why I
should seek permission from
a trusted adult before
purchasing.

Year 6










I can name people who look
after me, my networks and
who to go to if I am worried
about anything on or offline
and my health and how to
attract their attention.
I can respond to challenges
including recognising,
managing and accessing
risks in different situations
both on and offline and can
manage them responsibly.
I use different passwords
for a range of online
services and describe
effective strategies for
managing those passwords
(e.g. password managers,
acronyms, stories). I know
what to do if my password
is lost or stolen.
I can explain what app
permissions are and can
give some examples from
the technology or services I
use.
I can describe simple ways
to increase privacy on apps
and services that provide
privacy settings. I can
describe ways in which
some online content targets
people to gain money or
information illegally; and
can describe strategies to
help me identify such
content (e.g. scams,
phishing)
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Spring 2
Component: Health, Wellbeing and Lifestyle
Foundation Stage




Year 1

I can identify rules that help 
keep us safe and healthy in
and beyond the home when
using technology.
I can give some simple

examples.


Year 2

I can explain rules to keep

us safe when we are using
technology both in and
beyond the home.
I can give examples of some 
of these rules.
I know the internet has

many benefits but I know I
need to balance my time
spent on and offline

I can explain simple
guidance for using
technology in different
environments and settings.
I can say how those
rules/guides can help me
I know the internet has
many benefits but I know I
need to balance my time
spent on and offline and I
adhere to the age rating of
computer games.

PSHCE Link: My Healthy Lifestyle

Year 3








I can explain why spending
too much time using
technology can sometimes
have a negative impact on
me.
I can give some examples of
activities where it is easy to
spend a lot of time engaged
(e.g. games, films, videos).
I know the internet has
many benefits but I know I
need to balance my time
spent on and offline and
adhere to the age rating of
computer game.
I can explain how the
internet can be used to sell
and buy things

Year 4









I can explain how using
technology can distract me
from other things I might do
or should be doing.
I can identify times or
situations when I might
need to limit the amount of
time I use technology.
I can suggest strategies to
help me limit this time.
I know the internet has
many benefits but I know I
need to balance my time
spent on and offline and
adhere to the age rating of
social media and computer
games.
I can describe some of the
methods used to encourage
people to buy things online
(e.g. advertising offers; inapp purchases, pop-ups)
and can recognise some of
these when they appear
online.

Year 5








Year 6

I can describe ways

technology can affect
healthy sleep and can
describe some of the issues.
I can describe some
strategies, tips or advice to 
promote healthy sleep with
regards to technology
I understand what
boundaries are appropriate
in friendships with peers
and others both on and
offline

I know the internet has
many benefits but I know I
need to balance my time
spent on and offline and
adhere to the age rating of
social media and computer
games.


I can describe common
systems that regulate agerelated content (e.g.PEGI,
BBFC, parental warnings)
and describe their purpose.
I can assess and action
different strategies to limit
the impact of technology on
my health (e.g. nightshift
mode, regular breaks,
correct posture, sleep, diet
and exercise).
I can explain the
importance of selfregulating my use of
technology; I can
demonstrate the strategies I
use to do this (e.g.
monitoring my time online,
avoiding accidents).
I know the internet has
many benefits but I know I
need to balance my time
spent on and offline and
adhere to the age rating of
social media and computer
games.
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Summer 1
Component: Managing online information, Online Relationships PSHCE Link: Becoming Active Citizens
Foundation Stage


Year 1

I can talk about how I can

use the internet to find
things out.

I can identify devices I could
use to access information
on the internet.


I can give simple examples
of how to find information
(e.g. search engine,

voice activated searching)

I know that work I create
belongs to me.

I can name my work so that
others know it belongs to
me.

Managing feelings and behaviour:
ELG
Children talk about how they and 
others show feelings, talk about
their own and others’ behaviour,
and its consequences, and know

that some behaviour is
unacceptable. They work as part
of a group or class, and
understand and follow the rules.
They adjust their behaviour to 
different situations, and take
changes of routine in their stride.

I can use the internet
to find things out and
I can use simple
keywords in search
engines
I can describe and
demonstrate how to
get help from a
trusted adult or
helpline if I find
content that makes
me feel sad,
uncomfortable
worried or
frightened.
I know how to be nice
to people both on
and off line.
I can explain why
work I create using
technology belongs to
me.
I can say why it
belongs to me (e.g. ‘it
is my idea’ or ‘I
designed it’).
I can save my work so
that others know it
belongs to me (e.g.
filename, name on
content).

Year 2










I can use keywords in
search engines.
I can demonstrate how to
navigate a simple webpage
to get to information I need
(e.g. home, forward, back
buttons; links, tabs and
sections).
I can explain what voice
activated searching is and
how it might be used (e.g.
Alexa, Google Now, Siri).
I can explain the difference
between things that are
imaginary, ‘made up’ or
‘make believe’ and things
that are ‘true’ or ‘real’.
I can explain why some
information I find online
may not be true.
I can describe why other
people’s work belongs to
them and can recognise
that content on the
internet may belong to
other people.

Year 3










I can use key phrases in
search engines, I can
explain what
autocomplete is and how
to choose the best
suggestion.
I can explain the
difference between a
‘belief’, an ‘opinion’ and
a ‘fact’.
I can listen to and show
respect for the views of
others both on and
offline contact
I can explain why copying
someone else’s work
from the internet without
permission can cause
problems and I can give
examples of what those
problems might be.
I understand the media
can be biased.

Year 4












I can analyse information
and differentiate between
‘opinions’, ‘beliefs’ and
‘facts’. I understand what
criteria have to be met
before something is a ‘fact’.
I can describe how I can
search for information
within a wide group of
technologies (e.g. social
media, image sites, video
sites).
I can explain that some
people I ‘meet online’ (e.g.
through social media) may
be computer programmes
pretending to be real
people
I can explain why lots of
people sharing the same
opinions or beliefs online
does not make those
opinions or beliefs true.
When searching on the
internet for content to use,
I can explain why I need to
consider who owns it and
whether I have the right to
reuse it and I can give some
simple examples.
I can acknowledge that
others have different points
of view both on and offline.

Year 5














I can use different search
technologies and I can
evaluate digital content and
can explain how I make
choices from search results.
I can explain key concepts
including: data, information,
fact, opinion belief, true,
false, valid, reliable and
evidence.
I understand the difference
between online misinformation (inaccurate
information distributed by
accident) and dis-information
(inaccurate information
deliberately distributed and
intended to mislead). I can
explain what is meant by
‘being sceptical’, give
examples of when and why it
is important to be ‘sceptical’. I
can explain what is meant by
a ‘hoax’ and explain why I
need to think carefully before
I forward anything online.
I can explain why some
information I find online may
not be honest, accurate or
legal.
I can explain why information
that is on a large number of
sites may still be inaccurate or
untrue. I can assess how this
might happen (e.g. the
sharing of misinformation
either by accident or on
purpose).
I know how to be a good
friend both on and offline and
how to manage a fall out with
a friend
I can assess and justify when
it is acceptable to use the
work of others and give
examples of content that is
permitted to be reused.

Year 6













I can use search technologies
effectively and explain how
search engines work and how
results are selected and ranked
and I can demonstrate the use
of search tools to find and
access online content which
can be reused by others.
I can describe how some online
information can be opinion and
can offer examples and explain
how and why some people
may present ‘opinions’ as
‘facts’. I can define the terms
‘influence’, ‘manipulation’ and
‘persuasion’ and explain how I
might encounter these online
(e.g. advertising and ‘ad
targeting’).
I can demonstrate strategies to
enable me to analyse and
evaluate the validity of ‘facts’
and I can explain why using
these strategies are important
and I can demonstrate the
strategies I would apply to be
discerning in evaluating digital
content.
I can identify, flag and report
inappropriate content.
I can select appropriate tools
to collaborate and
communicate confidently and
safely with others, including
friends I know in real life.
I can demonstrate how to
make references to and
acknowledge sources I have
used from the internet
I understand that employers
must treat all employees
equally and there are certain
protected characteristics under
the Equalities Act and know
how to keep myself safe when
working and what the law says
to protect workers.
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Summer 2
Component: Online Reputation PSHCE Link: Me and My Future
Foundation Stage








Year 1

I can identify ways that I

can put information on the
internet.
Provide a safe space for

children to calm down or
when they need to be quiet.
Provide activities that help
children to develop safe
ways of dealing with anger
and other strong feelings.
Involve children in agreeing
codes of behaviour and
taking responsibility for
implementing them
Provide books with stories
about characters that
follow or break rules, and
the effects of their
behaviour on others.

Year 2

I can recognise that

information can stay online
and could be copied.
I can describe what
information I should not put 
online without asking a
trusted adult first

Year 3

I can explain how

information put online
about me can last for a long
time.
I know who to talk to if I
think someone has made a

mistake about putting
something online.




I understand about growing
and changing and new
opportunities and
responsibilities both on and
offline that increasing
independence may bring.
I can search for information
about myself online.
I can recognise I need to be
careful before I share
anything about myself or
others online.
I know who I should ask if I
am not sure if I should put
something online.

Year 4







I know that not everything
on the internet is true and
know what to do if I access
something that makes me
unhappy or uncomfortable.
I can describe how others
can find out information
about me by looking online.
I can explain ways that
some of the information
about me online could have
been created, copied or
shared by others.
I can identify some factors
(positive and negative) that
affect physical, mental and
emotional health e.g.
relationships with family
and friends, stress levels,
physical activity, diet, selfimage, media, online and
have started to develop
ways of counteracting the
negative factors.

Year 5









I know how to manage
requests for images of
myself or others (this
includes from friends); what
is and is not appropriate to
ask for or share; who to talk
to if I feel uncomfortable
and are concerned by such
a request.
I can search for information
about an individual online
and create a summary
report of the information I
find.
I can describe ways that
information about people
online can be used by
others to make judgments
about an individual.
I know how to access local
and national support groups
both on and offline.
I know where to find
impartial advice to inform
my decision making and
understand about media
bias.

Year 6










I recognise the
responsibility I have both on
and offline due to increased
independence and can keep
myself and others safe.
I can explain how I am
developing an online
reputation which will allow
other people to form an
opinion of me.
I can describe some simple
ways that help build a
positive online reputation
I am aware of how the
media present information
and that the media can be
both a positive and negative
influence
I can critique how the
media present information.
I know that people buy
things online and have
online bank accounts and
passwords to keep money
safe.
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Geography
Return to contents page
Curricular Goal:
At Glusburn school we want our children to develop knowledge about the world, the United Kingdom and their own locality relating to both human and physical geography. We want to inspire a curiosity and fascination about the
world and its people and equip pupils with knowledge about diverse places, people, resources and natural and human environments.
Spring Term 1
Component: Human and Physical Geography
Foundation Stage

Year 1

Year 2

Year 3

Year 4

Year 5

Year 6

Development Matters
Understanding the World: The
World
Page 40

Castles

Continents and Oceans

Rivers and Coasts: Including
Flooding

Mountain Ranges &
Volcanoes
+ Local Area Map Work

Rainforests: Inc Climate
Zones & Biomes

Natural Disasters:
Earthquakes and Tsunamis

ELG: Describe their immediate
environment using knowledge
from observation, discussion,
stories, non-fiction texts and
maps; explain some similarities
and differences between life in
this country and life in other
countries, drawing on knowledge
from stories, non-fiction texts
and – when appropriate – maps.







Look at where we live on a
map – using appropriate
vocabulary – find our
street, find our school.
Look at villages and towns in
our immediate vicinity.
Look at places further away
on the map – such as
holidays – what makes
these places different and
the same
Look
at
physical
environmental
features
such
as
waterfalls,
mountains, jungles, beaches
etc.



















Why do we have
castles in our country
and what were they
used for?
What are the 4
countries of the UK
where are they on the
map?
What does a Scottish
castle look like in the
capital city of
Edinburgh and can we
find it on an atlas?
What does a Welsh
castle look like in the
capital city of Cardiff
and can we find it in an
atlas?
What does an English
castle look like in the
capital city of London
and can we find it in an
atlas?
What does an Irish
castle look like in the
capital city of Belfast
and can we find it in an
atlas?
Can we find and locate
Skipton Castle on a
local map? What is the
difference between a
city and a town?
What are the
geographical
similarities and
differences?












What are the seven 7
continents of the
world?
What are the 5 oceans
of the world?
Where are they on a
world map?
What are the north
and south poles?
Why is Antarctica
known as the frozen
continent?
Where do we live?
What are some of the
other countries in
Europe?
What can we find out
about Asia? (Physical
and human
landmarks, climate,
population, habitats)
What can we find out
about Australasia?
(Physical and human
landmarks, climate,
population, habitats)

Where are the UK’s main
rivers?

What are the physical
features of a river’s
course?

How do erosion &
deposition shape a
river?

How do humans use
rivers?

Which seas surround the
UK?

What are the physical
features of a coastline?

How are the coastlines
changing?

How do humans use the
coastline?

What are the causes and
impacts of flooding?

How do we protect
ourselves against
flooding?













What are the physical &
human features of our
local area?
Can I use a map to
navigate around my
local area?
Which are the UKs
tallest mountains?
How does our local land
use compare with
Snowdonia’s?
Can we locate the
world’s most famous
mountain ranges?
How do two mountain
ranges differ in their
geographical features?
Where do volcanoes
come from?
What are the features of
a volcano and what
happens when it erupts?
What are the lasting
effects when a volcano
erupts?
Case Study- What are
the differences through
the study of human and
physical geography of a
region in a European
country.







Where in the world are
our rainforests and
which climate zone do
they belong to?
What are the world’s
major biomes and
where are they?
What kind of a biome is
the rainforest and how
does it differ to others?
What significance do
rainforests have to the
wider ecosystem?
Why are the world’s
rainforests diminishing?
What knowledge can we
recall about rainforests?













How do the earth’s
tectonic plates work?
What is the continental
drift theory?
How do different plate
boundaries work?
Where are the
earthquakes likely to
strike?
What happens when an
earthquake strikes?
How are earthquakes
measured?
Can you prepare and
protect for an
earthquake?
What is a tsunami?
What are the effects
when a tsunami hits?
Case Study: The Boxing
Day Tsunami
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Spring Term 2
Component: Physical and Human Geography
Foundation Stage
As above.

Year 1
Pirates











Who was Blackbeard
the pirate and where
did he travel to?
What are the seas
surrounding the UK?
What is the sea and
ocean used for?
What are ports and
harbours used for?
What is a coastline?
What is a cliff?
What is a beach and
how do they compare
to different beaches
around the world?
What are the human
and physical features of
a British seaside town
(Scarborough)
What are the
similarities and
differences of a small
seaside area in a
contrasting nonEuropean country (the
Caribbean)







Year 2
What can we find out
about Africa? (Physical
and human
landmarks, climate,
population, habitats)
What can we find out
about North America?
(Physical and human
landmarks, climate,
population, habitats)
What can we find out
about South America?
(Physical and human
landmarks, climate,
population, habitats)

Component: ECO Awareness
Year 3
Recycle and Renew







Through-out the above - Can
we use world maps, atlases
and globes to identify
countries, continents and
oceans?

The UK









What are the names
of the four countries
in the UK and where
are they on a map?
Where are the capital
cities?
What are the names
of the UK’s
surrounding seas and
where are they on a
map?
What is the weather
like in the UK? What
are the seasonal
changes?
How does the weather
affect us?
Where are the
Hot/Cold Climates in
the world and where
is the equator?

How can we reduce our
waste by reducing,
reusing and recycling?
What impact does waste
have on rivers & coasts?
Where does our energy
come from? (Fossil
Fuels)
How do fossil fuels
contribute to air
pollution?
How can we burn less
fossil fuels?
(Renewable Energy)

Year 4
Changing Environments:
Endangered and Extinct
Creatures








What is extinction and
why may it occur?
Which animals are now
extinct and why?
Which animals are now
endangered and why?
Why are environments
changing?
What can be done to
save these
environments and
creatures?
What is the likelihood
that humans could one
day become extinct?

Year 5
Plastic Pollution







Why do oceans matter?
How does my plastic use
impact the oceans and
marine life?
What can we do to
reduce the impact of
plastic pollution?
How will plastic
consumption impact
human-kind and planet
earth?
What knowledge can we
recall about the impact
of plastic pollution?

Year 6
Changing Environments:
Climate Change









What is Climate Change
and how will it affect our
planet?
How are Humans
contributing to the
effects of Global
Warming?
How is Global Warming
melting the ice caps and
what is the impact for
our wildlife?
How are the burning of
fossil fuels adding the
Ozone layer effect?
How does the farming
industry impact Climate
Change?
How does the
production of palm oil
contribute to
deforestation and what
can be done to combat
this?
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History
Return to contents page
Curricular Goal:
At Glusburn Community Primary School, we want our children to have rich History knowledge that will inspire them to develop a sense of curiosity about the past, as well as a desire to embrace a variety of activities and experiences
across a range of History topics.
Autumn 1
Component: Events Within
Component: Lives of
Component: British History
Component:
Living Memory
Significant Individuals
British & World History
Foundation Stage
Year 1
Year 2
Year 3
Year 4
Year 5
Year 6
Development Matters
Enquiry - How have Toys,
Florence Nightingale, Mary
The Stone Age
Anglo-Saxons & Scots
Victorians
World War 1
Understanding the World:
Books and Games changed
Seacole & Edith Cavell
Changes in Britain from the
Britain’s Settlement by Anglo
A local history study
British and World History
People and Communities
within living memory?
Enquiry – How has nursing
Stone Age to Iron Age
Saxons and Scots
Enquiry -What significant
A study of an aspect or theme in
Page 38
changed since the Crimean
Enquiry -How did early man
Enquiry – Did the settlement
impacts did Victorian Britain
British history that extends
War and which significant

Revisit history learning
adapt to survive in the Stone
by The Anglo Saxons make
have on Britain today?
pupils’ chronological knowledge
nurses contributed to these
from EYFS – My family.
Age to The Iron Age?
Britain a better or worse
beyond 1066.

How did the British
ELG: Talk about the lives of 
achievements?
What are the main
place to live?
Enquiry -What were the

Revisit learning vibrations
empire evolve through
Revisit learning
the people around them and
events in our own lives? 
significant consequences of the
summer 2 – local history.

Revisit summer 2
Victoria's reign?
vibrations from
(chronology -timelines
first world war and how did they
their roles in society. Know
learning vibrations
(chronology)

When in history was the
summer 2 – changes
within own lifetime)
shape the world today?
Ancient Egypt.
some
similarities
and

How did Victorian
Stone Age? (chronology)
within living memory.
What are our toys like

When, where and why did

How did Saxon
influencers contribute

How did man survive
differences between things 
Who was Florence
today? (exploring toys 
WW1 break out?
England begin &
towards the
throughout the Stone
in the past and now, drawing
Nightingale & when in
& chronology timeline)
(chronology)
what happened to
modernisation of Britain?
Age? (exploring sources)
on their experiences and
history did she appear?
What were our toys like

What were the conditions
The Roman Empire?
(significance)

What was found at Skara
what has been read in class; 
(chronology)
five
years
ago?
(chronology)
like in the trenches?

How were children
Brae and compare to
understand the past through
What are the key
(exploring
toys
& 
(exploring sources)

What
was
life
like
exploited
through
labour
local
site
Star
Carr.
settings, characters and
events in Florence
chronology timeline)

What role did animals play
during the Anglo
in Victorian
(similarities
&
events encountered in books
Nightingale’s life and

What
were
our
Saxon period?
times? (cause &
in the war? (cause &
differences)
read in class and storytelling.
why is she
parents/grandparents
(exploring
consequence)
consequence).

What did Copper Mining
remembered as a
toys like? (exploring
sources/artefacts 
How did the treatment of

What is shell shock and
mean to people of the
significant individual?
toys & chronology
over 2 weeks)
children change
how has its support
Bronze Age? (cause &

Talk about members of
(chronology/
timeline – make local

How did Saxon life
throughout the Victorian
changed? (continuity &
consequence)
their immediate family
significance)
links
to
Glusburn 
compare to Roman
era? (continuity &
change)

How does the evidence
and community

Who was Mary Seacole
School).
Life? (similarity &
change)

How did the government
about Stonehenge give us
& why is she
What
were
other

Name and describe 
difference)

How was education
use propaganda to recruit
different answers about
remembered as a
people’s toys like (visit

Who were significant
introduced and
soldiers in WW1?
people who are familiar
the past? (exploring
significant individual?
Skipton/Cliff Castle toy
Saxons & why?
developed over time?
(exploring sources)
sources)
to them.
(significance)
museum or create a toy
(significance)
(continuity & change)

Who was Cedric Horsfall

What were the benefits

Comment on images of
museum – explore 
What other

Answer enquiry

How did the Victorian
and what can we find out
of hillforts in The Iron
familiar situations in
artefacts
&
contributions did Mary
question – Was
education differ to
about the part he played in
Age? (cause &
the past.
chronology).
Seacole make in
Britain a better or
modern education?
the war? (significant local
consequence)
medicine? (exploring

Learning Vibrations –
worse place to live?
(similarities &
individual)

Learning Vibrations.
sources/knowledge)
How have toys,, books
Learning vibrations
differences)

Learning Vibrations - what
(knowledge)

Learning Vibrations
and games changed?
(knowledge)

What knowledge can we
were the significant

(knowledge)
recall about Victorian
consequences of WW1 and
Britain and its impact on
how did it shape the world
Britain today? Learning
and our locality?
Vibrations.
(knowledge)
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Autumn 2

Foundation Stage
As Above

Component: Events Within
Living Memory
Year 1
Enquiry -How have Toys,
Books and Games changed
within living memory?

What is the history of
the teddy bear?
sources of
information). How is
my teddy bear different
from an old teddy
bear? similarity &
difference).

How have puppets
changed over time?
(similarity & difference)

What books did our
grandparents and
parents read? Did they
use a local library?
(continuity & change –
local library visit).

How have playground
games changed since
our grandparents were
children? (continuity &
change – link to games
played at Glusburn
School in the past)

How were toys
different for rich and
poor children?
(similarity &
difference).

Learning Vibrations
(knowledge) How have
toys, books and games
changed since our
grandparents/great
grandparents were
children?

Component: Lives of
Significant Individuals
Year 2
Enquiry – How has nursing
changed since the Crimean
War and which significant
nurses contributed to these
achievements?

Why is Florence
Nightingale
remembered more
than Mary Seacole?
(diversity/prejudice)

Who was Edith Cavell
and why is she
remembered as a
significant individual?
(significance/

chronology)

How do the
experiences of
Florence, Mary & Edith
compare? (similarity &
difference between
two different periods in
history).

What are the
similarities and
differences between
hospitals in the
Crimean war and now?
(similarity and
difference).

How have these nurses
influenced nursing
today? (continuity &
change)

Learning Vibrations
(knowledge) How has
nursing changed over
time and which nurses
contributed to this?

Component: British History
Year 3
The Roman Empire
The Roman Empire and its
impact on Britain.
Enquiry –What were the
significant achievements of
the Roman Empire and what
was the local reaction to the
invasion?

What was the Roman
Empire?

