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INTENT  

At Glusburn we deliver a broad and balanced curriculum where knowledge building is at the heart. Our long term plans ensure 

mastery of subjects where progression is built on and deepened year on year and children successfully ‘learn the curriculum’. Our 

learning culture is based on high aspirations and the motivation that ‘every child can’ through a carefully planned and cumulative 

learning process.  

The evidence base for our approach to the knowledge-based curriculum is derived from Daniel Willingham’s 9 principles of 

cognitive science that inform classroom practice and the research from his book: Why Don’t Students Like School. 

https://www.jpcc.be/wp-content/uploads/2018/05/D-Willingham-9-principles.pdf 

CURIOSITY: People are naturally curious but they are not naturally good thinkers. We plan sequences of lessons through 
thought-provoking questions that progressively build on previous learning.  
 
KNOWLEDGE: Factual knowledge precedes skill. We recognise that pupils cannot think about a topic without having factual 
knowledge first, finding out exactly what pupils know and building on that knowledge. 
 
MEMORY: Memory is the residue of thought. Considering what the children will think about in the lesson in the basis of 
curriculum planning.  

 
UNDERSTANDING: New things are understood in terms of what we already know.  Teachers demonstrate an awareness of 
what pupils already know that will help them grasp new material.   

 
PROFICIENCY: Proficiency requires practice. We ensure that pupils are provided with opportunities for deliberate practice of 
essential knowledge; making our pupils practise those things they will need readily at their fingertips. 

 
COGNITION: Novices and experts think differently.  We aim for pupils to develop a deep understanding.  

 
DIFFERENCES: Students have more in common with each other than differences. Children are more alike than different in 

terms of learning styles. We think very carefully about the knowledge that pupils need to acquire and whether or not 

differentiation is appropriate. 

INTELLIGENCE: Intelligence can be changed through sustained hard work. We continue to develop pupils’ growth mindsets, 
talking about successes and failures in terms of effort and not ability.  
 
TEACHING: Teaching is a complex cognitive skill that improves with practice. Teachers’ experience alone is not enough to 
ensure improvement — it also needs conscious effort and feedback. 
 

IMPLEMENTATION  

Nurturing Memory 

Each subject divides new material into manageable steps, lesson by lesson, fostering and nurturing a child’s semantic memory through use 

of repetition and revisits, STEM sentences and focused lessons where the memory is not over loaded. This implementation ensures that 

pupils are ready for the next stage, whether that is the next lesson, unit of work, year or key stage. 

Creativity 

Although ‘knowing and remembering more’ is our key driving factor, creativity also permeates our curriculum. Teachers plan opportunities 

in all subjects for pupils to think in different ways; find different solutions; make links and connections between subjects and information 

and imaginatively use and apply knowledge. This is achieved by teachers presenting concepts and key knowledge in a variety of ways. 

Creating Global Citizens through Cultural Capital  

Our children leave Glusburn as independent and resilient learners full of curiosity and wonder. We hold reading at the centre of our 

curriculum and aim to encourage wider, more avid and life-long readers. To do this, we choose texts which explore many social, emotional 

and cultural issues thus developing the cultural capital of our children. We nurture the intrinsic links between pupils, parents and school, 

striving to help our children become respectful and kind citizens on a local and global scale with a central focus on the UNICEF Rights of the 

Child.  

https://www.jpcc.be/wp-content/uploads/2018/05/D-Willingham-9-principles.pdf
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UNCRC ARTICLE 28: Every child has the right to education. Primary education should be compulsory and free. Different forms of secondary 

education should be available to every child. School discipline should respect children’s dignity and rights. Richer countries should support 

poorer countries in this.  

UNCRC ARTICLE 29 Education should help develop every child’s personality, talents and mental and physical abilities to the full. It should 

develop children’s respect for their own rights and those of others, for their parents, for their own culture and the cultures of others, and 