What does the
chronology of Roman
Britain look like?
(Chronology)

How did Boudicca react
to The Roman Invasion &
what were the
consequences?
(cause & consequence)

How did local leader
Queen Cartimundua react
to the Roman invasion
and what were the
consequences?

Compare Boudicca &
Cartimandua’s strategy
(cause & consequence)
(similarity & difference)

What are the most
important Roman
achievements & why
were they significant?
(significance)

Learning Vibrations
(knowledge) What were
the achievements of The
Roman Empire and what
was the local reaction to
the Roman Invasion?

Year 4
Vikings
The Viking and Anglo-Saxon
struggle for the Kingdom of
England to the time of
Edward the Confessor.
Enquiry – Does describing
the Vikings as vicious
portray them accurately?
How did the Saxons regain
control of England?

Why did the Vikings
invade Britain and
where did they come
from? (chronology &
exploring sources Lindisfarne)

What did they raid &
what was the reaction
to the Viking raid?

How did the Saxons
view the Vikings &
why? How should we
view the Vikings?

Was Alfred the Great
really great? Why was
his warrior daughter
Aethelflaed rarely
mentioned in history
books?(prejuduce)

What were the key
events that led to the
Battle of Hastings in
1066 and how did the
Saxons regain control?

Learning vibrations
(knowledge) - Were the
Vikings really vicious?
How did The Saxons
regain control?

Year 5
Victorians
A local history study
Enquiry -What impact did Sir
John Horsfall have on our local
area?

What are the origins of
our school building?
(chronology)

Who was Sir John
Horsfall? (significant local
individual)

What are the similarities
and differences between
Victorian Glusburn and
Glusburn today?

(similarity & difference)

What evidence of John
Horsfall's legacy can be
seen in our local
area? (significance)

What can we recall from
the evidence found in our
local area? (exploring
sources)

What time comparisons
can we make between
Victorian areas locally
and nationally. (similarity
& difference)

What knowledge can we
recall about Victorian
Glusburn and its impact
on Glusburn today?
Learning Vibrations

Component:
British & World History
Year 6
World War 2
A study of an aspect or theme in
British history that extends
pupils’ chronological knowledge
beyond 1066.
(The Battle of Britain)
Enquiry -What were the
significant consequences of the
second world war and how did
they shape the world today?

When, where and why did
WW2
breakout? (chronology)

What was the Holocaust?

How were children
protected from the effects
of war? (exploring sources)

How did the role of women
change throughout and as a
result of WW2? (continuity
& change)

How did the UK protect
itself from the effects of
The Blitz?

How did the government
use propaganda to
encourage rationing in
WW2? (exploring sources)

Learning Vibrations

(knowledge) - What were
the significant
consequences of WW2 and
the impact on the world
and the UK?

.
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Summer Term
Component: Events Beyond
Living Memory
Foundation Stage
ELG: Talk about the lives of
the people around them and
their roles in society. Know
some similarities and
differences between things in
the past and now, drawing
on their experiences and
what has been read in class;
understand the past through
settings, characters and
events encountered in books
read in class and storytelling.

Share texts, images and
stories from the past

Look at fictional and
non-fictional historical
characters from a range
of stories

Compare holidays from
today and the past –
using puppets, poems,
roleplay and other
storytelling methods

Year 1
The Great Fire of London
Events beyond Living Memory
that are significant nationally
or globally.
Enquiry - What was The
Great Fire of London and
what changed as a result of
this significant event?

When did the Great Fire
of London happen?
(Chronology – timeline
& link to timeline from
toys topic from autumn
term).

Who was Samuel Pepys
and why is he
important? (significant
individual)

Where and how did the
fire start? (cause
&consequence)

How long did the fire
last?

Learning Vibrations
(knowledge)

How was the fire
stopped? (exploring
sources /artefacts)

What did the king do to
make London better
after the fire? (cause &
consequence)

How has fire- fighting
changed since 1666?
What/where is our local
fire service? (continuity
and change).

Did everyone have the
same standard of living
in 1666? (similarity &
difference rich/poor)

Learning Vibrations.
(knowledge) - What was
The Great Fire of London
and what changed after
the fire?

Component: Significant
historical events, people &
places in own locality
Year 2
Local History & Geography
Glusburn Institute, Sir John
Horsfall and Glusburn School
Significant Historical Events –
People and Places in Own
Locality
Enquiry – Who and what are
significant within our own
locality and why are they
important?

Who was Sir John
Horsfall and why was he
a significant local
individual? (significance
– also make reference to
Victorian era).

Why was Glusburn
Institute built and what
was it originally used
for? (significant local
building)

What is the purpose of
The Institute today and
how has its purpose
changed? (continuity &
change)

When was Glusburn
school built and how has
it changed? (continuity
& change/ similarities &
differences also link to
geography maps & aerial
photos)

Learning vibrations –
knowledge. Who was Sir
John Horsfall & why was
he a significant local
person?

Component: World History

Year 3

Year 4

Year 5

Year 6

Ancient Egypt
The achievements of the earliest
civilisations – an overview of
where and when the first
civilisations appeared and a
depth study of one AE
Enquiry – What were the
achievements of the Ancient
Egyptian Civilisation?

Maya Civilisation
A non-European study that
contrasts with British history
Enquiry – What was the Early
Mayan Civilisation & how does
it contrast with British history?

Ancient Greece
A study of Greek life and
achievements and their
influence on the western world.
Enquiry – What were the
achievements of the Ancient
Greek Civilisation and how did
they influence the western
world?

Early Islamic Civilisation
A non-European study that
contrasts with British history
Enquiry – What was the Early
Islamic Civilisation & how does
it contrast with British History?





















Where and when did the
first civilizations appear?
(chronology – overview of
Ancient Sumner, Indus
Valley, Ancient Egypt &
Shang Dynasty of Ancient
China)
Why were the first
civilizations near rivers?
(cause & consequence –
end of hunter gatherer era)
When did the Egyptians
live? (chronology)
Why was the River Nile so
important to Egyptian life?
(cause & consequence)
What was daily life like as
an Egyptian? What was
their social hierarchy?
Learning Vibrations
(knowledge)
How did Egyptian Gods play
a part in Daily life & why
was this significant?
What did the Egyptian’s
believe about life after
death (mummification
workshop at Cliffe Castle) &
why were pyramids
significant?
What is the significance of
The Sphinx and the Rosetta
Stone?
When and why did the
Ancient Egyptian period
end? (Link to prior learning
Roman Empire)
What did these
achievements allow
Egyptians to accomplish?
Answer enquiry question Learning Vibrations




















When & Where in the world
did the Ancient Mayans
settle and what was
happening in Britain at this
time in history?
(chronology)
What were the Ancient
Mayan settlements like and
compare them to British
settlements. (similarity &
difference)
How did Gods and
Goddesses impact lives in
these times? (cause &
consequence)
How did the Ancient
Mayan’s number system
differ from the one we use
today? (similarity &
difference)
How did the Ancient
Mayan’s write and how
does this compare to British
history? (similarity &
difference)
Learning Vibrations
(knowledge) What was the
Mayan civilisation and how
did it compare to British
history?
What can primary and
secondary sources tell us
about the Ancient Maya?
What is the history of
chocolate?
What kinds of food did the
Mayan’s eat and how does
this compare to British food
in history? (similarity &
difference)
How does the Early Mayan
Civilisation contrast to
British history? (similarity &
difference) -Learning
Vibrations























Where in the world is
Greece and when were the
Ancient Greeks around?
(chronology)
What was daily life like as
an Ancient Greek?
(exploring sources)
What can we learn about
Ancient Greece through
secondary sources like
pottery and did these
influence the western
world?
What was the significance
of Greek Gods?
(significance)
Learning Vibrations –
Achievements & influence
on western
world(knowledge)
How did the two city states
differ? (similarity &
difference)
How was democracy born
and how has this influenced
the western world?
What was The Battle of
Marathon?
What happened in the
Trojan war? (knowledge)
How did the Olympic Games
originate and how were
they different to today’s
events?
(Similarity & Difference)
How can we still see
evidence of the Ancient
Greeks through the
architecture that they have
left behind?
Learning Vibrations Achievements & Influence
on western world
(knowledge)



















Where is Bagdad and when
did the Islamic Civilisation
begin & what was happing
in Britain at the same time
in history? (chronology)
What is the importance of
Bagdad in the early Islamic
Civilisation? (significance)
What was The House of
Wisdom and how did this
become a centre for
learning? (significance)
What was the impact of the
significant studies led by
early Islamic scholars on the
wider world? (cause &
consequence)
Who were the first four
Caliphs of Islam and what
role does Muhammed now
play? How does this
contrast with British
history?
Learning Vibrations
(knowledge) - What was the
Early Islamic Civilisation &
how does it contrast to
British history?
How can the traditional
techniques in Islamic art be
identified? (exploring
sources)
Why did the Early Islamic
Civilisation become a major
trade and power? (Silk
Trade Route) How does this
compare to British trade?
How does the Early Islamic
Civilisation contrast to
British history? (similarity &
difference) - Learning
Vibrations
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Science
Return to contents page

Curricular Goal:
To have a well-developed understanding and knowledge of the world through the specific disciplines of chemistry, biology and physics whilst being excited and curious about natural phenomena with the skills
required to work, reason and evaluate scientifically.

Autumn 1
Foundation Stage
Development Matters
Understanding the World: The World
Page 40

ELG: Explore the natural world around them,
making observations and drawing pictures of
animals and plants; know some similarities and
differences between the natural world around
them and contrasting environments, drawing on
their experiences and what has been read in class;
understand some important processes and
changes in the natural world around them,
including the seasons and changing states of
matter.



Continuous provision throughout year.

Seasons – what clothing is appropriate – what is
happening around us..

Explore and make collections of natural materials
– conkers, leaves, branches etc supported by
magnified glasses.

Opportunities to explore our outdoor woodland
area, encourage children to talk about what they
see and modelling investigation skills e.g. I
wonder if……

Opportunities for investigating and observing
over time life cycles e.g. tadpoles, chicks,
caterpillar

Use the vocabulary of “I Predict……”to start to
develop an idea of predicting and investigating
into play.

Opportunities throughout the year to explore
changing matter through baking, chocolate
melting, freezing, exploring ice (naturally outside)





Teaching children about shadows and how to stay
safe from the sun by being in the shade which is
created through specific materials.









Year 1

Year 2

Seasonal changes
Autumn

Working Scientifically:
Awe and Wonder
(NON-STATUTORY)

What are the 4
seasons?
In what months of
the year does
autumn occur?
Can you describe the
weather that is
associated with
Autumn?
How do plants
change during
Autumn?
What are the effects
on animals during
Autumn?
How does humans
have to adapt during
the Autumn?
What knowledge
about Autumn can
we recall? (Learning
Vibration)

(General Enquiries to
spark curiosity)
See Working
Scientifically Statements

Component: Physics
Year 3
Year 4
Light











What is the
importance of
light?
Can you explore
objects with
different
surfaces and
explore how
more or less
visible they
become?
Can light move
through an
object?
How can the sun
be harmful and
how do we
protect
ourselves from
the sun?
Can you describe
how a shadow is
formed?
How can a
shadows shape
and size be
altered?
What knowledge
about light can
we recall?
(Learning
Vibration)

Sound











How are sounds
made?
How does sound
travel and how do
we hear the sound?
What are the
patterns between
the pitch of a sound
and features of the
object that produced
it?
What are the
patterns between
the volume of a
sound and the
strength of the
vibrations that
produced it?
How can the volume
of sound be changed
by using different
media?
How does distance
affect sound?
What knowledge
about sound can we
recall? (Learning
Vibration)









Year 5

Year 6

Earth and Space

Light

What is the milky way
made up of?
How do all our planets
move in relation to the
sun?
How does the moon
move relative to the
earth?
How does the earth's
rotation cause night and
day?
Why does night and day
occur at different times
across the globe?
How does the tilt of the
earth cause our
seasons?
What knowledge about
Earth and Space can we
recall? (Learning
Vibration)













(Revisit previous
knowledge from Year 3)
How does light appear
to travel?
How do we use light and
reflection to see
objects?
Can you use a model to
show how light travels
through transparent and
opaque objects?
Can you name 3 light
sources?
What is the process in
which light can travel
from a source or object
and then to our eyes?
Use the idea that light
travels in straight lines
to explain why shadows
have the same shape as
the objects that cast
them.
What knowledge about
light can we recall?
(Learning Vibration)
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Autumn 2
Component: Physics
Foundation Stage

Year 1
Everyday Materials

As above












What materials can
we see around us
every day?
Can you identify an
everyday object and
what material/s it is
made from?
How can we describe
different materials?
How can we group
objects by their
properties?
What are the
purposes for some
materials based on
their properties?
How can we test to
see if something is
waterproof,
transparent or
opaque or
absorbent?
What knowledge
about Materials can
we recall? (Learning
Vibration)

Year 2
Uses of Everyday
Materials














Revisit our
previous
knowledge of
materials from
Year 1
How can we tell
what materials are
suitable for
different uses?
Can alternative
materials be used
for a purpose and
are they always
suitable?
Can all solid
objects made from
materials be
changed by forces
and recycled?
Which materials
are more
sustainable than
others?
How can we select
a material which is
best fit for a
particular
purpose?
What knowledge
about Materials
can we recall?
(Learning
Vibration)

Year 3
Forces and Magnets














How can a
surface affect
how something
moves?
How do
magnetic forces
act differently to
those of others?
How do magnets
attract or repel
each other and
attract some
materials and
not others?
Can we group
together a
variety of
everyday
materials based
on whether they
are attracted to
a magnet.
Can we identify
some magnetic
materials based
on the materials
properties?
Can you describe
magnets as
having two poles
and predict
whether two
magnets will
attract or repel
each other,
depending on
which poles are
facing?
What knowledge
about forces and
magnets can we
recall? (Learning
Vibration)

Year 4
Electricity












Can you identify
common appliances
that run on
electricity?
How can we
construct a simple
series electrical
circuit?
Can you identify and
name the basic parts
of a circuit? including
cells, wires, bulbs,
switches and
buzzers.
How can we make a
circuit to light a
lamp?
How can a switch be
used to make a
circuit?
What materials can
be used to as
insulators and what
metals can be used
as conductors?
What knowledge
about electricity can
we recall? (Learning
Vibration)

Year 5
Forces












What knowledge can we
recall about Forces and
magnets? (re-visit LKS2)
What are the main
purposes for a force?
Can we name everyday
examples of a force at
use?
What is gravity and its
effect on objects which
are unsupported?
How does air resistance,
water resistance and
friction, effect an object
moving along a surface?
When is it important to
have high or low
friction/air
resistance/water
resistance?
What is the purpose of
mechanisms? Can we
name some everyday
uses or examples?
What knowledge about
forces can we recall?
(Learning Vibration)

Year 6
Electricity











What knowledge can we
recall about electricity?
(re-visit LKS2)
What is the history of
electricity?
How does voltage affect
electricity supply?
How can we investigate
variations in electrical
circuit components'
functions? (Plan and do)
How can we explain
variations in electrical
circuit components'
functions? (share and
write up)
How can we apply our
knowledge about
electricity to create
circuits for a given
purpose?
What knowledge can we
recall about electricity?
(Learning Vibrations)
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Spring 1
Component: Physics

Component: Chemistry

Year 1

Year 2

Year 3

Year 4

Seasonal Changes: Winter

Working Scientifically:
Awe and Wonder
(NON-STATUTORY)

Skeletons and Muscles

States of Matter

Foundation Stage
As above










What is the season
that follows from
Autumn?
In what months of
the year does Winter
occur?
Can you describe the
weather that is
associated with
Winter?
How do plants and
trees change during
Winter?
What are the effects
on animals during
Winter?
How do humans have
to adapt during the
Winter?
What knowledge
about Autumn can
we recall? (Learning
Vibration)

(General Enquiries to
spark curiosity)
See Working
Scientifically Statements








Why do some
humans and
animals have
skeletal bodies?
What is the
purpose of
muscles?
How do humans
get the nutrients
needed to stay
healthy?
What nutrients a
do humans and
animals need to
stay healthy and
where do we
find them?

5/6. (Pattern seeking)
asking questions such
as: Child led
investigation.
Presented as Learning
Vibration.

Can people with
longer legs run
faster?

Can people with
bigger hands
catch a ball
better?

Compare,
contrast and
classify skeletons
of different
animals.

Component: Biology
Year 5

What knowledge can we
recall about materials (revisit year 2 knowledge)
What materials can we
classify depending on
whether they are a solid
liquid or a gas?

How do materials
change when they
are heated or
cooled? Can we
research the
temperature at
which this happens
in degrees Celsius
(°C).

What is the water
cycle?

What is the effect of
condensation and
evaporation in the
water cycle?

How can we
associate the rate of
evaporation with
temperature?

What can we recall
about states of
matter? (Learning
Vibrations)

Year 6
Animals including Humans
(Circulation)

Growing Up and Lifestyles











What changes do
humans’ experience as
they develop to old age?
What is the impact of
diet and exercise on the
way our body's
function?
How can choices we
make about drugs and
lifestyle impact the way
our body's function?
What is the effect of
different activities on my
pulse rate?
How do resting and
recovery pulse rates
differ between different
groups of people?
How long does it take
my pulse rate to return
to my resting pule rate?
What knowledge can we
recall about growing up
and lifestyles?










What are the main parts
of the human circulatory
system?
What is our blood made
up of?
What are the functions
of the human circulatory
system?
How do pig hearts differ
from human hearts?
Heart dissection
How are water and
nutrients transported
within, including
humans?
How can a healthy
circulatory system be
negatively affected?
What can we recall
about human
circulation? (Learning
Vibrations)
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Spring 2
Foundation Stage
As above








Year 1

Year 2

Humans

Animals including
Humans

What are the basic
parts of the human
body?
Can we compare two
people and take
measurements of the
body.
Are there any
patterns between
people e.g.? Do
people with big
hands have big feet?
How can we classify
people according to
their features?
Which part of the
body is associated
with each sense ad
investigate e.g. what
is better for touch,
toes or fingers?








Recap changes across
the 2 seasons already
studied seasons.
What is the weather
associated with
Spring and how does
the length of the day
vary?
Can we evidence
changes to some
other features of
their surroundings?
How can we present
our findings to show
comparison to other
seasons?

Teeth











Component: Physics
Seasonal Changes
Spring

Component: Biology
Year 3
Year 4

Do all animals,
including humans,
have offspring?
What are the life
stage of animals?
What are the basic
the basic needs of
animals, including
humans, for
survival?
Why is it important
for humans to
exercise, eating
the right amounts
of different types
of food, and keep
good hygiene?
Investigate
washing hands,
using glitter gel.
What can we recall
about animals
including humans?
(Learning
Vibrations)











What are the
different types
of teeth in
humans, what
happens to
them?
What are the
different parts of
the tooth?
What are the
names of the
different teeth in
our mouths and
what is the jobs
they do?
Why do different
animals have
different types
of teeth?
How do I keep
my teeth clean?
Understand
what happens if I
do not keep my
teeth clean.
Pose a scientific
question and
carry out a fair
test.

Nutrition and Digestion











Revisit Year 3
knowledge about
nutrients and how
humans and animals
need food to survive.
Can you sequence
the main parts of the
digestive system?
What are the simple
functions of the
basic parts of the
digestive system in
humans?
What are the key
features of a food
chain?
Can you construct a
simple food chain to
identify the
producers, predators
and prey?
What can we recall
about humans
including animals
(Learning Vibrations)

Year 5

Year 6

Life Cycles and Reproduction

Animals including Humans
(Micro-organisms)









What are the differences
in the life cycles of a
mammal, amphibian,
insect and bird?
What is the life process
of reproduction for
plants?
What is the life process
of reproduction for
animals?
How do the gestation
times for mammals
differ and are there any
patterns?
What knowledge can we
recall about life cycles
and reproduction?









Why would plants and
animals need to be
classified?
What is the Linnaean
system?
How are creatures
classified based on their
characteristics?
What are microorganisms?
How can microorganisms be helpful
and harmful?
How can we classify
living things in our own
environment?
What can we recall
about Living Things and
their Habitats?
(Learning Vibrations)
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Summer 1
Component: Biology
Foundation Stage
Development Matters
Understanding the World: The World
Page 40
As above

Year 1
Animals


Can you name a
variety of common
animals including
fish, amphibians,
reptiles, birds and
mammals?

What animals eat
meat (carnivores),
What animals eat
plants (herbivores)
and what animals eat
both meat and plants
(omnivores)?

How can we compare
2 different animals
by their common
features? (fish,
amphibians, reptiles,
birds and mammals,
including pets)

What knowledge
about Animals can
we recall? (Learning
Vibration)
Component: Physics
Seasonal Change

What are the effects
on animals during
summer?

How do humans have
to adapt during the
Autumn?

What knowledge
about the 4 seasons
can we recall?
(Learning Vibration)

Component:
Chemistry
Year 3
Rocks

Year 2
Plants











What knowledge
can we recall
about Plants (revisit year 1
knowledge)
How do seeds and
bulbs grow into
mature plants?
What do plants
need to grow and
stay healthy?
When and how do
we plant a range of
seeds and bulbs?
How can we record
close observations
and measurements
of our plants
growing from
seeds and bulbs
and present our
findings?
What comparisons
can we make
between plants as
they grow?
What knowledge
about plants can
we recall?
(Learning Vibration














How can we
group together
different kinds of
rocks based on
their
appearance?
How can we
record simple
physical
properties of
rocks to show
comparisons?
How do some
rocks change
over time? Can
you investigate
some everyday
examples?
Who is Mary
Anning?
How are fossils
formed?
(Secondary
sources)
How is soil
formed and
what is it formed
of?
What knowledge
about Rocks can
we recall?
(Learning
Vibration)














Component: Biology

Component: Chemistry

Component: Biology

Year 4
Living Things and their
Habitats

Year 5
Properties and Changes in
Materials

Year 6
Evolution & Inheritance

What knowledge can
we recall about
Living things (re-visit
year 2 knowledge)
How can we classify
living things in
different ways?
How can a
classification key be
used to record this
data over time?
What is the human
impact on the local
environment and
animals? (Local
Fieldwork)
What is the natural
impact on the
environment and
animals? (Secondary
sources)
How can we present
our learning about
changes to the
environment?
(Persuasive letter,
campaign video,
information booklet)
Learning vibration –
Continuation of
previous lesson.












What knowledge can we
recall about Living things
(re-visit year 4 states of
matter knowledge)
How can we compare
and group together a
range of everyday
materials based on their
properties? (Hardness,
solubility, transparency,
conductivity and
response to magnets)
How do the properties
and states of materials
determine its use?
What material would be
most suited for a coat?
(Investigation/fair test)
How can we present our
scientific findings?
(chart/table/
presentation)
How can mixtures be
separated? Salt/water
Oil/water Sand/water
What can we recall
about properties of
materials? (Learning
Vibrations)












How do inherited
characteristics create
variations in offspring
and shape who we are?
How do animals and
plants adapt to suit their
environment and why?
What is the theory of
evolution?
What information do
fossils provide us about
pre-historic living
things?
How have human beings
evolved?
How have humans
intervened in the
process of evolution?
Crossbreeding,
Peppered Moths,
Selective DNA
What can we recall
about human
circulation? (Learning
Vibrations)
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Summer 2
Component: Biology
Foundation Stage
Development Matters
Understanding the World: The World
Page 40



As above











Component: Physics

Component: Chemistry

Year 1

Year 2

Year 3

Year 4

Year 5

Year 6

Plants

Living Things and their
Habitats

Can you find a
range of items
outside that are
living, dead and
never lived whilst
also making simple
comparisons?

Can you identify a
range of animals
and plants that live
in a habitat?

How do different
habitats provide
for the basic needs
of different kinds
of animals and
how they depend
on each other?

Can you Identify
and name a variety
of plants and
animals in their
habitats, including
micro-habitats?

How do animals
obtain their food
and shelter from
plants and other
animals?

How can represent
the process of food
chain starting with
plants?

What knowledge
about living things
and their habitat
can we recall?
(Learning

Plants

Living Things & Habitats

Properties and Changes in
Materials

Non-Statutory Chemistry

What wild flowers
can we find in our
local environment?
What garden flowers
can we find in our
local environment
and how do these
compare to wild
one?
What is the
difference between
insidious and
evergreen trees?
Can you identify and
describe the basic
structure of a variety
of common flowering
plants?
What is the structure
of a tree?
What are the key
changes to some
plants over a period
of time? How can we
record this?
How do plants
change over a period
of time.












What are the
different
functions of
different parts of
flowering plants:
roots,
stem/trunk,
leaves and
flowers?
What are the
requirements of
plants for life
and growth (air,
light, water,
nutrients from
soil, and room to
grow) and how
they vary from
plant to plant?
How is the
growth of a plant
be effected if the
requirements
are altered?
(Ongoing
investigation
over time)
How is water is
transported
within plants?
How do flowers
play a part in the
life cycle of
flowering plants,
including
pollination, seed
formation and
seed dispersal.
Present findings
of ongoing
investigation
from lesson 3.











Recap previous
learning from
summer 1.
How does the
environment change
with the seasons?
What effect does
this have on living
things?
Are all impacts to
the environment
negative?
Research
conservationists who
protect the
environment and
animals (Secondary
sources)
Present research and
findings.



At what rate to different
materials dissolve in a
liquid?
Can the changes of state
be reversed?
What changes are non –
reversible? i.e rusting,
burning, mixing. Can
new materials be
formed during this
process?
Investigate and present
findings of new
materials created by
chemists. E.g. Spencer
Silver or Ruth Benerito.
Investigate and present
findings of new
materials created by
chemists. E.g. Spencer
Silver or Ruth Benerito.








3.
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Component: Working Scientifically
Foundation Stage
Development Matters
Understanding the World: The World
Page 40
As above

Key Stage 1

Lower Key Stage 2

During years 1 and 2, pupils should be taught to use
the following practical scientific methods, processes
and skills through the teaching of the programme of
study content:

During years 3 and 4, pupils should be taught to use
the following practical scientific methods, processes
and skills through the teaching of the programme of
study content:



 asking relevant questions and using different types
of scientific enquiries to answer them
 setting up simple practical enquiries, comparative
and fair tests
 making systematic and careful observations and,
where appropriate, taking accurate measurements
using standard units, using a range of equipment,
including thermometers and data loggers
 gathering, recording, classifying and presenting
data in a variety of ways to help in answering
questions
 recording findings using simple scientific language,
drawings, labelled diagrams, keys, bar charts, and
tables
 reporting on findings from enquiries, including oral
and written explanations, displays or presentations
of results and conclusions
 using results to draw simple conclusions, make
predictions for new values, suggest improvements
and raise further questions
 identifying differences, similarities or changes
related to simple scientific ideas and processes
 using straightforward scientific evidence to answer
questions or to support their findings.







asking simple questions and recognising that
they can be answered in different ways
observing closely, using simple equipment
performing simple tests
identifying and classifying
using their observations and ideas to suggest
answers to questions
gathering and recording data to help in
answering questions.

Upper Key Stage 2
During years 5 and 6, pupils should be taught to use the
following practical scientific methods, processes and skills
through the teaching of the programme of study content:








planning different types of scientific enquiries to
answer questions, including recognising and
controlling variables where necessary
taking measurements, using a range of scientific
equipment, with increasing accuracy and precision,
taking repeat readings when appropriate
recording data and results of increasing complexity
using scientific diagrams and labels, classification
keys, tables, scatter graphs, bar and line graphs
using test results to make predictions to set up
further comparative and fair tests
reporting and presenting findings from enquiries,
including conclusions, causal relationships and
explanations of and degree of trust in results, in oral
and written forms such as displays and other
presentations
identifying scientific evidence that has been used to
support or refute ideas or arguments.
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MFL
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Curricular Goal:
For all our pupils to have the skills to develop accurate pronunciation and retain a high level of vocabulary, for use in speaking reading and writing of a foreign language.
Autumn Term
Component: French
Foundation Stage
Development
Matters: Understanding the World:
People and Communities Page 38

Year 1




ELG (part of ELG People Culture and
Communities)
Explain some similarities and
differences between life in this
country and life in other countries,
drawing on knowledge from
stories.









Discuss
other
languages
spoken by children and staff
within our EYFS community.
Read stories from different
countries.



Learn to count to 12
Learn to say hello and
goodbye
Learn that French is
spoken in France and
elsewhere in the
world
Discuss linguistic
diversity within their
class
Learn the animals in
French
Learn about
Christmas traditions
in France.

Year 2







Revise how to count to 12
Learn days of the week
Learn months of the year
Learn names of sports.
Learn items in the pencil case
Enter a Christmas card competition
https://www.routesintolanguages.ac.uk/eve
nts/foreign-language-christmas-cardcompetition-2

Learn how to say I have and don’t have.
J’ai un or une
Je n’ai pas de……

Learn names of party foods.

Year 3














Learn to greet
others and
respond using a
short phrase.
Learn to say
how they are
Learn how to
ask and answer
Qs about
names
Learn that
French is
spoken in
France &
elsewhere in
world
Discuss
linguistic
diversity within
their class
Learn the
colours in
French
Learn about
games played in
France e.g.
Handball,
boules,
petanque
Say what
colours you
like/don’t like

Year 4











Learn main parts
of the body
Re-cap numbers
to 12
Use newly learnt
vocabulary to
describe
themselves and
others
Learn a French
song (YouTube)
Learn the months
and dates in
French (up to 31st)
Study a range of
different festivals
celebrated in
France
Revise Christmas
traditions in
France
Learn Petit Papa
Noel

Year 5










Learn how to
ask and say
when their
birthday is in
French
Find out about
birthday
celebrations in
France
Learn to sing
‘Happy Birthday’
in French
Learn to talk
about their
family
Give an oral
presentation
using knowledge
of grammar to
speak correctly.
Study cultural
differences
between a
French and
English school).

Year 6















Learn to
describe
themselves
and other
people
Learn parts of
face
Learn simple
clothes
Use language
skills to
understand
clues in a
guessing game
Write a short
paragraph of 45 sentences
about a
famous person
Learn some
words for
presents
Learn how to
ask for
presents and
say what they
will buy for
family
members
Be able to
thank
someone for a
gift & write
thank yous
Learn opinion
words
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Spring Term
Component: German
Foundation Stage
Development
Matters: Understanding the World:
People and Communities Page 38





As above



Year 1
Learn to count to 12
Learn to say hello and
goodbye
Learn that German is
spoken Germany and
elsewhere in the
world.
Learn the animals in
German
Learn about Easter
traditions in
Germany.










Year 2
Revise how to count to 12
Learn days of the week
Learn months of the year
Learn names of sports.
Learn items in the pencil case
Learn about Easter festivals in Germany.
Learn how to say I have and don’t have.
Learn party foods.











Year 3
Learn the
names of some
jungle animals
Recognise that
some words
occur in both
English and
French,
although they
may sound
different
(cognates)
Use numbers to
count animals
Begin to use
adjectives of
size
Learn the
names of some
fruits
Read
descriptions
and explain the
main points in a
short
paragraph.
Say and write a
simple
sentence to
describe their
own fruit kebab













Component: French
Year 4
Year 5
Learn the names

Learn names for
for some pet
zoo animals
animals

Learn and use
Learn to talk
some adjectives
about their pets
to describe zoo
animals
Learn to write
simple/complex

Use past tenses
sentences about
to recount a zoo
their pets
visit
Learn animal

Develop
songs
awareness of
typical breakfast
Read a passage
food and drink
independently.
in France
Compare

Learn to order
shopping in
food and drink
French markets

Learn to express
with their own
experiences
likes and dislikes
of food/drink
Learn names for

Learn to express
vegetables in
French
and understand
opinions.
Learn how to buy
some vegetables

Learn about
Easter traditions
Extra lesson ideas
in France.
to explore
healthy/
unhealthy foods.















Year 6
Listen to Peter
and the Wolf.
Learn animal
names.
Learn about
animal
habitats.
Design a
poster in
French about
animals and
habitats.
Further option
to learn about
animal noises
in French.
Learn to order
a range of
snacks and
drinks.
Understand
and justify likes
and dislikes.
Learn to
understand
prices un
euros.
Compose and
perform a roleplay at a café –
hold a simple
conversation
with at least
four
exchanges.
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Summer Term
Component: Spanish
Foundation Stage
Development
Matters: Understanding the World:
People and Communities Page 38





ELG (part of ELG People Culture and
Communities)
Explain some similarities and
differences between life in this
country and life in other countries,
drawing on knowledge from
stories.




During the specific topics of
holidays and All around the
World introduce children to
simple language phrases such
as Hello, thank you and Good
bye for countries they have or
are going to visit.
Use imagines and video clips
to bring the wider world into
the
classroom.
Allowing
children time to discuss their
thoughts and opinions on
what they see and hear.




Year 1
Learn to count to 12
Learn to say hello and
goodbye
Learn that Spanish is
spoken in Spain and
elsewhere in the
world
Learn the animals in
Spanish
Learn about summer
festivals (running of
the bull July and San
Firmin) in Spanish.










Year 2
Revise how to count to 12
Learn days of the week
Learn months of the year
Learn names of sports.
Learn items in the pencil case
Learn about Spanish festivals.
Learn how to say I have and don’t have.
Learn party foods.













Year 3
Learn the
names and
locations of
some towns in
France and plot
on a map.
Learn some
phrases about
the weather
Map of France
with moveable
weather icons.
Further option:
revise days of
the week
Revise the
names for some
sports and
write what they
like/dislike.
Learn to say
what activities
they play/ do
on particular
days
Learn some
poems and
songs
Revise what is
your favourite?















Component: French
Year 4
Year 5
Learn to say which

Learn to talk
instrument they
about more
play
hobbies
Learn to focus on

Learn to use the
the rhythm in
future tense
sentences

Design a poster
Use the language
about
to write and
themselves
perform a song or

Learn how to
rap
order and pay
Revise weather
for ice creams
and write 2-3

Learn
short sentences
transactional
on a familiar
vocabulary
topic.

Understand
Learn vocabulary
other
for a range of
currency/Euros
clothes

Extra lesson
Learn to say what
ideas: snacks
they and others
vocab from
wear in different
linguascope.
weathers/seasons

Study a range of
Use a bilingual
different
dictionary or
festivals
glossary to look
celebrated in
up new words.
France - Bastille
Write phrases
Day (14th July)
from memory.
and Tour de
France.
Have a short
conversation
saying 3-4 things.
















Year 6
Learn about
France, Paris
and other
French cities.
Learn how to
make an oral
and written
presentation in
French using
all the
language you
have learnt.
Learn names of
countries in
French
Learn to
describe
nationality,
where they are
from + the
language they
speak
Learn to
describe
holiday plans
Become more
aware of
stereotypes
Develop
awareness of
French
speaking
countries
Understand a
short story or
factual text
and note the
main points.
Use the
context to
work out
unfamiliar
words.
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Religious Education
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Autumn Term 1
Foundation Stage
Development Matters:
Understanding the World:
People and Communities Page
38
Providing
activities
and
opportunities for children to
share
experiences
and
knowledge from different parts
of their lives with each other;
providing ways of preserving
memories of special events;
inviting children and families
with experiences of living in
other countries to bring in
photographs and objects from
their home cultures including
those from family members
living in different areas of the UK
and abroad; ensuring the use of
modern photographs of parts of
the world that are commonly
stereotyped
and
misrepresented;
helping
children to learn positive
attitudes and challenge negative
attitudes and stereotypes;
visiting different parts of the
local community; providing roleplay areas with a variety of
resources reflecting diversity;
making a display with the
children, showing all the people
who make up the community of
the setting; sharing stories that
reflect the diversity of children’s
experiences; inviting people
from a range of cultural
backgrounds to talk about
aspects of their lives.

Year 1

Year 2

Key Question (1.7):
What does it mean to
belong to a faith
community?
Component: Living

Key Question (1.8):
How should we care for
others and the world and
why does it matter?
Component: Living













Do we all belong to
something?
How do Christians
show they belong?
How do Muslims know
that they belong?
How do Jewish people
show they belong
together as a
community?
How do Christians
welcome a new baby?
How do Muslims
welcome a new baby?
How do some people
show they belong to
one another?







Should we care for
everyone?
What do Christians
believe about caring for
people?
What do some religions
say about caring for
other people?
How have some people
shown they cared?
How is the golden rule
an encouragement to
care?
What stories do
Christians and Jewish
people tell about the
beginning of the world
and how to treat the
world?

Year 3

Year 4

Year 5

Key Question (L2.7):
What does it mean to be a
Christian in Britain today?
Component: Living

Key Question (L2.8):
What does it mean to be a
Hindu in Britain today?
Component: Living

Key Question (U2.1):
Why do some people think
God exists?
Component: Believing










How do Christians show
their beliefs in the
home?
What do Christians do
to show their beliefs at
Church?
How and why do
different Christians use
music in worship?





How do Hindus show
their faith? Faith in
what?
A Hindu life; what is
important?
Why is Mahatma
Gandhi a Hindu Hero?
What is it like to be a
Hindu in Britain
today?








How many people
believe in God?
Is God Real? What do
Christians think?
How do we know what
is true? Why do people
believe or not believe
in God?
What do Christians
believe about how the
world began? Do they
all share the same
idea?
Is God Real? Why do
some people believe
God exists? Why do
some people believe
God doesn’t exist?

Year 6
Key Question (U2.5):
Is it better to express your
beliefs in arts and
architecture or in charity
and generosity?
Component: Expressing











What makes a place
special? What is a sacred
place? Are all places
sacred? What is the
value of a sacred place?
How do mosque
buildings express Islamic
beliefs and values?
What makes a fine
mosque?
Muslim calligraphy,
painting and poetry:
what is inspiring?
How do Christians use
art in worship and in
remembering Jesus?
What do you admire
about some works of
art?
Can a Christian place of
worship be a building for
the ‘glory of God’? What
does this mean?
How and why do Muslim
charities try to change
the world?

Key Question (F1):
Which stories are special and
why?
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Autumn Term 2
Foundation Stage
Development Matters:
Understanding the World:
People and Communities Page
38
Providing
activities
and
opportunities for children to
share
experiences
and
knowledge from different
parts of their lives with each
other; providing ways of
preserving
memories
of
special
events;
inviting
children and families with
experiences of living in other
countries
to
bring
in
photographs and objects from
their home cultures including
those from family members
living in different areas of the
UK and abroad; ensuring the
use of modern photographs of
parts of the world that are
commonly stereotyped and
misrepresented;
helping
children to learn positive
attitudes
and
challenge
negative
attitudes
and
stereotypes; visiting different
parts of the local community;
providing role-play areas with
a variety of resources
reflecting diversity; making a
display with the children,
showing all the people who
make up the community of the
setting; sharing stories that
reflect the diversity of
children’s
experiences;
inviting people from a range of
cultural backgrounds to talk
about aspects of their lives.
Key Question (F2):
Which people are special and
why?

Year 1
Key Question (1.6):
How and why do we celebrate
special and sacred times?
Component: Expressing

Year 2
Key Question (1.3):
How and why do we celebrate
special and sacred times?
Component: Expressing

Year 3
Key Question (L2.7):
What does it mean to be a
Christian in Britain today?
Component: Living

Year 4
Key Question (L2.8)
What does it mean to be a
Hindu in Britain today?
Component: Living
















What do you celebrate
and why? What stories
do your family tell?
What happened at
Easter and how does it
make people feel?
How do Christians
celebrate Easter?
What matters most at
Easter?
Why do Jewish people
tell the story of
Passover (Pesach)
every year?
What do Muslims
celebrate at Id‐ul–Fitr?






What is precious to us?
What is precious to
Jewish people?
What does a mezuzah
remind Jewish people
about?
How and why do Jewish
people celebrate
Shabbat?
What does the story of
Chanukah make us think
about?
How do Jewish people
think about miracles at
Chanukah?




How and why do
different Christians
celebrate holy
communion?
How do Christians make a
difference in their local
community?
Why do people stand up
against injustice because
of their religion?





How do Hindus show
their faith? Faith in
what?
A Hindu life; what is
important?
Why is Mahatma
Gandhi a Hindu Hero?
What is it like to be a
Hindu in Britain today?

Year 5
Key Question (U2.4):
If God is everywhere, why go
to a place of worship? Focus
on a visit to a church and
mandir.
Component: Expressing







What is a place of
worship? What is it for?
What is a Christian place
of worship? What is it
for?
What is a Hindu place of
worship? What is it for?
What is a Jewish place of
worship? What is it for?
Are people more
important than the
place?
What does a place of
worship mean to
believers?

Year 6
Key Question (U2.8):
What difference does it make
to believe in ahimsa, grace
and/or Ummah?
Component: Living














What can we learn
from the game
‘Everyone’s
Committed’? What
does it mean for
Hindus, Muslims
and Christians to
commit to key
beliefs?
How do Muslim
people build their
community, the
Ummah, by
following their
Prophet?
How does it feel to
be a part of the
Muslim Ummah?
What difference
does it make?
What does
harmlessness mean
in the Hindu
religion? The
example of the ways
Gandhi stood up for
his beliefs and
commitments?
How do Hindus
show their
commitment to
ahimsa through acts
of service or sewa?
What did Jesus
teach about God’s
grace and
forgiveness?
Why did Jesus share
bread & wine with
his disciples, the
night of his arrest?
How did Jesus show
the meaning of
grace?
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Spring Term 1
Foundation Stage
Development Matters:
Understanding the World:
People and Communities Page
38
Providing
activities
and
opportunities for children to
share
experiences
and
knowledge from different
parts of their lives with each
other; providing ways of
preserving
memories
of
special
events;
inviting
children and families with
experiences of living in other
countries
to
bring
in
photographs and objects from
their home cultures including
those from family members
living in different areas of the
UK and abroad; ensuring the
use of modern photographs of
parts of the world that are
commonly stereotyped and
misrepresented;
helping
children to learn positive
attitudes
and
challenge
negative
attitudes
and
stereotypes; visiting different
parts of the local community;
providing role-play areas with
a variety of resources
reflecting diversity; making a
display with the children,
showing all the people who
make up the community of the
setting; sharing stories that
reflect the diversity of
children’s
experiences;
inviting people from a range of
cultural backgrounds to talk
about aspects of their lives.

Year 1
Key Question (1.1):
Who is a Christian and what
do they believe?
Component: Believing

Year 2
Key Question (1.2):
Who is a Muslim and what do
they believe?
Component: Believing









Who is a Christian and
what do they believe?
What do Christians
believe about God?
What does the Bible
teach us about God?
Why is Jesus important
to Christians?







What do we think about
God?
Who was the Prophet
Muhammad, and why is
he important to
Muslims?
What stories of the
Prophet do Muslims love
to tell?
What makes a place or
an object special to us?
And to Muslims?
What is a mosque, and
what happens at a
mosque?

Year 3
Key Question (L2.1):
What do different people
believe about God? Christian
focus and Muslims.
Component: Believing

Year 4
Key Question (L2.9):
What can we learn from
religions about deciding
what is right and wrong?
Component: Living

Year 5
Key Question (U2.2):
What would Jesus do? (Can
we live by the values of Jesus
in the twenty-first century?)
Component: Believing














‘Seeing is Believing’ – is
it? What do I think about
believing in God?
What do Christians
believe about God? God
as Love, Father, Light,
Creator, Trinity, Listener
to Prayers
What do the stories of
Moses and the Burning
Bush and of Saint Paul’s
conversion tell us about
God in Christianity?
What do Muslims believe
about Allah? (The Arabic
word for God is Allah)
What do Muslims believe
about the Holy Quran,
Allah’s gift to humanity?







What rules are
important? How is the
Golden Rule
important?
What important
messages are in the
Ten Commandments?
How do they help
Jewish people know
how to live?
What does Christianity
say about how to live a
good life?
How can people decide
what is right and wrong
without God’s help?
What do religious
stories tell believers
about temptation?






Year 6
Key Question (U2.7):
What matters most to
Christians and Humanists?
Component: Living


Can you work out what
mattered to Jesus from
10 things he said? What
was his ‘mission
statement’?
What is the importance
of the value of love?
How did Jesus teach his
followers to love?
What do Jesus’ parables
about forgiveness teach
to Christians today?
How do Christians today
try to follow Jesus’
teaching about justice
and fairness? The
example of Mother
Teresa





Do rules matter?
Why? What is a code
for living?
Who is a humanist?
What codes for living
do non–religious
people use?
What can we learn
from discussion and
drama about good &
bad, right & wrong?

Key Question (F3):
Which places are special and
why?
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Spring Term 2
Foundation Stage
Development Matters:
Understanding the World:
People and Communities Page
38
Providing
activities
and
opportunities for children to
share
experiences
and
knowledge from different
parts of their lives with each
other; providing ways of
preserving
memories
of
special
events;
inviting
children and families with
experiences of living in other
countries
to
bring
in
photographs and objects from
their home cultures including
those from family members
living in different areas of the
UK and abroad; ensuring the
use of modern photographs of
parts of the world that are
commonly stereotyped and
misrepresented;
helping
children to learn positive
attitudes
and
challenge
negative
attitudes
and
stereotypes; visiting different
parts of the local community;
providing role-play areas with
a variety of resources
reflecting diversity; making a
display with the children,
showing all the people who
make up the community of the
setting; sharing stories that
reflect the diversity of
children’s
experiences;
inviting people from a range of
cultural backgrounds to talk
about aspects of their lives.

Year 1
Key Question (1.1):
Who is a Christian and what
do they believe?
Component: Believing

Year 2
Key Question (1.2):
Who is a Muslim and what do
they believe?
Component: Believing








What do the miracles of
Jesus teach us about
what is important to
Christians?
Why do Christians pray?
Who is a Christian?






How and why do
Muslims pray and
worship at the mosque?
Mosques near where we
live: What can we find
out?
What can we learn from
Muslim holy words?
What happens at the
celebration of Eid-ul-Fitr,
and why?
Who is a Muslim, and
what do they believe?

Year 3
Key Question (L2.5):
Why are festivals important to
Christian communities? Easter
focus.
Component: Expressing







Year 4
Key Question (L2.3):
Why is Jesus inspiring to
some people?
Component: Believing


What is worth
celebrating?
What do Christians
celebrate at Easter?
What was the meaning of
Jesus’ last meal with his
friends?
What does the crucifying
of Jesus mean to
Christians?
What do Christians
believe happened on
Easter Sunday morning?
Why is Divali significant
to Hindus?









What does the word
‘inspiring’ mean? Who
is inspiring?
What do we know
about Jesus’ life story?
Is his story inspiring for
some people?
Was Jesus inspiring
because of his actions?
What did Jesus teach?
Was he a good
teacher? Was he an
inspiring teacher?
Did Jesus’ teachings
inspire people? How
and why?
Why do Christians call
the day Jesus died
‘Good Friday’ and the
following Sunday his
Resurrection day?

Year 5
Key Question (U2.2):
What would Jesus do? (Can we
live by the values of Jesus in
the twenty-first century?)
Component: Believing





Year 6
Key Question (U2.7):
What matters most to
Christians and Humanists?
Component: Living


What did Jesus teach
about being generous
and being greedy?
What does the teaching
of Jesus have to say
about some problems
people face today?
What would Jesus do?
What have we learned
about living by the values
of Jesus in the modern
world?





What codes for living
do Christians try to
follow?
What can we learn
from a Values Game?
Peace: is it more
valuable than any
money?
Can we create a code
for living that would
help the world?

Key Question (F4):
What times are special and
why?
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Summer Term 1
Foundation Stage
Development Matters:
Understanding the World:
People and Communities Page
38
Providing
activities
and
opportunities for children to
share
experiences
and
knowledge from different
parts of their lives with each
other; providing ways of
preserving
memories
of
special
events;
inviting
children and families with
experiences of living in other
countries
to
bring
in
photographs and objects from
their home cultures including
those from family members
living in different areas of the
UK and abroad; ensuring the
use of modern photographs of
parts of the world that are
commonly stereotyped and
misrepresented;
helping
children to learn positive
attitudes
and
challenge
negative
attitudes
and
stereotypes; visiting different
parts of the local community;
providing role-play areas with
a variety of resources
reflecting diversity; making a
display with the children,
showing all the people who
make up the community of the
setting; sharing stories that
reflect the diversity of
children’s
experiences;
inviting people from a range of
cultural backgrounds to talk
about aspects of their lives.

Year 1
Key Question (1.5):
What makes some places
sacred? Church/ Mosque
visit.
Component: Expressing





Year 2
Key Question (1.4):
How can we learn from sacred
books?
Component: Believing


Where do I feel safe?
Where is a sacred
place for believers to
go?
Which place of
worship is sacred for
Christians?
Which place of
worship is sacred for
Jewish people?






What stories are
special to us?
What is a holy book?
What did Jesus teach
about God in a story?
What did Jesus say
about how to treat
others?
How are holy books
treated?

Year 3
Key Question (L2.4):
Why do people pray?
Component: Expressing







What is prayer? Is
prayer helpful? How
could we answer this
question?
What happens in
Islamic prayer? What
does this show us about
Muslim beliefs and
ways of life?
How and why do
Christians like to pray?
How do Hindus pray
and worship at home
and in the Mandir?

Year 4
Key Question (L2.5):
Why are festivals important
to religious communities? Eid
focus.
Component: Expressing







What is worth
celebrating?
What do Christians
celebrate at Easter?
What was the
meaning of Jesus’ last
meal with his friends?
What does the
crucifying of Jesus
mean to Christians?
Why do Muslims
celebrate at the end
of Ramadan?
How does Ramadan
and Eid show
commitment to
Allah?

Year 5
Key Question (U2.6):
What does it mean to be a
Muslim in Britain today?
Component: Living

Year 6
Key Question (U2.3):
What do religions say to us
when life gets hard?
Component: Believing









What helps you
through the journey of
life? What helps
Muslims through the
journey of life?
What is the key belief
of Muslims? How does
this affect their life?
Why does prayer
matter to Muslims?
How is charity
important to Muslims?
How is charity
important to you?





What questions have
you got about what
happens when we die?
What do some people
think carries on after
we have died? What is
our soul?
Do some people
believe that you come
back to life as a
different thing? What
is reincarnation?

Key Question (F5):
Being special: where do we
belong?
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Summer Term 2
Foundation Stage
Development Matters:
Understanding the World:
People and Communities Page
38
Providing
activities
and
opportunities for children to
share
experiences
and
knowledge from different
parts of their lives with each
other; providing ways of
preserving
memories
of
special
events;
inviting
children and families with
experiences of living in other
countries
to
bring
in
photographs and objects from
their home cultures including
those from family members
living in different areas of the
UK and abroad; ensuring the
use of modern photographs of
parts of the world that are
commonly stereotyped and
misrepresented;
helping
children to learn positive
attitudes
and
challenge
negative
attitudes
and
stereotypes; visiting different
parts of the local community;
providing role-play areas with
a variety of resources
reflecting diversity; making a
display with the children,
showing all the people who
make up the community of the
setting; sharing stories that
reflect the diversity of
children’s
experiences;
inviting people from a range of
cultural backgrounds to talk
about aspects of their lives.

Year 1

Year 2

Year 3

Key Question (1.5):
What makes some places
sacred?
Component: Expressing

Key Question (1.4):
How can we learn from sacred
books?
Component: Believing

Key Question (L2.2):
Why is the Bible so important
for Christians today?
Component: Believing










Which place of
worship is sacred for
Muslims?
How are places of
worship similar and
different?
Why are places of
worship important to
our community?




What story is special
for Jewish people in
the Torah?
Which story do
Muslims tell about the
Prophet Muhammad?
What can be learnt
from the story of
Jonah? What is special
about Jonah?








Do we all need wisdom
on the journey of life?
How do Christians find
and use ancient wisdom
from the Bible?
The Bible is a big book.
How is it put together?
Why is it so popular?
What does the Bible
teach Christian people
about God, life, the
universe and everything?
How do Christians use
Bible stories such as a
story of creation to
inspire drama, music, art
or dance?
How can the Bible help
people if they are
tempted to do wrong
things?

Year 4
Key Question (L2.6):
Why do some people think
that life is like a journey and
what significant experiences
mark this?
Component: Expressing







What does a journey
mean to us?
What is the significance
of Baptism to
Christians?
How do Jewish people
mark becoming an
adult?
What ceremonies do
Hindus mark in the
journey of life?
Why do people choose
to get married?
Are all journeys similar?
Can we compare the
journeys of Christians,
Jewish people and
Hindus?

Year 5

Year 6

Key Question (U2.6):
What does it mean to be a
Muslim in Britain today?
Component: Living

Key Question (U2.3):
What do religions say to us
when life gets hard?
Component: Believing










Why do Muslims fast?
Why do Muslims want
to go on pilgrimage?
Where do people get
advice and guidance
from?
What is a special place
for Muslims?
Can you think of
similar commitments
to the five pillars in
your life? What
matters to Muslims?






Do you get to heaven if
you do things wrong?
What do Christians think
happens when we die?
What do people who
don’t believe in God
think happens when we
die?
What different ideas are
there about what
happens when we die?
What do I think?

Key Question (F6):
What is special about our
world?
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Computing
Return to contents page
Curricular Goal
At our school we want pupils to be MASTERS of technology and not slaves to it. Technology is everywhere and will play a pivotal part in students' lives. Therefore, we want to model and educate our pupils on how to use technology
positively, responsibly and safely. We want our pupils to be creators not consumers and our broad curriculum encompassing computer science, information technology and digital literacy reflects this.
Autumn Term
Component: Animation, Sound and Video Creation ( 2 weeks on each)
Foundation Stage
Development Matters
Understanding the World: Technology
Page 41-42
We place an importance on Early Years
provision and shared learning times to
provide children with opportunities to
develop their computing knowledge
and skills. Although the outcomes
below are specified termly, they may
be achieved throughout the year as and
when taught through provision and
topics.
Animation:
 I can animate a simple image to
speak in role
 I can create a simple animation to
tell a story including more than one
character.
Video Creation:

I know the difference between a
photograph and a video.
 I can record a short film using the
camera
 I can record and play a film and
watch it back
Sound:
 I can record sounds with different
resources
 I can find ways to change your
voice (tube, tin can, shouting to
create an echo)
 I can record sounds/voices in
storytelling and explanations

Year 1
Animation:
• I can add filters and
stickers to enhance an
animation of a
character.
• I can create an
animation to tell a
story with more than
one scene.
• I can add my own
pictures to my story
animation.
Video Creation:
• I can record a film
using the camera app.
• I can select images
and record a voiceover.
• I can highlight and
zoom into images as I
record.
Sound:
• I can create a
sequence of sounds
(instruments,
apps/software)
• I can explore short
and long sounds.
• I can record my voice
and add different
effects.

Year 2

Year 3

Year 4

Year 5

Year 6

Animation:
• I can create multiple
animations of an image and
edit these together.
• I can create a simple stop
motion animation.
• I can explain how an
animation/flip book works
Video Creation:
• I can write and record a
script.
• I can use tools to add
effects to a video
• I can begin to use green
screen techniques with
support
Sound:
• Create a musical
composition using software
• I can record my own
sound effects.
• I can record my voice
over a compositions to
perform a song.

Animation:
• I can create animations of
faces to speak in role with
more life-like realistic
outcomes.
• I can improve stop motion
animation clips with
techniques like onion
skinning.
• I can use animation tools in
presenting software to create
simple animations.
Video Creation:
• I can sequence clips of
mixed media in a timeline
and record a voiceover
• I can trim and cut film clips
and add titles and transitions
• I can independently create
a green screen clip.
• I can create my own movie
trailer.
Sound:
• I can create and edit
purposeful compositions
using music software to
create mood or a certain
style
• I can experiment with live
loops to create a song.

Animation:
• I can take multiple
animations of a character I
have created and edit them
together for a longer video.
• I can use software to create
a 3D animated story.
• I can use line draw tool to
create animations.
Video Creation:
• I can add music and sound
effects to my films
• I can add animated titles
and transitions
• I can add simple subtitles to
a video clip.
• I can use confidently use
green screen adding
animated backgrounds.
Sound:
• Edit sound effects for a
purpose.
• Create a simple four chord
song following the correct
rhythm.
• I can record a radio
broadcast or audiobook.

Animation:
• I can record animations of
different characters and edit
them together to
create an interview.
• I can add green screen effects
to a stop motion animation.
• I can create flip book
animation using digital
drawings and export as a Gif or
Video
Video Creation:
• I can use cutaway and split
screen tools in iMovie.
• I can evaluate and improve
the best video tools to best
explain my understanding.
• I can further improve green
screen clips using crop and
resize and explore more
creative ways to use the tool wearing green clothes and
the masking tool.
Sound:
• Add voice over and edit sound
clips (volume, pitch, fade,
effect) to create a podcast
related to topic e.g. WW2.
• Create a remix of a popular
song.

Animation:
• I can mix animations and videos
recordings of myself to create
video interviews.
• I can plan, script and create a 3D
animation to explain a concept or
tell a story.
• I can choose and create
different types of animations to
best explain my learning.
Video Creation:
• I can use the green screen
masking tool with more than one
character.
• I can use picture in picture tools
in iMovie.
• I can add animated subtitles to
my film to further enhance my
creation.
• I can create videos using a range
of media - green screen,
animations, film
and image.
Sound:
• Add voice over and edit sound
clips (volume, pitch, fade, effect)
to use in a film or radio broadcast
(podcast)
• Compose a soundtrack that can
be added to a film project.
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Foundation Stage
Word Processing:
• I can play on a touch screen game and
use computers/keyboards/mouse
in role play
• I can type letters with increasing
confidence using a keyboard and tablet.
• I can dictate short, clear sentences
into a digital device.
Data handling:
• I can identify a chart.
• I can sort physical objects, take a
picture and discuss what I have done.
• I can present simple data on a digital
device.
Coding/Programming:
• I can use a mouse, touch screen or
appropriate access device to target
and select options on screen
• I can input a simple sequence of
commands to control a digital device
with support

Year 1
Word Processing (2
weeks):
• I can confidently type
words quickly and
correctly on a digital
device.
• I can use the space bar
to make space and
delete to delete
letters/words
• I can make a new line
using enter/return
• I can dictate into a
digital device more
accurately and with
punctuation.
Data handling (3 weeks):
• I can sort images or
text into two or more
categories on a digital
device.
• I can collect data on a
topic.
• I can create a tally
chart and pictogram.
• I can record myself
explaining what I have
done and what it shows
me.
Coding/Programming (1
week):
• I can create a simple
program on a digital
device e.g. Bee Bot
• I can use sequence in
programs and fix bugs in
my program

Spring Term
Component: Word Processing, Data handling and Coding/programming
Year 2
Year 3
Year 4
Word Processing (2 weeks): Word Processing (2 weeks):
Word Processing (2 weeks):
• I can use the space bar
• I can use index fingers on
• I can combine digital
only once between words
keyboard home keys (f/j),
images from different
and use touch to
use left fingers for a/s/
sources, objects, and text
navigate to words letter to
d/f/g, and use right fingers
to
edit
for h/j/k/l
make a final piece of a
• I can copy and paste
• I can edit the style and
variety of tasks: posters,
images and text
effect of my text and
documents, eBooks, scripts,
• Use caps locks for capital
images to make my
leaflets.
letters.
document
• Confidently and regularly
• I can add images
more engaging and eyeuse text shortcuts such as
alongside text in a word
catching. For example,
cut, copy and paste
processed document.
borders and shadows.
and delete to organise text
• I can dictate longer
• I can use cut, copy and
• Use font sizes
passages into a digital
paste to quickly duplicate
appropriately for audience
device with accurate
and organise text.
and purpose. Use spell
punctuation.
Data handling (2 weeks):
check and
Data handling (2 weeks):
• I can create my own
thesaurus including through
• I can sort digital objects
sorting diagram and
Siri and other AI technology
into a range of charts such
complete a data handling
Data handling (2 weeks):
as Venn diagrams, Carroll
activity with it using images
• I can create my own
diagrams and bar charts
and text.
online multiple choice
using different apps and
• I can start to input simple
questionnaire.
software.
data into a spreadsheet.
• I can input data into a
• I can orally record myself
• I can create a feelings
spreadsheet and export the
explaining what the data
chart exploring a story or
data in a variety of
shows me.
character’s feelings.
ways: charts, bar charts, pie
• I can create a branching
Coding/Programming (2
charts.
database using questions
weeks):
• I understand how data is
Coding/Programming (2
collaboration
collected.
weeks):
• I can design a program
Coding/Programming (2
• I understand programs
• I can create a program
weeks):
follow precise instructions
using a design
• I can use repetition in
• I can create programs
• I can create a sequence of
programs
using different digital
code
• I can use simple selection
devices E.g. Bee Bot or
• I can evaluate my
in programs
Scratch Jr on a tablet
program
• I can work with different
• I can debug programs of
outputs
increasing complexity
• I can use logical reasoning
• I can use logical
to systematically detect and
reasoning to predict the
correct errors in programs
outcome of simple
programs

Year 5
Word Processing (1 week):
• I can start to apply other
useful effects to my
documents such as
hyperlinks.
• I can organise and
reorganise text on screen to
suit a purpose
Data handling (3 weeks):
• I can create and publish my
own online questionnaire and
analyse the
results.
• I can use simple formulae to
solve calculations including
=sum and
other statistical functions
• I can edit and format
difference cells in a
spreadsheet.
Coding/Programming (2
weeks):
• I can create programs by
decomposing them into
smaller parts
• I can use a variety of
selection commands in
programs
• I can use conditions (If,
then) in repetition commands
including variables
• I can create programs that
control or simulate physical
systems
• I can evaluate my work and
identify errors

Year 6
Word Processing (1 week):
• I can confidently choose the
best application to demonstrate
my learning.
• I can format text to suit a
purpose.
• I can publish my documents
online regularly and discuss the
audience and
purpose of my content.
Data handling (2 weeks):
• I can write spreadsheet formula
to solve more challenging maths
problems.
• I can create and publish my own
online quiz with a range of media
(images and video)
Coding/Programming (3 weeks):
• I can use a range of sequence,
selection and repletion
commands to implement
my design
• I can identify the need for, and
work with, variables
• I can create procedures to hide
complexity in programs
• I can identify and write generic
code
• I can critically evaluate my work
and suggest improvements
• I can identify and use basic
HTML tags
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Foundation Stage
Presentations:
• I can record my voice over a picture.
• I can create a simple digital collage.
• I can move and resize images with my
fingers or mouse.
Photography and Digital Art:
• I can take a photograph
• I can take a photograph and use it in
an app
• I can use a painting app and explore
the paint and brush tools

Year 1
Presentations (3 weeks):
• I can add labels to an
image (pic-collage)
• I can order images to
create a simple
storyboard.
• I can create a simple
spider diagram.
• I can sequence a series
of pictures to explain my
understanding of a topic.
Photography and Digital
Art (3 weeks):
• I can edit a photo with
simple tools
• I can use a
paint/drawing app to
create a digital image
• I can begin to cut out
an image to layer on
another image.

Summer Term
Component: Presentations, Photography and Digital Art (plus computer networks KS2)
Year 2
Year 3
Year 4
Presentations (3 weeks):
Presentations (3 weeks):
Presentations (3 weeks):
• I can add voice labels to an
• I can create an interactive
• I can create an interactive
image.
comic with sounds,
quiz eBook introducing
• I can add a voice recording
formatted text and video.
hyperlinks.
to a storyboard.
• I can create a simple web
• I can create an eBook with
• I can add speech bubbles to page.
text, images and sound.
an image to show what a
• I can create a simple
• I can create a presentation
character thinks.
digital timeline/ mind-map
demonstrating my
• I can import images to a
Photography and Digital Art
understanding with a range
project from the web and
(1 week):
of media.
camera roll
• I can confidently take and
• I can create a digital
Photography and Digital Art
manipulate photos
timeline/mind-map and
(3 weeks):
• I can create a digital
include different media • I can edit a photo (crop,
image using a range of
sound
filters, mark up etc)
tools, pens, brushes and
and video.
• I can select and use tools to effects
Photography and Digital Art
create digital imagery Computer Networks (2
(2 weeks):
controlling the pen
weeks):
• I can enhance digital
and using the fill tool
• I understand that
images and photographs
• I can cut images with
computers in a school are
using crop, brightness,
accuracy to layer on other
connected together in a
contrast & resize
images.
network
• I can manipulate shapes to
• I understand why
create digital art.
computers are networked
• I can draw a series of
• I understand the
images and export as an
difference between the
animated GIF
Internet and the World
Computer Networks (1
Wide Web
week):
(WWW)
• I understand that servers
on the Internet are located
across the planet
• I understand how email is
sent across the Internet
• I understand how the
Internet enables us to
collaborate

Year 5
Presentations (3 weeks):
• I can collaborate with peers
using online tools, e.g. blogs,
Google Drive, Office 365
• I can create and export an
interactive presentation
including a variety of media,
animations, transitions and
other effects.
• I can create an interactive
guide to an image by
embedding digital content and
publishing it online.
• I can create a webpage and
embed video.
Photography and Digital Art (2
weeks):
• I can make a digital photo
using camera settings
• I can enhance digital photos
and images using crop,
brightness and resize tools
• I can link and explain how to
photoshop images and how this
is used in the media
Computer Networks (1 week):
• I understand how we view
web pages on the Internet
• I use search technologies
effectively
• I understand that web spiders
index the web for search
engines
• I appreciate how pages are
ranked in a search engine

Year 6
Presentations (3 weeks):
• I can create a web site which
includes a variety of media.
• I can design an app prototype
that links multimedia pages
together with hyperlinks.
• I can choose applications to
communicate to a specific
audience.
• I can evaluate my own content
and consider ways to
improvements.
Photography and Digital Art (2
weeks):
• I can edit a picture to remove
items, add backgrounds, merge 2
photos
• I can evaluate and discuss
images explaining effects and
filters that have been used to
enhance the media.
• Use a 3D drawing app to create
a realistic representation of world
Objects
Computer Networks (1 week):
• I understand what HTML is and
recognize HTML tags
• I know a range of HTML tags
and can remix a web page
• I can create a webpage using
HTML

36

Music
Return to contents page
Curricular Goal
We aim for all of our children by the end of Year 6 to leave as resilient and respectful individuals, through inspiring and nurturing talent and developing expressive abilities within a broad and balanced music curriculum, embodying
creativity and reflecting the culture and society that we live in.
Autumn Term
Components: Singing, Playing tuned and un-tuned instruments, Listening to Music, Composing.
Foundation Stage
Development Matters
Expressive Arts and Design, Exploring and using media
and materials. Page 43-44
ELG: Sing a range of well-known nursery rhymes and
songs; perform songs, rhymes, poems and stories with
others, and – when appropriate – try to move in time to
music
Singing, playing tuned and un tuned instruments,
listening to music, composing

Sing in a group or on their own increasingly
matching the pitch and following the melody

Introduce musical instruments through provision

Give opportunities to perform to parents – done
during Christmas performance and Graduation and
to each other as they perform the talk for write story
map to each other.

Introduce a range of different types of music to the
children

Learn to sing nursery rhymes and action songs:

Pat-a-cake

1, 2, 3, 4, 5, Once I Caught A Fish Alive

This Old Man / Five Little Ducks

Name Song / Things For Fingers

I’m A Little Teapot / The Grand Old Duke Of York

Ring O’ Roses / Hickory Dickory Dock

Not Too Difficult / The ABC Song
Musical learning focus

Listening and responding to different styles of
music

Embedding foundations of the interrelated
dimensions of music

Learning to sing or sing along with nursery
rhymes and action songs

Improvising leading to playing classroom
instruments

Share and perform the learning that has taken
plac

Year 1
Listen and Appraise
Rhythm in the way
we walk by Joanna
Mangona

The Planers: Mars
by Gustav Holst.

Tubular Bells by
Mike Oldfield.

The Banana Rap

Happy by Pharrell
Williams

When I’m 64 by
The Beatles
Musical Activities per
Song:

Flexible Games

Vocal Warm Ups

Start to learn to
sing the song

Continue to learn
the song/

Start to learn rap

Continue to learn
rap.
Additional music from a
broad range of cultures
and traditions taken
from the Model Music
curriculum 2021

Brazilian Samba
(Fanfarra) Sergio
Mendes

Classical (Rondo
alla Turca) Mozart


Year 2

Year 3

Listen and Appraise


Hands, Feet, Heart by
Joanna Mangona

The Click Song sung by
Miriam Makeba

The Lion Sleeps Tonight
sung by Sowelo Gospel
Choir

Bring Him Back Home by
High Masekela

You can call me Al by Paul
Simpson

Hlokoloza by Arthur
Mofokate
Musical Activities per Song:

Flexible Games

Vocal Warm Ups

Start to learn to sing the
song

Continue to learn the song

Play instrumental Parts

Improvise

Compose
Performance

Sing the song

Sing the song and play
instrumental parts within
the song

Sing the song and
improvise using voices
and/or instruments within
the song.

Sing the song and perform
compositions within the
song.
Additional music from a broad
range of cultures and traditions
taken from the Model Music
curriculum 2021

Classical (Bolero) Ravel

Indonesian (Barris) Gong
Kebyar of Peliatan










Ukelele Lessons:
County Music
Service
Playing a
tuned
instrument
Learning to
following
pulse and
rhythm
Learning songs
Playing notes
and chords
Reading
musical
notation
Composition
Performance
to audience

Year 4
Ukelele Lessons:
County Music
Service








Playing a tuned
instrument
Learning to
following pulse
and rhythm
Learning songs
Playing notes
and chords
Reading
musical
notation
Composition
Performance to
audience

Year 5




















Listen and Appraise
Livin’ on a Prayer by Bon
Jovi
We Will Rock You By
Queen
Smoke on the Water by
Deep Purple
Rockin’ All Over the World
by Status Quo
Johnny B Goode by Chuck
Berry
I saw Her Standing There
by The Beatles
Musical Activities per Song:
Flexible Games
Vocal Warm Ups
Start to learn to sing the
song
Continue to learn the song
Play instrumental Parts
Improvise
Compose
Play composition
Performance
Sing the song
Sing the song and play
instrumental parts within
the song
Sing the song and
improvise using voices
and/or instruments within
the song.

Additional music from a broad range
of cultures and traditions taken from
the Model Music curriculum 2021
“Rhapsody in Blue” Gershwin
80s Synth Pop
Bronski Beat “Smalltown Boy”
Singing suggestions taken from the
Model Music curriculum 2021

“My Paddle” (keen and bright –
the canoe song)

“Any Dream will Do” – Joseph
and his Amazing Technicolour
Dreamcoat

The National Anthem

Year 6





















Listen and Appraise
Bacharach Anorak
Speaking my Peace
Take the A Train
Meet the Blues
Back O’ Town Blues
One O’ Clock Blues
Musical Activities per Song:
Learn to play the
tune/head.
Learn to play the middle 8
Learn to play the whole
tune/head
Improvise using
instruments.
Compose your own
tune/head.
Improvise using the notes
of the tune/head.
Continue to compose your
own tune/head
Improvise using the notes
of the tune/head.
Secure your compositions.
Improvise using the notes
of the tune/head
Performance
Play the tune/head and
middle 8
Play the whole tune/head
including improvisation
Play the composed
tune/head, improvise then
tune/head to finish.
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Spring Term
Foundation Stage
ELG: Sing a range of well-known nursery rhymes and songs;
perform songs, rhymes, poems and stories with others, and
– when appropriate – try to move in time to music
Singing, playing tuned and un tuned instruments, listening
to music, composing

Sing in a group or on their own increasingly matching
the pitch and following the melody

Introduce musical instruments through provision

Give opportunities to perform to parents – done during
Christmas performance and Graduation and to each
other as they perform the talk for write story map to
each other.

Introduce a range of different types of music to the
children
Charanga
Learn to sing nursery rhymes and action songs:

Wind The Bobbin Up

Rock-a-bye Baby

Five Little Monkeys Jumping On The Bed

Twinkle Twinkle

If You're Happy And You Know It

Head, Shoulders, Knees and Toes

Old Macdonald

Incy Wincy Spider

Baa Baa Black Sheep

Row, Row, Row Your Boat

The Wheels On The Bus

The Hokey Cokey

Old Macdonald

Incy Wincy Spider

Baa Baa Black Sheep

Row, Row, Row Your Boat

The Wheels On The Bus

The Hokey Cokey
Musical learning focus

Listening and responding to different styles of music

Embedding foundations of the interrelated dimensions
of music

Learning to sing or sing along with nursery rhymes and
action songs

Improvising leading to playing classroom instruments

Share and perform the learning that has taken place
Development Matters
Expressive Arts and Design, Being imaginative
Page 45-46

Year 1
Listen and Appraise

In the Groove –
Joanna Mangona

How Blue can
you Get – B.B
King

Livin’ La Vida
Loca – Ricky
Martin

Jai Ho – Rahman

Lord of the
Dance – Ronan
Hardiman
Musical Activities per
Song:

Warm Up Games

Flexible Games

Start to learn the
song

Sing the song

Play instrumental
parts

Improvise

Compose
Performance

Sing the song

Sing and play
musical
instruments within
the song.

Sing the song and
improvise using
voices and/or
instruments within
the song.

Sing the song and
perform
compositions
within the song.

Choose
performances
Singing suggestions
taken from the Model
Music curriculum 2021
“Dr Knickerbocker”
“Boomchickaboom”
“Kye Kye Kule”

Components: Singing, Playing tuned and un-tuned instruments, Listening to Music, Composing.
Year 2
Year 3
Year 4
Year 5
Glockenspiel 1
Glockenspiel
Listen and Appraise
Guitar Lessons:

Leaning to play
Revisit D-E-F

I Wanna Play in A Band
County Music Service
simple one-note
inately, Easy E
by Joanna Mangona
tunes. Notes D and
from Stage 1
E. minims.
Theory:

We Will Rock You by

Playing a tuned

Two new tunes

Finding out about
Queen
instrument
with notes with D &
music: Pulse.

Smoke On The Water by
E. crotchets minims

Revisit Roundabout

Learning to following
rests
and March of the
Deep Purple
pulse and rhythm

Tunes with notes C
Golden Guards

Rockin’ All Over The

Learning songs
and D. musical
from Stage 1.
World by Status Quo
notation and

Theory: Finding out

Playing notes and
improvisation.
about music

Johnny B. Goode by
chords

Notes DEF. More
(rhythm) Finding
Chuck Berry

Reading musical
complex tunes.
out about music –

I saw Her Standing
Mixed note and
pitch
notation
rests. Musical
Good, Better, Best
There by The Beatles

Composition
notation and

Notes C, D, E, F, G
Musical Activities per Song:
improvisation.

Performance to

Revisit Portsmouth,

Warm Up Games

Expand to 4 note
Strictly D from
audience
tunes. CDEF. Rests
Stage 1.

Flexible Games
& notation.

Revisit: What's

Start to Learn the Song

CEDF composition
up?
lessons.

Sing the Song

DeeCee’s Blues
Additional music from a
from stage 1.

Play instrumental parts
broad range of cultures
Explore new

Improvise
and traditions taken from
tunes using
the
Model
Music
CDEFG

Composition
curriculum 2021

Notes C, D, E & F

Play Compositions within
Romantic (Night on a Bare
with more
song
Mountain) Mussorgsky complex rhythm
BBC
10
pieces
problems.
Performance
21st Century (Jai Ho from

Revisit: Play Your

Sing the Song
Slumdog Millionaire) A.R.
Music, Drive from
Rahman

Sing the Song and play
Stage 1
Singing suggestions taken

Explore new
instrumental parts within
from the Model Music
tunes using
the song
curriculum 2021
CDEFG

Sing the song and

Composition The Sky Boat Song
revisit Stage 1
improvise using voices
(traditional folk song)
and create your
and/or instruments
“Baningati” (Sing Up)
compositions for
The National Anthem
within the song.
this Stage.
Additional music from a

Sing the song and
broad range of cultures
perform compositions
and traditions taken
within the song.
from the Model Music
curriculum 2021
Singing suggestions
Classical “5 th
taken from the Model
Symphony”
-Beethoven
Music curriculum 2021

Year 6
Guitar Lessons:
County Music Service








Playing a tuned
instrument
Learning to following
pulse and rhythm
Learning songs
Playing notes and chords
Reading musical notation
Composition
Performance to audience

Calypso “Tropical Bird” - Trinidad

“Oats and Beans and Barley
Grow”
“Cauliflowers Fluffy”

Steel Band

Singing suggestions taken
from the Model Music
curriculum 2021
Ghanaian folk song: “Namuna”
Musicals “Supercalifragilisticexpialidocious
” – Mary Poppins
The National Anthem
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Summer Term
Foundation Stage
ELG: Sing a range of well-known nursery rhymes and
songs; perform songs, rhymes, poems and stories with
others, and – when appropriate – try to move in time to
music
Singing, playing tuned and un tuned instruments,
listening to music, composing






Sing in a group or on their own increasingly matching
the pitch and following the melody
Introduce musical instruments through provision
Give opportunities to perform to parents – done
during Christmas performance and Graduation and
to each other as they perform the talk for write story
map to each other.
Introduce a range of different types of music to the
children

Charanga
Big Bear Funk is a transition Unit that prepares children for
their musical learning in Year 1.
Musical learning focus:

Listening and appraising Funk music

Embedding foundations of the interrelated
dimensions of music using voices and instruments

Learning to sing Big Bear Funk and revisiting other
nursery rhymes and action songs

Playing instruments within the song

Improvisation using voices and instruments

Riff-based composition

Share and perform the learning that has taken place

Year 1
County Music Service
Untuned Instruments

Playing an untuned instruments

Learning to
following pulse and
rhythm

Learning songs

Reading basic
musical notation

Performance to
audience







Components: Singing, Playing tuned and un-tuned instruments, Listening to Music, Composing.
Year 2
Year 3
Year 4
Year 5
Listen and Appraise
Listen and Appraise
Listen and Appraise
County Music Service

Bringing us

Blackbird by

Dancing in the Street
Untuned Instruments
Together
The Beatles
by Martha and the
Playing an un-tuned
Vandellas

Good Times

Yellow
instruments
by Nile
Submarine by

I Can’t Help Myself
Learning to following
Rodgers
The Beatles
(Sugar Pie Honey
pulse and rhythm
Bunch) sung by The

Ain’t Nobody

Hey Jude by
Learning songs
Four Tops
by
Chaka
The
Beatles
Reading basic musical
Khan

I Heard it Through

Can’t Buy Me
notation
The Grapevine sung

We
Are
Love
by
The
Performance to audience
by Marvin Gaye
Family by
Beatles

Ain’t no Mountain
Sister Sledge
Musical Activities
High Enough sung by

Ain’t No
per Song:
Marvin Gaye and
Stopping Us
Tammi Terrell

Warm Up
Now by

You are the Sunshine
McFadden
Games
and
of My Life sung by

Flexible Games
Whitehead
Stevie Wonder.

Vocal warm
The Tracks Of My
ups and start
Musical Activities
Tears sung by Smokey
to learn the
per Song:
Robinson And the
song.

Warm Up
Miracles

Continue to
Games
learnt the
Musical Activities per Song:

Flexible Games
song.

Warm Up Games

Start to learn

Sing the song.
the song

Flexible Games

Play

Sing the song

Vocal Warm ups and
instrumental
start to learn the song.

Play
parts.

Continue to learn the
instrumental

Improvise
parts
song.

Compose

Improvise

Sing the song.

Compose

Play the instrumental
parts.

Improvise

Compose

Play Compositions.

Choose and play two
performance options.

Year 6
Reflect and Re-Wind
Listen and Appraise

Reflect: L’Autrier Passtoure
Seoit (The Other Day A
Shepherdess Was Sitting) –
Traditional – Early Music

Rewind and Listen out: I want
you Back by The Jackson 5

Reflect: Composers and
Composition (Jon Boden)

Reflect: Armide Overture by
Jean-Baptiste Lully – Baroque

Rewind and Listen Out: Take
The ‘A’ Train by Duke Ellington
and Billy Strayhorn

Reflect: Composers and
Composition (Jon Boden)

Reflect: The Marriage of Figaro:
Overture by Mozart – Classical

Rewind and Listen Out! Walking
On Sunshine by Katrina and The
Waves

Reflect: Composers and
Composition (Jon Boden)

Reflect: Erlkonig (D 382 Opus 1
Wer Reitet So Spat) by Schubert
– Romantic

Rewind and Listen Out: Don’t
Worry, Be Happy by Bobby
McFerrin

Reflect: Composers and
Composition (Jon Boden)

Reflect: Sonata for Horn in F by
Hindemith

Rewind and Listen Out: The
Loco-Motion sung by Little Eva.

Reflect: Composers and
composition (Jon Boden)

Reflect: Homelands by Nitin
Sawhney – Contemporary

Rewind and Listen Out! Man in
the Mirror by Michael Jackson

Reflect: Composers and
Composition (Jon Boden)
Musical Activities per Song:

Composition Activity

Rhythm Grid Work

The Language of Music

Revisit Songs from the Year
Additional music from a broad range
of cultures and traditions taken from
the Model Music curriculum 2021
Oasis “Wonderwall”
Kate Bush “Running up that Hill”
Singing suggestions taken from the
Model Music curriculum 2021
Traditional “Jerusalem”
The National Anthem
Songs linked to end of year performance.
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Art
Return to contents page

Curricular Goal:
At Glusburn Primary School, we want to inspire all children to express themselves creatively (Article 29 – education must develop every child’s personality, talents and abilities to the full) and to appreciate and
embrace art culture and the work of others (Article 31 – every child has the right to take part in cultural and artistic activities). During their time at Glusburn school we give children opportunities to see how
creativity and self-expression can help them manage their wellbeing and mental health.
Autumn Term
Component: Drawing
Foundation Stage
Development Matters
Expressive Arts and Design,
Exploring and using media and
materials Page 43-44
ELG: Creating and materials
Children at the expected level of
development will:
- Safety use and explore a variety
of
materials,
tools
and
techniques, experimenting with
colour, design, texture form and
function;
- Share their creations, explaining
the process they have used;

Drawing

Teach children how to hold
a pencil correctly.

Expose children to a range
of different types of pencils.

Create closed shapes with
continuous lines, and begin
to use these shapes to
represent objects.

Draw
with
increasing
complexity and detail, such
as representing a face with
a circle and including
details.

Use drawing to represent
movement or loud noises.

Show different emotions in
their
drawings
and
paintings like happiness,
sadness, fear etc.
Development Matters
Expressive Arts and Design, Being
imaginative
Page 45-46

Year 1









Practice different
types of lines
Apply different types
of lines in a ‘bad hair’
drawing
Sketch a portrait by
mapping out the face
following step by
step by step
instructions.
Continue to sketch
portraits using a step
by step approach.
Following
instructions for how
to draw a dog and
then repeat to
improve.
Use 2D shapes to
make Mondrian style
drawing

Year 2










Practise different
types of lines with
varying thickness
Apply different lines
with varying
thickness for an
autumn leaf zentangle
Sketch a portrait by
mapping out the
face and its
proportions
Sketch 3D shapes
and then improve
by adding shading
Take a line for a
walk and create a
colour block crayon
image in the style of
Paul Klee.
Draw a portrait in
the style of
Giuseppe
Arcimboldi

Year 3










Practice the skill of
adding value when
sketching
Apply the skill of
adding value when
sketching still life
Sketch a portrait by
mapping out the face,
its proportions and
adding value
Adapt and refine a
sketch of a bird by
adding value using
shading techniques
Explore cave art
examples in sketch
books and create large
scale collaborative
replicas around the
class, using pencils,
pastels and charcoal
Stonehenge sketches

Year 4









Practice different texture
techniques
Apply different texture
techniques for still life
drawings
Sketch a portrait by
mapping out the face, its
proportions and adding
texture.
Adapt and refine a sketch
of an owl by adding
texture to the feathers
and face. Beginning to
include annotations
Draw an optical illusion 3D
hole
Create an optical illusion
with one vanishing point.

Year 5








Develop range of texture
techniques using a range of
media with annotations
Apply different texture
techniques using a range of
different media for a zentangle
Develop detailed sketching
skills of the eye.
Adapt and refine a sketch of
your hand using a range of
shading techniques.
Including annotations of your
work.
Artist study – William Morris
Art in the style of William
Morris

Year 6










Practise different
texture techniques
using a range of scale,
media and
annotations.
Application of all
sketching skills to draw
a portrait
Adapt and refine a
sketch of a side profile
hand using a range of
shading techniques.
Including annotations
of your work.
Artist study – Henry
Moore – specifically his
WW2 commissions
Analyse a Henry Moore
image and then apply
texture techniques to
create a WW2 pencil
sketch
Henry Moore Blitz in
the tubes sketches.
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Spring Term
Component: Painting
Foundation Stage
ELG: Creating and materials
Children at the expected level of
development will:
Safety use and explore a
variety of materials, tools
and
techniques,
experimenting with colour,
design, texture form and
function;
Share
their creations,
explaining the process they
have used;
Painting

Teach children how to use
the powder paints by
introducing the water,
paint, pallet system.

Allow
children
to
experiment with a range of
different
brushes
and
materials to paint with.

Explore colour and colour
mixing.

Teach the children how to
select and put away the
things
they
need
independently.

Show different emotions in
their drawings and paintings
like happiness, sadness, fear
etc.

Return to and build on their
previous learning, refining
ideas and developing their
ability to represent them.

Year 1
Exploring Colour













Explore primary
colours using different
types of paint. Label
the primary colours.
Which paint do you
like best?
What colours can you
make using the
primary colours? Label
the secondary colours.
Which colours do you
like making?
Colour mixing adding
white for tints of a
colour and black for
tones of a colour.
Investigate warm and
cold colours in art.
Colour mix to make
examples.
Experiment with
different brushes –
make brushes and use
different brushes and
tools – create thick
and thin lines, paint
shapes.
Use what they know
about colour and
brushes to create an
egg painting. Imagine
they have found this
colourful egg like the
one in the story. Look
at the work of Frank
Bowling to inspire the
children.

Year 2
Exploring colour

Year 3
Painting












Create colour wheels
using the primary and
secondary colours. Use
different types paints to
do this and comment on
which paint they prefer.
(powder, water colour or
poster).
Colour mixing to explore
tints and tones – adding
white and black – create
scales of colour.
Experiment with brushes
and tools to create lines
and
shapes
with
increasing control.
Add texture to paints,
using glue, sand, salt and
water. Experiment in
sketch
books
and
comment on what works
well and what effects
they can create.
Aboriginal art study (dot
painting and Jeannie
Petyarre). Art inspired by
aboriginal art.









Create colour wheels
using the primary and
secondary colours. Use
different paints to do
this and comment on
which paint they
prefer. (powder, water
colour or poster).
Colour mix to explore
tints and tones –
adding white and black
– create scales of
colour.
Explore warm and cold
colours and make then
with mixing.
Artist study – Georgia
O’Keeffe.
Art in the style of
Georgia O’Keeffe –
colour match the
picture and continue it.
Artist study – Lowry –
compare this work to
O’Keeffe and their use
of colour. Colour match
a Lowry painting.
Art inspired by Lowry

Year 4
Painting

Year 5
Painting

Year 6
Painting











Create colour wheels
using the primary and
secondary colours. Use
different paints to do this
and comment on which
paint they prefer.
(powder, water colour or
poster). Colour mix to
explore tints and tones –
adding white and black –
create scales of colour.
Explore colourwash
techniques and landscape
paintings.
Explore colourwash
techniques and landscape
paintings.
Art appreciation – Turner,
Warhol, Wright and
Hokusai
Artist study of one of the
above
Children choose an artist
to paint in the style of.












Recap colour knowledge,
including the colour wheel, use
different brushes and experiment
with brushstrokes and different
paints. Look at tints, tone, warm
and cold colours. Identify and
label.
Artist study of Rousseau. Look at
a Rousseau painting of the
rainforest/jungle and create a
colour pallet to capture the
mood of the rainforest.
Artist study of Rousseau. Colour
match the painting and continue
the half painting given. Art
appreciation of the painting
Artist study of Nixiwaka
Yawanawa (and John Dyer)
Painting rainforest animals –
parrots and orang-utans. Use
transfer technique to draw the
animals.
Plan and create a rainforest
painting (mixed media could be
used) using what they have
learnt this unit.









Recap colour knowledge,
including the colour
wheel, use different
brushes and experiment
with brushstrokes and
different paints. Look at
tints, tone, warm and cold
colours. Identify and label.
Japanese painting and
lettering – look at water
colour techniques
Willow pattern using foam
printing techniques
Artist study – Hokusai
Create a plan for a wave
painting in the style of
Hokusai or a painting in a
Japanese style –
experiment with colours
and tones – make choices,
adapt and extend work
and ideas. Think about the
composition of the
painting.
Create a wave painting or
Japanese style painting.
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Foundation Stage

Year 1

Year 2

ELG: Creating and materials
Children at the expected level
of development will:
- Safety use and explore a
variety of materials,
tools and techniques,
experimenting
with
colour, design, texture
form and function;
- Share their creations,
explaining the process
they have used;
Sculpture

Explore different
materials freely, in
order to develop their
ideas about how to use
them and what to
make.

Develop their own
ideas and then decide
which materials to use
to express them.

Join different materials
and explore different
textures.

Create collaboratively,
sharing ideas,
resources and skills

Tudor house/Great fire of
London models from
found materials:

3D maps of Glusburn:










Look at art work
depicting The Great Fire
of London. What can the
children see? What
colours can they see?
What do they like dislike
about the pictures?
Colour mix to create full
flame colour card sheets
that can be used later in
the unit to cut out
flames. Paints for a
revisit and/or pastels.
Draw/collage Tudor
houses in sketch books.
Make 3D Tudor houses
from found materials
Make 3D Tudor houses –
add paint detail.
Use the flame sheets to
create flames – draw
then cut and add to the
houses. Photo and
evaluate.









Paper manipulating –
cutting, tearing, plaiting
etc.
3D shape nets – make
mini buildings
2D sketch of the
Institute – give children
a picture to complete.
Create an imaginary
island with 3D elements.
Draw a map of Glusburn
using aerial photos and
plan where 3D elements
will go.
Continue making the 3D
map adding the 3D
elements. Photo and
evaluate.

Summer Term
Component: Sculpture
Year 3
Ancient Egyptian clay tablet and
scarab beetle:










Experiment with clay tools and
clay – each child to be given a
small piece of clay to work with.
This clay could then Be moulded
into a scarab beetle with
etchings.
Research and look at Ancient
Egyptian tablets – label and look
at decoration. Use sketch books
to practice using Hieroglyphs –
can they write their name –
some children might like to use
paints for this?
Sketch Egyptian tablets – use a
viewfinder to look at details.
Design an Egyptian tablet –
label and discuss techniques
they will use.
Make their Egyptian tablet –
decorate with etching details.
Add colour if wanted and then
varnish. Photo and evaluate.












Year 4

Year 5

Year 6

Ancient Mayan Clay
Masks:

Ancient Greek clay
pots – thumb and coil
pots:

Self-portrait plinth
people – Alberto
Giacometti Artist Study:

Research Mayan masks
– look at examples and
discuss likes and
dislikes.
Sketch book activity –
sketch masks and
details – half and half
drawings.
Research clay joining
techniques and etching
techniques and draw
and explain in sketch
books.
Design own mask and
add potential colour.
Make clay mask using
techniques planned
and discussed.
Paint and varnish the
masks. Photo and
evaluate.












Study ceramic artists –
Clarice Cliff, Bernard
Leach and Lucie Rie –
what do children like
or dislike about their
work?
Research Greek pots –
what did they look
like what were they
used for?
Sketch Greek pots use a viewfinder to
look at details and
sketch
Design a Greek pot –
show the children
the two techniques –
thumb pot and coil
pot so they can
decide which they
might use – what will
their pot look like?
Make the pot from
clay
Paint and varnish.
Photo and evaluate.













Research Alberto
Giacometti and his
works. Create a page
about him and his
work.
Look at the work of
Alexander Calder, Ruth
Asawa and Frank
Marino Boyle. Art
appreciation about
these artists and their
differing styles.
Create a page of wire
techniques and sculpt
different shapes using
the wire.
Design and label a selfportrait sculpture
which depicts
something about
themselves.
Begin making their
plinth people using
wire and fabric.
Finish making the
plinth people and
evaluate.

https://glusburn.padlet.org/carla
lambert1/yokdwi3vczt1ij7m
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Design and Technology
Return to contents page
Curricular Goal
Provide opportunities to design, make, evaluate, use technical knowledge and learn about cooking and nutrition. Through sewing and textiles, food and nutrition and mechanisms and structures.
Ensure develop the creative, technical and practical expertise needed to perform everyday tasks confidently and to participate successfully in an increasingly technological world
Autumn Term
Components: Sewing and Textiles
Foundation Stage
Enabling: What subject leaders should see
Christmas Decorations
FSU Christmas stocking

Year 1 Puppets
Year 2 Christmas stockings
Learning objectives
To make a product out of textiles.
Measure, mark out and cut fabric.
To sew in a running stitch.
Decorate fabric with buttons, beads, sequins, ribbons etc.
To make sure work is neat and tidy.

Year 1 Puppets
Children will design their decoration, cut
fabric, join fabric together and decorate.
Development Matters
Expressive Arts and Design, Exploring and
using media and materials
Page 43-44
Development Matters
Expressive Arts and Design, Being
imaginative
Page 45-46
ELG: Creating and materials
Children at the expected level of
development will:

Safety use and explore a variety of
materials, tools and techniques,
experimenting with colour, design,
texture form and function;

Share their creations, explaining the
process they have used;
Textiles

Explore different materials freely, in
order to develop their ideas about
how to use them and what to make.

Develop their own ideas and then
decide which materials to use to
express them.

Join different materials and explore
different textures.

Return to and build on their previous
learning, refining ideas and developing
their ability to represent them.

Create collaboratively, sharing ideas,
resources and skills.

Years 3 Cushions
Year 4 Pencil cases
Learning objectives
Select appropriate textiles for a product.
Use sharp scissors accurately to cut textiles.
Create simple pattern.
Explore fastenings.
To know the textures and properties of materials and choose
appropriately.
To improve design as you work.

Year 3 Cushions
Lesson 1 - Explore lots of different puppets, what are they
made of?
Lesson 2 - Joining fabrics
Pupils explore different ways of joining fabrics together,
including gluing, pinning and stapling and then evaluate
the different methods.
Lesson 3 - Designing my puppet
After considering which character their puppet will be
based upon, children cut out their felt using a simple
template.
Lesson 4 - Making and joining my puppet
Using the technical skills developed in lesson 1, children
join their pieces of fabric for their puppet, using their
preferred method.
Lesson 5 - Decorating my puppet
Carefully selecting a variety of materials, children decorate
their puppets in keeping with their chosen design.
Lesson 6 - Evaluate finished product

Lesson 1 - Cross stitch and Applique
Pupils start the lesson by reviewing their sewing skills and learning two
new techniques: cross stitch and applique.
Lesson 2 - Cushion design
After evaluating a range of cushions, pupils design one of their own,
ensuring that it satisfies the design criteria.
Lesson 3 - Decorating my cushion
Using applique and cross stitch, pupils decorate their cushions with their
chosen designs.
Lesson 4 - Assembling my cushion
Children complete their cushions, sewing the edges, stuffing them and
using the decorative pieces of material from the previous lesson.
Lesson 5 - Assembling cushion
Lesson 6 - Evaluate finished product

Year 2 Christmas stockings

Year 4 Pencil cases – Plan Bee

Lesson 1 - Running stitch
In their introduction to sewing, children explore different
examples of textiles and learn a simple running stitch.
Lesson 2 - Explore and discuss templates. Children create a
simple template and cut out their fabric
Lesson 3/4 - Sew their fabric together using a simple
running stitch and design/research what the front will look
like.
Lesson 5 - Using their design ideas from the previous
lesson, children add decorations to their stockings.
Lesson 6 - Evaluate finished product

Lesson 1 - To investigate a range of pencil cases
Lesson 2 - To practise and compare sewing stitches
Lesson 3 - To investigate ways of opening and closing pencil cases
Lesson 4 - To be able to sew embellishments to a piece of fabric
Lesson 5 - To be able to design a pencil case
Lesson 6 - To be able to make and evaluate a pencil case based on a
design

Years 5 Fashion (bag)
Year 6 Slippers
Learning objectives
To combine materials to improve design for strength or visual appeal.
To join materials to make products with permanent or temporary
fastenings.
To cross stitch and sew using a machine (?)
To describe the qualities of materials and to say why it is the most suitable
choice.
Year 5 Fashion – Plan Bee

Lesson 1 - To investigate and analyse items made using textiles: the
materials used and how they are made.
Lesson 2 - To explore some ways in which textiles are joined and separated
Lesson 3 - To design an item made using textiles, and draw pattern pieces.
Lesson 4 - To use pattern pieces to measure, mark and cut fabric: to sew
design elements according to a design.
Lesson 5 - To join fabric pieces by hand sewing.
Lesson 6 - To sew hems on an item made using textiles: to add design
details.
Year 6 Slippers – Plan Bee

Lesson 1 - To investigate and compare a range of slippers
Lesson 2 - To be able to make a pattern for a pair of slippers
Lesson 3 - To develop a range of sewing and decorating techniques
Lesson 4 - To be able to design a pair of slippers for a particular purpose
Lesson 5 - To be able to make a pair of slippers
Lesson 6 - To be able to evaluate a finished product.
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ELG – Part of Managing Self
Understanding the importance of
healthy food choices.
Snack Area –

Children to understand the
importance of hand washing
before eating.

Adults to model, leading to
independence, preparation
of food by peeling oranges,
bananas etc, pulling apart
orange segments, opening
milk cartons.

Adults to discuss with
children where fruit and
vegetables comes from,
how it grows and why it
they important.

Children are encouraged to
pour their own drinks.

Develop an understanding
of food hygiene by cleaning
their cups and eating space.
Baking area –
Children learn to follow a recipe book
including collecting the equipment and
ingredients they will need. (throughout
the year adults to model then allow full
independence)
SKILLS








Scooping
Weighing
Cracking
Beating
Whisking
Pouring
Dividing

ELG: Creating and materials
Children at the expected level of
development will:
- Safety use and explore a variety of
materials, tools and techniques,
experimenting with colour, design,
texture form and function;
- Share their creations, explaining the
process they have used;

Years 1 and 2
Year 1: Teddy Bears Picnic – Fruit/Veg skewers
Children learn how to identify fruits and vegetables
and then design and make a fruit or vegetable
kebab.
DESIGN: Designing for others
MAKE: Chopping fruit and vegetable to make
skewers
EVALUATE: Evaluating and adapting designs
TECHNICAL KNOWLEDGE: Describing and grouping
fruits by textures and taste. Understanding the
difference between fruit and veg.
CROSS CURR LINK: SCIENCE
SKILLS

Cutting using a small knife

Peal e.g. oranges

Group familiar food products e.g. fruit
and vegetables.

Work safely and hygienically.
Year 2: Perfect Pizza’s
Pupils explore what makes a balanced diet and
taste test combinations of different food groups
before designing and making a pizza.
DESIGN: Designing packaging for their pizza
MAKE: Preparing food safety and hygienically.
Chopping using the bridge method.
EVALUATE: Conducting product research.
Evaluating a design.
TECHNICAL KNOWLEDGE: Understanding how fruit
and vegetables are grown. Knowing the food
groups. Understanding what makes a balanced
diet.
CROSS CURR LINK: MATHS
SKILLS

Cutting with scissors – snip herbs

Grating

Measure and weigh food items – non
statutory measures e.g. spoons, cups

Setting the table – encourage them to
cherish the rituals of a family meal.

Develop a food vocabulary using taste,
smell, texture and touch, describe the
ingredients used

Spring Term
Components: Food and Nutrition
Years 3 and 4
Year 3: Eating Seasonally – making a crumble
Pupils learn about seasonality and how the climate a
food is grown in can alter the way it tastes. Make a
crumble/tart using seasonal ingredients. Look at Hugh
Ferly Whittington – seasonal chef.
DESIGN: Designing to criteria.
MAKE: Safely preparing fruit and vegetables. Following
a recipe.
EVALUATE: Tasting and evaluating their desert.
TECHNICAL KNOWLEDGE: Knowing what food are in
season and when. Understanding the benefits of food
by their colour. Knowing hoe climate alters the
sweetness of food.
CROSS CURR LINK: Geography
SKILLS

Using a peeler

Follow a simple recipe

Rubbing together butter and flour

Slice, grate, mix and bake

Weigh out ingredients using scales

Make healthy eating choices from an
understanding of a balanced diet.

Know when food is ready for harvesting

Know which food is healthy and which is
not
Year 4: Adapting a recipe – Focaccia
Pupils adapt a recipe by adding or altering the
ingredients and then work in groups to create a final
design that falls within a set budget and design brief.
Look at Paul Hollywood – bread chef.
DESIGN: Working with a design brief.
MAKE: Following but adapting a recipe. Preparing food
hygienically.
EVALUATE: Discuss flavours identified.
TECHNICAL KNOWLEDGE: Understanding the cost
behind professional food preparation. Understanding
the factors that contribute to product design.
CROSS CURR LINK: Computing
SKILLS

Kneed

Work within a budget

Make healthy eating choices from an
understanding of a balanced diet.

Years 5 and 6
Year 5: Adapting a recipe – Burgers
Pupils adapt a burger recipe by adding or alternative ingredients and learn
about the ethical and hygienic issues of food.
DESIGN: Adapting a recipe
MAKE: Cutting and preparing vegetables hygienically. Cooking meat safely.
EVALUATE: Tasting and evaluating their own food.
TECHNICAL KNOWLEDGE: Know where meat comes from and understand
ethical issues around beef. Know nutritional values of packaged food.
CROSS CURR LINK: Computing/PSHCE
SKILLS

Know how to prepare a meal by collecting the ingredients in the
first place

Follow a recipe with several elements

Using heat on the hob
Year 6: Come dine with me/Masterchef.
Working in groups (Possibly split a class of 30 into 2 groups of 15) who work
together to research and prepare a three course meal that will be taste tested
and scored. As well as researching the journey of their main ingredient from
‘farm to fork’ – when it comes to cooking the meal the group of 15 could be
broken down into 3 groups of 5 – 1 starter/1 main/1 pudding. One group of 15
cooking 1 week and the other group cooking the week after. Look at
MasterChef chefs in action.
DESIGN: Using recipe books/websites
MAKE: Working with food hygienically and safely. Working to a timescale.
EVALUATE Tasting and evaluating their own food.
TECHNICAL KNOWLEDGE:
Understanding the risks of meat or fish when not cooked or stored properly.
Understanding safe storage of meat/fish.
CROSS CURR LINK: PSHCE/Geography
SKILLS

Planning and preparing a family meal.

Understand the difference between a sweet and savoury dish

Explain how food ingredients should be stored and give reasons.

Whisking, using a balloon whisk or handheld mixer (if relevant)

Using heat on the hob, oven and microwave.

Opening cans

Budgeting
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Through continuous provision children
have the opportunity to build upon
knowledge and skills involving
mechanical processes.
 Offer opportunities to encounter
and revisit key materials, e.g.
drawing media, paper, paint,
cardboard and clay in order to
continue to develop expertise as
tools for expression and
communication.
 Provide a range of joining materials
(e.g. stapler, masking tape, glue,
string, thread, split pins, treasury
tags, card strips) to support children
working in both 2D and 3D.
 • Supply open-ended props and
materials that can easily be
transformed in play
Introduce the design sheets to help
children think about their design
process including the elements of
design, make and evaluate.

Years 1 and 2
Year 1 = Mechanisms – wheels and axels
(Cross curricular links with Maths/Science)
Lesson 1: Introduce design brief to children.
TECHNICAL KNOWLEDGE: explore wheels and
axles. Introduce vocabulary chassis, axle etc. Look
at the mechanism and how they work. Identify
materials commonly used for wheels. Test and
adapt mechanisms.
Lesson 2: DESIGN: purposeful, functional,
appealing products based on design criteria.
Communicate ideas through talking, drawing,
research, mocks ups etc.
Lesson 3: MAKE: skills included: adapting
mechanisms, measuring and cutting accurately,
working to scale, following a design brief.
Lesson 4: EVALUATE: evaluation to include
questions referring to technical knowledge
(learning vibrations) e.g. understanding how an
axel works, what materials are commonly used for
wheels. Did it fulfil the design brief?
Year 2 = Structures – Windmill
(Cross curricular links: Science, Maths, History,
Geography)
Lesson 1: Introduce the design brief to children.
TECHNICAL KNOWLEDGE/RESEARCH: to explore
what windmills are and how they are used.
Lesson 2: TECHNICAL KNOWLEDGE/RESEARCH: to
explore ways of making strong bases. Understand
the definition and importance of strength, stability
and stiffness. Knowing that different shapes can
strengthen or weaken structures and that materials
can be manipulated to improve strength and
stiffness.
Lesson 3: TECHNICAL KNOWLEDGE/RESEARCH: to
explore how to make sails for windmills.
Vocabulary air resistance.
Lesson 4: DESIGN: to be able to design and create
their own structures and functioning windmills.
Lesson 5: MAKE: Assembling different components
to work together to create motion. Assembling
accurately. Cutting neatly.
Lesson 6: EVALUATE: testing finished product.
Referring to technical knowledge (learning
vibrations). Did it fulfil the design brief?

Summer Term
Components: Mechanisms and Structures
Years 3 and 4
Year 3 = Mechanisms - Pop up books
(Cross curricular links: English)
Lesson 1: Introduce design brief to children.
TECHNICAL KNOWLEDGE/RESEARCH: explore pop up books
(primary research). Look at levers, sliders and linkages to make it
move.
Lesson 2: Experiment with making different sliders.
Lesson 3:DESIGN: for a purpose (to share with children in FSU? /
Take to share at a local nursery within the community?)
generating ideas using a storyboard, communicating through
words and illustrations.
Lesson 4: MAKE: skills included: cutting and assembling
accurately, creating different movements (up, down, along and
around), making functional components using layers and spacers
to construct pages, selecting appropriate equipment and
materials.
Lesson 5: EVALUATE: testing finished product. Recording how it
was received by audience. Include questions referring to
technical knowledge (learning vibrations) e.g. understanding
structures and mechanisms, understanding how to create
different movements, understanding sliders, levers and linkages.
Did it fulfil the design brief?
Year 4 = Structures– Mini Greenhouses
(Cross curricular links: Maths, History, Geography)
Lesson 1: Introduce the design brief to children.
TECHNICAL KNOWLEDGE/RESEARCH: to explore different types of
greenhouses, looking at different materials and identify shapes
and features.
Lesson 2: TECHNICAL KNOWLEDGE/RESEARCH: to investigate
how to join and combine shapes to make a house. Introduction of
nets. Apply understanding of how to strengthen, stiffen and
reinforce more complex structures.
Lesson 3: TECHNICAL KNOWLEDGE/RESEARCH: To investigate
ways of creating the environment appropriate for a greenhouse.
Explore different types of transparent materials. Discuss why a
transparent material is better. Knowing that architects consider
light, shadow and patterns when designing. Look at famous glass
buildings and there key features Kew Gardens, Chatsworth, Shard
Lesson 4: DESIGN: a greenhouse using a wide range of materials.
Model and communicate ideas through a range of ways such as
discussion, annotated sketches and cross sectional diagrams.
Lesson 5: MAKE: Using a variety of materials and equipment to
create frame structures.
Lesson 6: EVALUATE: Did it fulfil the design brief?
Aut 2 – Science link Pneumatic toys into forces or slingshot cars.

Years 5 and 6
Year 5 = Mechanisms – Fairground
(Cross curricular links: Science/ICT/Maths)
Lesson 1: Introduce design brief to children.
TECHNICAL KNOWLEDGE/RESEARCH: to look at a range of familiar
products that use rotating parts.
Lesson 2: TECHNICAL KNOWLEDGE/RESEARCH: to investigate ways of
using electrical motors to create rotating parts.
Lesson 3: TECHNICAL KNOWLEDGE/RESEARCH: to investigate ways of
making a framework for a fairground ride. Applying knowledge of
construction techniques to realise design ideas. Stabilising more complex
structures using bracing.
Lesson 4: DESIGN: a fairground ride with a rotating part. Use design
criteria to help focus their work. Model and communicate ideas through
a range of ways such as discussion, annotated sketches and cross
sectional diagrams.
Lesson 5: MAKE: to be able to make a fairground ride following a design.
Increased demand of practical skill. Selecting materials for their
aesthetic and functional properties. Make, strengthen and stiffen a
range of structures.
Lesson 6: EVALUATE: testing finished product. Consider the views of
others to improve their work. Record how it was received by audience.
Checking accuracy of work. Include questions referring to technical
knowledge (learning vibrations). Did it fulfil the design brief?
Year 6 = Structures – Bridges
(Cross curricular links: Science, Maths)
Lesson 1: Introduce the design brief to children. Children to design,
make and test to destruction.
TECHNICAL KNOWLEDGE/RESEARCH: explore and experiment with a
range of different bridge structures, forces and components involved in
bridge building. Look at famous engineers and real life examples.
Lesson 2: TECHNICAL KNOWLEDGE/RESEARCH: explore the use of
hydraulics to make bridges lift.
Lesson 3: TECHNICAL KNOWLEDGE/RESEARCH: to investigate ways of
using electrical systems to add a light to our bridge.
Lesson 4: DESIGN: arch and truss bridges. Model and communicate ideas
through a range of ways such as discussion, annotated sketches and
cross sectional diagrams.
Lesson 5: MAKE: selecting materials and equipment according to
functional properties. Working with increased accuracy in practical tasks.
Use triangulation for bracing.
Lesson 6: EVALUATE: testing to destruction to evaluate the successful
and unsuccessful properties of a design and its materials. Consider the
views of others to improve their work. Recap technical knowledge
(learning vibrations) understand the importance of compression and
tension in bridge structures. Did it fulfil the design brief?
Aut 2 – Science link electricity – electricity. greeting cards, torches
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Physical Education – P.E.
Return to contents page
Curricular Goal:
For all our pupils to be: well rounded, resilient and have the skills to excel in a broad range of physical activities whilst having the knowledge and opportunity to lead a healthy and active lifestyle.
Autumn 1
Component: Resilience and Physical / Mental Strength
Foundation Stage
Years 1
Years 2
Years 3
Year 4
Year 5
Year 6
ELG: Gross motor skills
Basic skills:
Basic skills:
Outdoor Adventurous
Outdoor Adventurous
Outdoor Adventurous
Outdoor Adventurous
Children at the expected level
Rolling; Over & Under
Rolling; Over & Under
Activity
Activity
Activity
Activity
of development will:
Throwing & Catching
Throwing & Catching
Negotiate space and

To participate in a range

To plan a short course

To plan a course for

To be able to devise
obstacles safely, with

To be able to hold and

To be able to make a ball
of activities which
for another pair to
another pair to follow
appropriate responses to
consideration for themselves
receive a ball accurately.
travel with increasing
involve working with and
follow.
challenges and tasks and

To work as a group to
and others; demonstrate
accuracy; working on
trusting others.
adapt to changing

To begin to observe and

To orientate and use a
overcome a challenge.
strength, balance and
speed and direction.
circumstances.
copy others.

To collaborate with
school map to find

To develop map reading
coordination when playing;

Begin to work

To complete the
others when working
points around the

Roll and retrieve a ball
skills
move energetically, such as
cooperatively with a
towards common goals.
grounds.
orienteering course in
with two hands
running, jumping, dancing,
partner or within a small
the fastest time possible.

To retain information in

To begin to use a
hopping, skipping and
group.
competing against a
Fundamental Movements:
order to accurately relay
compass to find points
Football
climbing.
partner.

Roll a ball to a partner
Running
to others in the group.
around the playground.

To learn how to manage
over an increasing

To dribble the ball using
ELG: Fine motor skills children
distance.
speed and accuracy for a

To use their arms to
parts of the foot (inside
at the expected level will:
Hockey
Hockey
task that improves
increase speed.
and outside).
Hold a pencil effectively in
Fundamental Movements:
results.

To be able to control

To be able to pass the
preparation for fluent writing
Running

To hold the hockey, stick

To dribble the ball with
their speed and to
ball with different parts
– using the tripod grip in
accurately and
close control using the
increase the distance
of the foot and over
almost all cases; use a range
Football

To be able to run with
understand the rules
hockey stick accurately.
and endurance.
increasing distances.
of small tools, including
direction and
behind this.

To work together as a
scissors, paint brushes and

To be able to run for a

To understand attack

To think about how to
understanding of

To shoot accurately at a
team to pass the ball
cutlery; begin to show
sustained period of time.
versus defence.
performance.
use tactics, skills and
target/goal.
through the pitch and
accuracy and care when

To begin to understand
strategies to outwit the

To be able to reflect on
score goals.
drawing

To pass the hockey ball
the rules and tactics in
opponent.
performance.

To exploit space when
over distance
football.
Outdoor Activity

To watch and describe

To demonstrate the
attacking and defend

The ability to listen and
others’ performances, as
strength, stamina and
when out of possession.
observe.
well as their own, and
suppleness to use a

To show an awareness
suggest practices that
range of fundamental
of space for themselves
will help them and
movement skills.
and of others.
others to play better.

To move confidently,

To use space effectively
with imagination and in
in games to create
safety.
attacking opportunities.
Fundamental movements:




Running
To run safely in and
around space.
To negotiate space
carefully.
To begin to control my
speed
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Autumn 2
Component: Balance and Flexibility
Foundation Stage
Gymnastics





To begin to travel with
skill under, over, through
and around equipment.
To jump off equipment
safely using both feet to
land.
To show control and
coordination when using
small and large
movements.

Years 1
Gymnastics





Net and Wall Games




To use a range of small
equipment.
To begin to handle
equipment with control.
To begin to stop and
control equipment using
different parts of the
body.
Ye

Use a range of
equipment to move
on/off, over, under,
along and through
safely.
To investigate
movement, stillness and
how to use space safely.
To copy or create,
remember or repeat
short movement
phrases.

Years 2
Gymnastics





Net and Wall Games




To be able to
demonstrate hand-eye
coordination.
To begin to travel with
the racket successfully.
To be able to balance
during net and wall
games.

To be able to jump and
land from height safely
and accurately.
To be able to use a range
of equipment safely and
understand how to use it
in a variety of ways.
Remember, repeat and
link combinations of
gymnastic actions, body
shapes and balances
with control and
accuracy.

Years 3
Gymnastics









To participate in team
games in a range of
increasingly challenging
situations
To have the strength,
stamina and suppleness
to use a range of
fundamental movement
skills.
To be able to
demonstrate
coordinated movement.








Net and Wall Games


To improve their quality
of movement.
To describe how the
body reacts during
different types of
activity.
To develop flow by
linking actions smoothly
and planning variations
in speed.

Year 4
Gymnastics

Netball





To be able to
demonstrate the three
types of passes (chest,
shoulder and bounce)
To work cooperatively
within a group
To be able to pass and
receive accurately from
a variety of distances.

Aim to show as much
speed and precision as
possible when
performing different
movements.
To perform skills and
actions more fluently.
To be able to make
various shapes from
pictures given
individually and with a
partner.
Aim to show as much
speed and precision as
possible when
performing different
movements.

Year 5
Gymnastics




Netball





To begin to understand
the footwork rule
To develop their
shooting technique and
stance.
To begin to understand
the rules of netball.

Arrange the apparatus
safely to suit the need of
the task.
To perform longer
sequences to perform in
front of a group.
To learn a wider range of
actions and explore
more difficult ways to
perform.

Year 6
Gymnastics






Basketball





To perform dibbling with
confidence, control and
accuracy.
Understand the rules
behind dribbling (no
double dribble, illegal
dribble)
To pass with increasing
accuracy from distance

To use skills and abilities
individually, in
combination and in
sequence, with the aim
of showing as much
control and precision as
possible.
To use skills and abilities
individually.
To use their own criteria
to judge performance;
suggest different ideas
that will lead to
individuals improving
their performance in
small group sequences.

Basketball




Shoot with increasing
accuracy and confidence
To incorporate the skills
of basketball into match
situations effectively.
To practise coaching,
refereeing and
officiating matches.
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Spring 1
Component: Strength, Technique and Control
Foundation Stage
ELG Being Imaginative and
Expressive (Part of the goal)
‘Perform…trying to move in
time to music.’
Dance





To create movements to
music/topic theme
(dinosaur, nursery
rhymes)
Begin to represent their
own ideas, thoughts and
feelings through dance
To sing songs, make
music and dance, and
experiment with ways of
changing them.

Years 1
Dance









I can travel confidently
in a range of ways
(hopping and skipping)
I can land safely when
jumping and hopping.
I can jump over a target.






Link four actions or
movements together in
a sequence to perform
Use movements to
communicate mood and
feeling, recognising this
though observing
performances
Begin to perform simple
sequences with careful
control and coordination

Years 3
Dance





Plan, sequence and
perform movements on
their own or as part of a
group
Explore changing speed,
direction and levels
within a performance
Practice and perform
movements and
stretches to develop
strength and suppleness

Year 4
Dance





Story dance, interpretive
dance

Hopping and Skipping



Identify how different
parts of the body imitate
and lead movements
Begin to copy and
remember movements
and positions
demonstrated by their
teacher
Link two actions or
movements together to
perform a sequence

Years 2
Dance

Hopping, Skipping and
Jumping




Hop forward, bending
the knees and moving
the arms.
To be able to jump from
two feet and land on
two feet.
Jump from two feet and
land on one.





Rugby


To bounce, hop, skip and
jump using a variety of
take offs and landings.
To bounce, hop, skip and
jump using a variety of
movements (sideways,
forwards, backwards)
To begin to develop
power.







Perform movement
sequences as part of a
group, exploring unison
and cannon
Compose creative dance
sequences exploring
movement pattern and
dynamics
Respond physically to a
more complex range of
stimuli, particularly
musical accompaniment

Year 6
Dance









To pass the ball
accurately.
To be able to hold the
ball accurately.
To tag opponents.

Rugby




To use speed and agility
to avoid the opposition.
To hold the ball
accurately when moving.
To begin to understand
the basic principles of
rugby.

Take the lead when
working within a group
Understand the
importance of a warm
up and cool down by
sequencing their own as
part of a group
Use appropriate criteria
to evaluate and refine
their own work and the
work of other
Interpretive, stylistic and
traditional dance including
musical theatre

Interpretive dance, stylistic
dance, ABC technique

Hopping, Skipping and
Jumping


Copy, refine and repeat
more complex
movements within a
phrase or dance,
comparing with pervious
performances
Respond imaginatively
to a range of stimuli
related to a narrative
Hold body posture
expressively, working on
balance

Year 5
Dance

Rugby




To apply tactics to match
situations.
To pass accurately over
increasing distances
whilst on the move.
To apply speed in
different scenarios to
receive the ball.

Rugby




To be able to catch the
ball whilst moving.
To begin to understand
tactics and positions to
outwit opposition.
To dodge (different
types) to beat
opponents, enter space
and attack.
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Spring 2
Component: Health and Fitness (supporting and understanding a healthy and balanced lifestyle).





Foundation Stage

Years 1

Years 2

Years 3

Year 4

Year 5

Year 6

Invasion games

Invasion Games

Invasion Games

Circuits

Circuits

Circuits

Circuits

To show different ways
of travelling.
To be able to use words
to describe how I am
travelling.
To use my movement
skills in games to occupy
space.







Throwing and Catching






To push an
object/towards a target
To catch a large ball
To be able to throw an
object.
To throw an object at a
target

To be able to respond to
the teacher’s
instructions, changing
speed, direction and
control.
Participate in team
games and begin to
understand the
principles for attack vs
defence.
To be able to defend a
goal or target.






Throwing and Catching




To be able to hold the
ball/equipment tightly
To be able to watch the
ball and catch it correctly
Throw, bounce and
catch a ball with two
hands

Explore how to choose
and apply skills and
actions in sequence and
combination.
To be able to make
connections between
invasion games.
Play/create/modify
simple games working
individually, in pairs or in
small groups.





Throwing and Catching




Throw a ball to a partner
and receive a ball of a
partner.
Be able to throw whilst
travelling both under
and overarm.
Experiment with a range
of equipment to practise
throwing and catching.

To understand the
importance of a healthy
and balanced lifestyle
To develop the correct
technique for a variety
of exercise.
To develop the correct
technique to strengthen
the core muscles





Kwik Cricket




To begin to understand
the technique to over
arm bowling.
To bowl accurately at
the wickets.
To receive the ball from
both an under and over
arm throw

To be able to identify
exercises aimed at
particular muscle groups
To increase participation
and reps for each
exercise.
To demonstrate good
technique for a variety
of exercises






Kwik Cricket




Learn to hit or strike the
ball into space.
When fielding learns to
work as a team.
Develop different skills
and understanding of
the game, play different
roles during a game.

To understand how
sport impacts mental
health.
To develop the correct
technique to strengthen
and stabilise the core
muscles
To identify the muscles
used in particular
exercises





Cricket






To be able to participate
in a team sport
confidently and work
well as a team.
To develop batting and
bowling skills by
participation in all roles
on the field.
To deliver with
increasing accuracy and
pace at the wickets.

To understand the
importance of exercising
all muscle groups.
To engage with different
exercises and improve
results
To be self-critical about
performance (technique
and stamina).

Cricket




To begin to understand
the rules of cricket
To develop tactics and
begin to manipulate
situations in cricket.
To be able to defend the
wickets with a bat.
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Summer 1
Component: Hand Eye Coordination
Foundation Stage
Athletics (Sports Day)





To begin to coordinate
movements together
(egg and spoon)
Shows increasing control
over an object in
pushing, patting,
throwing, catching or
kicking it
To throw different
objects at a target.

Years 1
Athletics (Sports Day)




Jumping and Balancing





I can land safely when
jumping.
I can jump over a target
using balance
I can balance on objects
whilst stationary and
moving

To develop their running
and jumping skills.
To learn how to run in a
co-ordinated way over
obstacles.
To be able to use their
bodies and variety of
equipment with greater
control and coordination.

Years 2
Athletics (Sports Day)





Jumping and Balancing




To begin to develop
balance.
To be able to balance
with different body
parts.
To begin to describe the
importance of having
balance.

To develop their
sprinting technique.
To be able to use
coordinated movement.
To be able to identify
different pieces of
equipment and what
they are used for.

Years 3
Badminton




Jumping and Balancing




Understand how to
improve their balance.
To begin to combine
jumping and balancing
successfully.
To be able to jump
accurately and suggest
ways to increase the
distance.

Begin to understand the
different types of grip
(Thumb and V).
To develop footwork
technique and
movement.
Use balance and stability
to engage with play.

Year 4
Badminton







To begin to hold the bat
correctly with some
direction.
To develop a bowling
style
To be able to run around
the posts correctly
without touching the
posts.





To use agility, balance
and coordination.
To be able to serve
accurately and correctly.
To understand the ready
position.

Year 6
Tennis






Rounders


To begin to understand
different types of shots.
To begin to understand
tactics.
To be able to serve over
the net.

Year 5
Tennis

Rounders





To begin to understand
the positions in
Rounders.
To begin to bat
effectively with an
increasing
understanding of the
technique behind
batting.
To bowl under arm
accurately.

Rounders







To develop their games
skills by participating in
every role on the field.
To be able to confidently
bowl and understand all
the different aspects of
bowling.
Gauge when to run after
hitting the ball either as
an individual or as a
team player.
Hit the ball from both
sides of the body.

To be able to hold the
tennis racket and use
front hand and back
hand.
To begin to understand
the different shots in
tennis and when to
apply them.
To follow the rules of
tennis.

Rounders





To understand the
technical importance of
each position.
To develop a variety of
shots and carefully select
appropriate to the
situation.
To bat with increasing
accuracy and distance.
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Summer 2
Component: Use of fundamental movements in isolation and combination.
Foundation Stage
Fundamental Movements





To adjust speed or
direction to avoid
obstacles.
To be able to move in a
variety of different ways
(forwards, backwards,
sideways, one foot,
tiptoe, crawl)
To listen, follow and
copy different
movements instructed
by an adult/partner.

Years 1
Fundamental Movements
(Running, Hopping, Skipping)

Years 2
Fundamental Movements
(Running, Hopping, Skipping)








Agility, Balance and Coordination





To begin to travel
around, under, over and
through balancing and
climbing equipment
using balance and
coordination.
Move around a space
avoiding obstacles.
Coordinate movements
with a partner using
simple copy and follow
patterns.

To be able to travel with
a wide range of
equipment safely and
accurately.
Explore basic skills with
an increasing
understanding
Remember and repeat
simple skills and actions
with increasing control
and coordination.








Demonstrate coordination when passing
a range of equipment
around the different
parts of the body.
To be able to move
fluently, changing
direction and speed
easily and avoiding
collisions.
To be able to describe
what is happening at
each station.





To develop the pupil’s
athletic ability.
To be able to improve
their personal best.
To develop good basic
running, jumping and
throwing techniques.

Year 4
Athletics






To develop running,
jumping and throwing
skills using a variety of
equipment.
Beat their personal best.
Set different challenges
for distance and time.

Year 5
Volleyball






Circuits
(Agility, Balance, Coordination)


To develop accuracy at a
target or moving object.
To extend their
coordination in a broad
range of activities.
To be able to dodge
accurately with
increasing agility.

Years 3
Athletics

Circuits
(Agility, Balance, Coordination)





To be able to talk about
the positive effects of
exercise.
To become increasingly
competent and
confident and access a
broad range of
opportunities to extend
their agility, balance and
coordination,
individually and with
others.
To be able to show
locomotion, stabilisation
and manipulation skills
accurately across a range
of activities.

Football




To develop passing skills
with increasing accuracy
and control.
To begin dribbling
successfully past
opponents.
To tackle correctly and
safely.

To perform the different
techniques and
understand how to use
them in a match
situation (spike, dig,
volley, set)
To begin to develop the
understanding of the
rules in volleyball
To be able to jump and
make contact with the
ball.

Football




To understand the
different positions in
football and their roles.
To pass over increasing
distances whilst moving.
To shoot with purpose
and correct technique.

Year 6
Volleyball




Athletics





To focus on developing
the technical
understanding of the
athletic activity.
To improve personal
best.
To perfect technique
and performance.

To begin to understand
the importance of
outwitting opponents
To be able to serve with
height and accuracy.
To score and officiate
matches

Athletics





To able to sustain their
pace over long distances.
For example, spring for 7
seconds, jog on the spot
for 2 minutes.
To measure and record
performance.
To set own targets.

NC Expectations
Foundation Stage
Physical development Moving and handling:
ELG: Gross motor skills Children at the expected level of development
will: Negotiate space and obstacles safely, with consideration for
themselves and others; demonstrate strength, balance and
coordination when playing; move energetically, such as running,
jumping, dancing, hopping, skipping and climbing.
ELG: Fine motor skills children at the expected level will: Hold a pencil
effectively in preparation for fluent writing – using the tripod grip in
almost all cases; use a range of small tools, including scissors, paint
brushes and cutlery; begin to show accuracy and care when drawing

Years 1 and 2
Pupils should develop fundamental movement skills, become increasingly
competent and confident and access a broad range of opportunities to
extend their agility, balance and coordination, individually and with others.
They should be able to engage in competitive (both against self and against
others) and co-operative physical activities, in a range of increasingly
challenging situations.

Years 3 and 4
Pupils should continue to apply and develop a broader range of skills,
learning how to use them in different ways and to link them to make actions
and sequences of movement. They should enjoy communicating,
collaborating and competing with each other. They should develop an
understanding of how to improve in different physical activities and sports
and learn how to evaluate and recognise their own success.

Years 5 and 6
Pupils should continue to apply and develop a broader range of skills,
learning how to use them in different ways and to link them to make actions
and sequences of movement. They should enjoy communicating,
collaborating and competing with each other. They should develop an
understanding of how to improve in different physical activities and sports
and learn how to evaluate and recognise their own success
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PSHE And Citizenship
Return to contents page
Curricular Goal:

To develop responsible, respectful and resilient British and Global Citizens who have the information to stay safe and who embrace the spiritual, social, moral and cultural aspects of life.
Autumn Term
Component: Me and My Relationships
Foundation Stage
Development Matters: Personal, Social,
Emotional Development pages 9-14.
PSED is a prime area of learning for our
children. This therefore underpins all
the children’s learning. Although the
goals have been split into terms they
are all taught constantly alongside each
other and interwoven within our
practice. In the Early Years children are
taught to their individual needs and
PSED is modelled and adapted to meet
those needs.
ELG: Building relationships: Children
work and play cooperatively and take
turns with others; form positive
attachments to adults and friendships
with peers; show sensitivity to their
own and others’ needs

Take time to get to know the
child and their family sharing
interests and nurture their new
start to school life.

Model high expectations and
rules, using our behaviour policy
and reinforcing and modelling
throughout the year.

Model vocabulary to help
children become independent in
expressing their feelings, wants
and needs.

During independent learning
allow children the time to
persevere before
scaffolding/extending learning.

Year 1






















I know that there are
different types of
relationships including
families, friends and others
(this includes same sex
families) and I respect those
differences.
I know that family and
friends should care for each
other and families can give
love, security and stability.
I know when relationships
both on and offline make
me feel unhappy or unsafe
and I am able to ask for
help.
I know the names for the
main body parts (including
external genitalia) and why
it is important to keep them
private.
I understand what is meant
by ‘privacy’; my right to
keep things ‘private’ and the
importance of respecting
others’ privacy both on and
offline and between friends.
I can name people who look
after me, my networks and
who to go to if I am worried
about anything on and
offline and how to attract
their attention.
I know what being a good
friend means both on and
offline and how they should
make us feel happy and
secure.
I can play and work
cooperatively.
I can listen to other people
and show them respect.
I can share appropriately
I can recognise that my
behaviour affects others
both on and offline
I know the difference
between right and wrong,
fair and unfair and kind and
unkind both on and offline.
I can recognise there are
different types of teasing
both on and offline I know
about change and loss and

Year 2






















I know the characteristics of a
healthy family life and the
importance of caring for each
other and spending time
together.
I know when relationships both
on and offline make me feel
unhappy or unsafe and I am able
to ask for help.
I know about the changes that
have happened to my body since
birth and the process of growing
from young to old and how
people’s needs change.
I have an understanding of
stereotypes and how these can
have a negative impact (e.g
gender, age).
I understand the importance of
valuing of one’s own body and
recognising its uniqueness.
I know the names for the main
body parts (including external
genitalia) and the
similarities/differences between
most boys and girls.
I know that individuals have
rights over their own bodies, and
that there are differences
between good and bad touching
(this includes between peers) I
can name people who look after
me, my networks and who to go
to if I am worried about anything
on and offline and how to attract
their attention.
I know the ‘recipe’ for being a
good friend both on and offline
and that trust is a core
ingredient.
I know that there are different
types of negative behaviours,
bullying and teasing both on and
offline.
I know that these behaviours are
wrong and know how to deal
with them including if I
experience or witness it, I know
how to get help.
I can listen to others and respect
their viewpoints.
I can identify and respect
differences and similarities
between people of different

Year 3





















I can identify different types of
relationships and show ways to
maintain positive and healthy
relationships (this includes same
sex relationships) both on and
offline.
I understand that relationships
both on and offline may change
over time and how to ask for
help if this make me unhappy.
I can judge what kind of physical
contact is acceptable or
unacceptable and how to
respond -including who I should
tell and how to tell them.
I understand the difference
between secrets and surprises
and understand not to keep
adult secrets both on and offline
and when to support a friend to
tell a trusted adult.
I know how other families are
similar or different to mine (this
includes same sex), I respect
those differences and I know
families as characterised by love
and care.
I understand that it is OK to be
different to others.
I understand about growing and
changing and new opportunities
and responsibilities both on and
offline that increasing
independence may bring.
I can name people who look
after me, my networks and who
to go to if I am worried about
anything on or offline and how
to attract their attention.
I know how to be a good friend
both on and offline and how to
manage a fall out with a friend
without a physical reaction e.g
not violent.
I can describe the nature and
consequences of negative
behaviours, bullying both on and
offline and express some ways of
responding to it even if I
behaviour/
I can still get help (this includes
different types of bullying, how
to recognise it, how to seek help
and coping strategies).

Year 4
















I feel good about myself and my
body and having an
understanding of how the media
presents ‘body image’
I understand that my body and
emotions will change as I grow
older and I know the importance
of taking care of my own body.
I can recognise what love is and
understand that marriage / civil
partnerships represent a legally
recognised commitment freely
entered into by two people.
I know that there are different
kinds of families and
partnerships (includes same sex)
and I understand the importance
of stable, loving and caring
relationships.
I can demonstrate the features
of good healthy friendship both
on and offline and have the skills
to manage a falling out.
I can name people who look
after me, my networks and who
to go to if I am worried about
anything on or offline and how
to attract their attention.
I can respond appropriately to
other people’s feelings
I can recognise my worth as an
individual and the worth of other
people.
I understand a range of feelings
and how these make me feel
both emotionally and physically.

Year 5




















I understand simple, safe
routines to prevent the spread
of bacteria and viruses and the
importance of immunisation.
I know the ways in which
children grow and develop in
puberty – physically and
emotionally.
I can manage my periods
(menstruation) or I understand
how girls manage their periods
and I am respectful of this.
I recognise, as I approach
puberty, how people’s emotions
change at that time and how to
deal with my feelings towards
myself, my family and others in a
positive way.
I am aware of different types of
relationships and what makes
them a positive, healthy
relationships both on and offline
and I have the skills to form and
maintain a healthy relationship.
I can name people who look
after me, my networks and who
to go to if I am worried about
anything on or offline and my
health and how to attract their
attention.
I know how to respond safely
and appropriately to adults I
meet (including online) whom I
do not know
I know where individuals,
families and groups can get help
and support I know how to be a
good friend both on and offline
and how to manage a fall out
with a friend without a physical
reaction e.g not violent.
I understand what boundaries
are appropriate in friendships
with peers and others both on
and offline
I understand the importance of
being respectful to everyone and
to recognise and care about
others people’s feelings both on
and offline but if appropriate I
feel able to confidentially
challenge their view point

Year 6



















I understand the physical and
emotional changes I will go
through at puberty.
I can look after my body and
health as I go through puberty.
I can manage my periods
(menstruation) or I understand
how girls manage their periods
and I am respectful of this.
I know about human
reproduction including
conception.
I recognise different risks in
different situations both on and
offline and then decide how to
behave responsibly, including
judging what kind of physical
contact is acceptable or
unacceptable (this could include
between peers)
I understand that civil
partnerships and marriages are
examples of stable, loving
relationships freely entered into
by both people (include same sex
relationships)
I know that relationships change
over time and the features of a
positive healthy relationship
both on and offline (including
friendships)
I know how to ask for help and
have a range of strategies to
resist pressure to do something
dangerous, unhealthy, that
makes me feel uncomfortable,
anxious or that I believe is wrong
including when to share a
confidential secret all of which
can happen both on and offline
I can name people who look after
me, my networks and who to go
to if I am worried about anything
on or offline and my health and
how to attract their attention.
I can recognise the difference
between aggressive and
assertive behaviour both on and
offline and developed some
strategies to resolve disputes
and conflict
I realise the consequences of
anti-social and aggressive
behaviours, such as bullying,

52



the associated feelings
(including moving home,
losing toys, pets or friends).
I know how to be nice to
people both on and off line.

backgrounds (ethnic, cultural
and faith, physically).








I can empathise with other
people and understand how
people.
I can react differently to the
same situation.
I can listen to and show respect
for the views of others both on
and offline
I know the importance of valuing
myself.
I can recognise and challenge
stereotypes (including
supporting trans children).
I know about change and loss
including separation, divorce and
bereavement and the associated
feelings.





cyber-bullying, homophobia,
transphobia and biphobia and
racism which can happen both
on and offline on individuals and
communities
I can recognise and challenge
discrimination and stereotyping
which can happen both on and
offline (including cultural, ethnic,
religious diversity, sexuality,
gender and disability)
I understand the nature, causes
and consequences of hate crime
which can happen both on and
offline and I know I need to tell a
trusted adult
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Foundation Stage
ELG: Managing self: be confident
to try new activities and show
independence, resilience and
persevere in the face of
challenge; explain the reasons for
the rules know right from wrong
and try to behave accordingly;
manage their own basic hygiene
and personal needs, including
dressing, going to the toilet and
understanding the importance of
healthy food choices.














Model problem solving
skills and discuss how
mistakes help us learn and
encourage children to
repeat,
modify
and
evaluate.Support children
to talk about and discuss
their feelings.
Model why rules are
important and need to be
respected in order for all
children to feel happy and
safe.
Discuss how others actions
can make us feel happy or
sad using books and real life
experiences.
Through shared learning
time
discuss
the
importance of privacy using
examples such as visiting
the toilet, washing hands
and the difference between
home
and
school
environment.
Support
children
to
become independent at
dressing and changing into
appropriate weather gear.
Children provided with an
open snack area with
healthy food which they
can independently visit
throughout the day. Adults
talk about the healthy food
at the snack table and
model good hygiene.
Through baking children
are also taught about a
balanced diet and how
sugar and fat are needed as
part of a healthy balanced
lifestyle.

Year 1


















I know the role of medicines
in promoting health, the
reasons why people use them
and the rules on safe use of
medicines.
I know that some substances
can help or harm the body
including household
substances like dishwasher
tablets.
I recognise the need for safety
rules –road, fire, water, rail,
farm, school environment,
playground, online and home
and I can follow the rules
I can name an adult in school
who can help me and I know
there are people and services
who can help us including
how to call 999 in an
emergency.
I know I have a responsibility
to keep myself and others
safe, when to say, ‘yes’, ‘no’,
‘I’ll ask’ and ‘I’ll tell’ including
knowing that they do not
need to keep secrets both on
and offline.
I know the internet has many
benefits but I know I need to
balance my time spent on
and offline.
I know that people you don’t
know are strangers and this
applies online as well as well
as off line
I know that when people I
don’t know ask me for private
information I don’t share it
online or in person
I understand that some
websites, games and social
media sites have age
restrictions and I know how to
get help if I see something I
am unhappy with online

Spring Term 1
Component: Keeping Myself Safe
Year 3
Year 4

Year 2


















I use simple skills which will
help to maintain my personal
safety both on and offline.
I understand that all drugs can
be harmful if not used
properly I know simple rules
about medicines and other
substances used in the home,
including solvents which can
be harmful if not used
properly.
I can recognise and say what
is right and wrong both on
and offline.
I understand that pressure to
behave in an unsafe way can
come from a range of people,
including people.
I know and online.
I know how to ask for help
when I need it and can name a
range of people who can help
me including how to call 999
in an emergency.
I know the difference
between secrets and surprises
both on and offline and
understand what is not a good
secret to keep.
I know the internet has many
benefits but I know I need to
balance my time spent on and
offline and I adhere to the age
rating of computer games.
I have an understanding of a
range of risks when
communicating online and I
can demonstrate ways of
reducing the risk to ensure I
am safe online.
I know that people sometimes
behave differently online
including friends or by
pretending to be someone
they are not.
I have an understanding of
what a healthy online
friendship is and awareness of
the risks associated with
people I have never met

















I can identify and explain how
to manage risks in different
situations including on and
offline line.
I can make judgements and
decisions and use basic
techniques for resisting
negative peer pressure both
on and offline.
I can explain how my
behaviour may have
consequences for myself and
others both on and offline.
I can demonstrate basic safety
procedures when using
medicines, sun protection,
crossing roads, riding a bike,
swimming etc
I know school rules for health
and safety, basic first-aid
procedures and where to get
help for myself and others in
need including how to call 999
in an emergency.
I know the internet has many
benefits but I know I need to
balance my time spent on and
offline and adhere to the age
rating of computer game.
I have a growing
understanding of a range of
risks when communicating
online and I can demonstrate
ways of reducing the risk to
ensure myself and my friends
are safe online.
I know how to report
concerns and get support with
issues online


















I can describe what risk means
to me both on and offline.
I can take responsibility for my
own behaviour and safety and
realise that actions have
consequences both on and
offline.
I can recognise, predict and
assess risk, relating to myself
and others and know how to
get help (includes risks in the
home, road, farm, water, rail,
online, electricity and
personal safety) and I know
how to call 999 in an
emergency.
I have some effective
strategies to cope with peer
influence and peer pressure
both on and offline.
I know the internet has many
benefits but I know I need to
balance my time spent on
and offline and adhere to the
age rating of social media and
computer games.
I know that not everything on
the internet is true and know
what to do if I access
something that makes me
unhappy or uncomfortable.
I understand the need to keep
some information private in
order to protect myself when
communicating online and I
can implement strategies to
do this.
I recognise how online
communications (including
from friends) may be used for
manipulation or persuasion
and I have ways of managing
this.
I know how to recognise and
display respectful behaviour
online.

Year 5




















I can identify strategies I can use
to keep myself physically and
emotionally safe including road
safety, cycle safety, online safety
and in the local environment
(rail, farm, water and fire) and I
know how to call 999 in an
emergency.
I know which commonly
available substances (alcohol,
tobacco, e-cigarettes, medicines)
and drugs are legal and illegal,
and their effects and risks.
I know that the pressure to
behave in an unacceptable,
unhealthy or risky way can come
from a variety of sources
including people I know both on
and offline and the media.
I know the internet has many
benefits but I know I need to
balance my time spent on and
offline and adhere to the age
rating of social media and
computer games.
I understand how some people
use online technology to bully
other people and I know how to
seek help if this happens to me
or a friend.
I know how to present myself
safely online and understand the
potential risks of providing
personal information online.
I can use a range of strategies to
protect my personal information,
including passwords, addresses
and images of myself and others.
I understand that the person that
I think I am communicating with
on-line may not be who they say
they are.
I know how to manage requests
for images of myself or others
(this includes from friends); what
is and is not appropriate to ask
for or share; who to talk to if I
feel uncomfortable and are
concerned by such a request.
I recognise that not all
information on the internet is
accurate or unbiased
(advertising) and I have
strategies for identifying the
origin of a website.

Year 6














I can take responsibility for my
own safety and know about
health and safety, basic
emergency first aid
procedures (including head
injuries) and where to get
help, including how to call 999
in an emergency.
I recognise the responsibility I
have both on and offline due
to increased independence
and can keep myself and
others safe.
I can respond to challenges
including recognising,
managing and accessing risks
in different situations both on
and offline and can manage
them responsibly.
I am able to make informed
decisions relating to risk
taking behaviours in relation
to medicines, alcohol,
tobacco, e-cigarettes, drugs
and other substances
including what is meant by the
term, ’habit’ and why habits
can be hard to change.
I know that the pressure to
behave in an unacceptable,
unhealthy or risky way can
come from a variety of
sources both on and offline,
including people I know and
the media.
I know the internet has many
benefits but I know I need to
balance my time spent on and
offline and adhere to the age
rating of social media and
computer games.
I can select appropriate tools
to collaborate and
communicate confidently and
safely with others, including
friends I know in real life.
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Spring 2
Foundation Stage
As above

Year 1













I know the importance
of personal hygiene
and I am able to wash
my hands properly,
regularly wash my
body and clean my
teeth twice a day.
I understand what
physical and mental
health means and that
all humans have it I
know how to keep my
body healthy through
being active, healthy
eating, getting enough
rest, dental health, sun
protection and looking
after my emotional
wellbeing.
I can recognise what I
like and dislike, how to
make real, informed
choices that improves
my physical and
emotional health and
to recognise that
choices can have good
and not so good
consequences.
I can talk about my
emotions and
recognise them in
others.
I know what makes me
happy.
I understand what
being resilient means
to me and I have
strategies I can use.
I know some of the
reasons why change
can feel uncomfortable
and I know some of the
ways of dealing with
the feelings that
sometimes arise from
changes.

Year 2















I know that a healthy
lifestyle includes
being physically
active, rest, healthy
eating, dental health,
sun protection and
emotional health and
I can give examples of
what I do on a daily
and on a regular basis
to keep myself
healthy.
I can make simple
choices to improve
my physical and
emotional health.
I know how diseases
are spread and how
they can be controlled
and my
responsibilities for my
own and others
health.
I am able to wash my
hands properly.
I can recognise and
name a range of
feelings and
understand that we all
experience emotions
in relation to different
experiences and
situations.
I have simple
strategies to manage
my feelings.
I understand what
being resilient means
to me and I have
strategies I can use.
I know that even
changes we want to
happen can
sometimes feel
uncomfortable but I
have identified ways I
manage those
feelings.

Component: My Healthy Lifestyle
Year 3

I can make choices about
my lifestyle to improve
my health and well-being
and recognise that
choices can have good
and not so good
consequences.

I know what are the good
habits for looking after
my growing body both
physically
and
emotionally on a daily
and regular basis.

I know the benefits of
physical exercise and
time outdoors.

I know how to look after
my mental wellbeing
through some self-care
techniques
e.g.
relaxation, benefits of
hobbies and interests
etc.

I can communicate my
feelings
to
others,
recognise how others
show feelings and know
to
respond
appropriately.

I understand what being
resilient means to me
and I have strategies I
can use.

I can understand why
other
people
are
behaving as they are
when they are finding
change difficult.

Year 4




















I can identify some factors
(positive and negative)
that affect physical,
mental and emotional
health e.g. relationships
with family and friends,
stress levels, physical
activity, diet, self-image,
media, online and have
started to develop ways of
counteracting the
negative factors.
I understand what is
meant by a healthy diet
(including understanding
calories, and nutritional
content)
I can make informed
choices about healthy
eating and exercising
I understand safe and
unsafe exposure to the
sun, and how to reduce
the risk of sun damage
I understand a range of
feelings and how these
make me feel both
emotionally and physically
I have a range of
strategies for managing
and controlling strong
feelings and emotions I
can respond appropriately
to other people’s feelings
I can recognise my worth
as an individual and the
worth of other people
I understand what being
resilient means to me and
I have strategies I can use
I can identify positive
things about myself,
recognise some of my
mistakes and learn from
them
I can make some changes
quickly and easily but also
understand that some
changes are hard and can
take a long time















Year 5
I know what makes a
healthy lifestyle- the
benefits of exercise and
healthy eating and the
factors (positive and
negative) that affect
mental health, including
having a positive selfimage.
I understand the
importance of good oral
hygiene, including
regular visits to the
dentist.
I know where
individuals, families and
groups can get help and
support both on and
offline.
I can deal positively with
my feelings and
recognise a range of
emotions in others and
can explain the intensity
of my feelings to others.
I understand what
resilience is and have
strategies I can use to
build my own resilience.
I can resolve differences,
looking at alternatives,
making decisions and
explaining choices
I know some of the ways
of dealing with the
feelings that sometimes
arise from changes.















Year 6
I know what makes a
healthy lifestyle- the
benefits of exercise and
healthy eating and the
factors (positive and
negative) that affect
mental health, including
having a positive selfimage.
I understand the
importance of good oral
hygiene, including
regular visits to the
dentist
I know where
individuals, families and
groups can get help and
support both on and
offline
I can deal positively with
my feelings and
recognise a range of
emotions in others and
can explain the intensity
of my feelings to others
I understand what
resilience is and have
strategies I can use to
build my own resilience
I can resolve differences,
looking at alternatives,
making decisions and
explaining choices
I know some of the ways
of dealing with the
feelings that sometimes
arise from changes
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Summer 1
Component: Becoming Active Citizens
Foundation Stage
Through every aspect of
Early Years provision the
behaviour policy of being
Ready, Respectful and Safe is
reinforced and modelled to
the children when becoming
independent active citizens.

Through
group
discussions
children
are
given
the
opportunity to think
and discuss ideas and
given the opportunities
to share these ideas
with others.













Year 1
I can express a
simple opinion,
agreement and
disagreement.
I can respectfully ask
questions and listen
to the answers.
I play a full part in
the life of my
classroom.
I can agree and
follow rules for my
group and classroom.
I understand the role
of the school council
and I am able to vote
for the members and
if chosen to be on
the school council.
I can represent the
views of others.













Year 2
I can take part in
discussions/simple
debate with others about
topical issues.
I know that people and
other living things have
needs and recognise my
own responsibility to
meet those needs.
I can contribute positively
to the life of the class and
the school.
I understand the role of
the school council, am
able to vote for the
members and have
contributed an idea to
the school council.
I know that I belong to
different groups and
communities ie school,
family I know what
improves and harms the
environment and about
some of the ways people
look after them.
I know some ways to look
after my environment.












Year 3
I can participate in
making and changing
rules.
I know why different
rules are needed in
different situations.
I know that choices we
make an impact on the
local, national and
global communities.
I know where to find
impartial advice to
inform my decision
making.
I understand the media
can be biased.
I can empathise with
other people and
situations through
topical issues,
problems and local and
global events.

Year 4


















I can acknowledge that
others have different
points of view both on
and offline.
I know why and how
rules and laws are made
and enforced, why
different rules are
needed in different
situations and how to
take part in making and
changing rules in school.
I can recognise aggressive
and anti-social
behaviours both on and
offline such as bullying
and discrimination and
their effects on
individuals and
communities, such as
travellers, migrants and
asylum seekers.
I can begin to respond to,
or challenge, negative
behaviours both on and
offline such as
stereotyping,
homophobia,
transphobia and biphobia
and racism.
I understand that to
resolve differences I need
to respect other people’s
point of view and respect
their decisions but be
able to explain my
choices and viewpoints.
I understand how my
choices may impact on
the environment.
I can describe the values
of the school and know
why they are important.
I can describe the ‘British
Values’ and give
examples of what they
mean in school and in
society.
I can demonstrate
respect and tolerance
both on and offline
towards people different
from my themselves

Year 5





























I know what democracy is and how
a democratic government works.
I have taken part in democratic
events in school (eg: voting for
school council, mock election).
I understand the consequences of
breaking the law and how the
criminal justice system works in
the UK.
I know how to access local and
national support groups both on
and offline.
I know that circumstances in other
countries and cultures may be
different from our own.
I understand why some people
have chosen to leave their country
and migrate to the UK.
I understand the difference
between economic migrant,
asylum seeker and refugee.
I know about Fair Trade and what
it means.
I know that individual and
community rights and
responsibilities need to be taken
into account when making
decisions (eg: public enquiries,
planning decisions for new
roads/housing, etc).
I understand that choices we make
as individuals, a community and a
nation impact internationally.
I am beginning to understand that
‘poverty’ might have different
meanings to different people in
different circumstances.
I can recognise and challenge
stereotypes.
I know where to find impartial
advice to inform my decision
making and understand about
media bias.
I can express my views confidently
and listen to and show respect for
the views of others.
I can talk and write about my
opinions confidently and listen to
and show respect for the opinions
of others.
I can resolve differences, looking
at alternatives, making decisions
and explaining choices.

Year 6





















I understand how democracy
works in the UK at a local,
regional and national scale.
I understand that there are
other forms of government
that are not democratic and
can give some examples of
these.
I understand what being part
of a community means and I
can take part more fully in
school and community
activities.
I understand the mental
health
benefits
of
community participation and
volunteering.
I can demonstrate a sense of
social justice and moral
responsibility at school, in
the community and towards
the environment.
I understand that everyone
has human rights and that
children have their own
special rights set out in the
United Nations Declarations
of the Rights of the Child.
I understand that resources
can be allocated in different
ways and that economic
choices affect individuals,
communities
and
the
environment.
I can research, discuss and
debate
topical
issues,
problems and events I
appreciate the range of
national, regional, religious
and ethnic identities in the
United Kingdom and the
benefits of being a multicultural nation.
I am aware of how the media
present information and that
the media can be both a
positive
and
negative
influence.
I can critique how the media
present information.
I can discuss controversial
issues in a sensitive manner,
such as terrorism, migration
and racism.
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Summer Term 2
Component: Me and my future
Foundation Stage
ELG: Self –Regulation: Show an
understanding of their own
feelings and those of others, and
begin to regulate their behaviour
accordingly; set and work towards
simple goals, being able to wait for
what they want and control their
immediate
impulses
when
appropriate;
give
focused
attention to what the teacher says,
responding appropriately even
when engaged in activity, and
show an ability to follow
instructions involving several ideas
or actions.












 Encourage children to share their
plans for their independent
learning time setting themselves
simple goals and celebrating
achievements.
 As the behaviour policy has
become embedded children are
now expected to be able to regulate
their own behaviour more
independently having learnt how to
share and cooperate with others.
 All adults to congratulate children
for their kindness to others, seen
especially during visit from new
starters, express approval when
they help, listen and support each
other.
 Through discussions and visits
prepare children for the transition
of year groups. Discuss feelings and
listen to each other’s concerns.









Year 1
I can recognise the
coins and notes we
use.
I can choose the
correct value of coins
and calculate change.
I know that we have
to pay for what we
buy.
I know how to keep
money safe.
I know that I don’t
have to spend my
money but can save
it to use later.
I can set myself
simple goals
I can identify positive
things about myself
and recognise and
celebrate my
strengths and say
what I enjoy about
school and things I
do outside of school
I can describe the
work that people do
in my family, my
school and where I
live.
I can identify positive
achievements during
my time in Year 1
I can identify my
strengths, areas for
improvement and set
myself some goals
for Year 2.




















Year 2
I know that we can pay
for things in a range of
ways and that even
when not using cash,
money is being used.
I understand that the
choices we make affect
ourselves and others
I can explain the
difference between
needs and wants
I understand individuals
and families have to find
ways to balance wants
and needs
I understand that it may
not be possible to have
everything you want,
straight away, if at all
I can describe why
learning is important
I am positive about who
I am, what I have
achieved and take into
account what other
people say about me
I am aware of
stereotypes and that
everyone does have the
same choices and
opportunities in
learning, careers and
work (genders, different
ethnicities, different
backgrounds, etc)
I can identify positive
achievements during my
time in Year 2
I can identify my
strengths, areas for
improvement and set
myself some goals for
Year 3


















Year 3
I know how to look after
and handle money in
everyday situations
I can make simple
financial decisions and
consider how to spend
money, including pocket
money and
contributions to charity
I know there are
different ways to gain
money, including
earning it through work I
understand that money
is a finite resource for
individuals, institutions
and the community
I begin to understand
why we have charities
I can explain why people
work and the different
jobs that people do and
can challenge some of
the work stereotypes
I am aware that the
learning choices I make
will affect my future
options.
I can talk positively
about what I like to do
and what I would like to
do in the future
I can identify positive
achievements during my
time in Year 3.
I can identify my
strengths, areas for
improvement and set
myself some goals for
Year 4.

















Year 4
I can demonstrate how
to look after and save
money
I can begin to develop
an understanding that
people have different
financial circumstances
I can begin to
understand the different
values and attitudes that
people have with regard
to money
I recognise the range of
jobs carried out by
people they know
I can explain how I will
develop skills for work in
the future
I am aware that the
learning choices I make
will affect my future
options. I can identify
my strengths, areas for
improvement and set
high aspirations and
goals
I can identify positive
achievements during my
time in Year 4
I can identify my
strengths, areas for
improvement and set
myself some goals for
Year 5

Year 5


























I am able to make
considered decisions about
saving, spending and giving
I can differentiate between
essentials and desires –
needs and wants
I understand ‘value for
money’ and can make
informed choices to get
‘value for money’
I am able to assess ‘best
buys’ in a range of
circumstances
I am able to understand and
manage feelings about
money, my own and others
I know about the range of
jobs carried out by people
and some of the
stereotypes surrounding
some career choices and I
am aware of some of the
rights and responsibilities
when it comes to treating
people fairly.
I know and understand how
I can develop skills to make
a contribution in the future
I am starting to consider
what I like, what I am good
at and what I enjoy doing
and can talk positively
about my strengths
I know the importance of
making a good impression
when going through a
selection process and I can
demonstrate some of the
skills required to do this
I know that there are a
range of earnings for
different jobs
I understand that there are
a range of benefits from
employment, not just
financial (making a
difference, caring for
others, etc)
I can identify positive
achievements during my
time in Year 5
I can identify my strengths,
areas for improvement and
set myself some goals for
Year 6

Year 6


















I know that people buy
things online and have
online bank accounts and
passwords to keep money
safe.
I can describe how
people’s careers are
different and how they
develop in different ways
and I am aware that
people feel differently
about the different types
of work they do.
I can reflect on what I
have learnt about careers,
employability and
enterprise activities and
experiences and how the
learning relates to my
choices I can describe a
range of local businesses
and how they are run and
the products and / or
services they provide.
I understand that
employers must treat all
employees equally and
there are certain
protected characteristics
under the Equalities Act
I know how to keep
myself safe when working
and what the law says to
protect workers
I can recognise and start
to demonstrate some of
the key qualities and skills
that employers are
looking for and to be
enterprising
I understand that money
we earn also supports the
community
I can identify positive
achievements during my
time in Primary School.
I can explain what I am
worried about and what I
am looking forward to in
Year 7
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British Values
Return to contents page
Democracy
Democracy is embedded at the school. Children are always listened to by adults and are taught to listen carefully to and with concern for each other, respecting the right of every individual to have their opinions and voices heard. Children
also have the opportunity to air their opinions and ideas through our School Council and regular questionnaires. The elections of the School Council members and Sports Captains are based solely on children’s votes, reflecting our British
electoral system and demonstrating democracy in action.
The Rule of Law
The importance of laws whether they are those that govern the class, the school or the country, are consistently reinforced. Our school has a ‘Behaviour Policy’ based on positive reinforcement which is deeply embedded in our work every
day. Each class also discusses its own rules, rewards and sanctions that are clearly understood by all and seen to be necessary to ensure that every class member is able to learn in a safe and ordered environment. Our pupils are taught the
value and reasons behind laws, that they govern and protect us, the responsibilities that this involves and the consequences when laws are broken.
Individual Liberty
Within school, children are actively encouraged to make choices, knowing that they are in a safe and supportive environment. As a school we educate and provide boundaries for our pupils to make choices safely, through the provision of a
safe environment and an empowering education. Our pupils are encouraged to know, understand and exercise their rights and personal freedoms and are advised on how to exercise these safely; examples of this can be clearly seen in our esafety and P.S.H.E. lessons. Children also have a choice to participate in our numerous extra- curricular activities.
Mutual Respect
Respect is one of the core values of our school. The children know and understand that it is expected and imperative that respect is shown to everyone, whatever differences we may have and to everything, however big or small. The core
value of respect within our federation underpins our work every day both in and out of the classroom.
Tolerance of Those with Different Faiths and Beliefs
Our core value of respect ensures tolerance of those who have different faiths and beliefs. Our federation enhances pupils’ understanding of different faiths and beliefs through religious education studies; P.S.H.E. work, visits and
participation in celebrations.
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Democracy
What Value Do We Promote?
• Involve children in democratic processes through election of School Councillors
• Provide opportunity for children to be involved in the decision making process through Class Council meetings, which feed into weekly School Council meetings
• Involve all children in drawing up of class expectations each year
• Teach pupils how they can influence decision-making through the democratic process
• Democracy linked assemblies
• Forge links with local MPs and Councillors
• Provide pupils with a broad general knowledge of, and promote respect for, public institutions and services – IMPS (Injury Minimisation programme) visit, Junior Citizens programme
• Include in the curriculum information on the advantages and disadvantages of democracy and how it works in Britain
• Teach pupils how public services operate and how they are held to account
• Annual pupil survey giving children a chance to be heard
• Involve children in applying for Eco-Status

The rule of law
What Value Do We Promote?
• Ensure school rules and expectations are clear and fair
• Help pupils to distinguish right from wrong
• Help pupils to respect the law and the basis on which it is made
• Help pupils to understand that living under the rule of law protects individuals
• Include visits from the police in the curriculum -talk to Y6 on age of criminal responsibility D.A.R.E
• Teach pupils aspects of both civil and criminal law and discuss how this might differ from some religious laws
• Develop restorative justice approaches to resolve conflicts
• Involve children in review of School Behaviour policy – through School Council and assemblies
• Provide children with opportunities to reflect on their own behaviour
• Provide children with opportunities to reflect on behaviour in the school through pupil surveys
• Ask all children to sign a Home/School Agreement.
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Individual Liberty
What Value Do We Promote?
• Ensure school rules and expectations are clear and fair
• Support pupils to develop their self-knowledge, self-esteem and self-confidence – PSHCE, SEAL
• Promote personal motivation through Building Learning Power
• Encourage pupils to take responsibility for their behaviour, as well as knowing their rights
• Support children to understand the impact of their actions on other people
• Model freedom of speech through pupil participation, while ensuring protection of vulnerable pupils and promoting critical analysis of evidence
• Challenge stereotypes
• Implement a strong anti-bullying culture
• Encourage children to support each other’s learning through talking partners, peered assessment
• Implement a strong anti-bullying culture – Anti-Bullying Week
• Encourage older children to support younger children through ‘buddies’.

Tolerance of those with different faiths and beliefs
What Value Do We Promote?
• We respect those without a religious belief.
• We have links and welcome visitors from other schools outside the UK. Different beliefs, traditions and customs are studied in depth, with visitors being invited into our school to enrich and extend understanding.
•Through this our children gain an enhanced understanding of their place in a culturally diverse society.
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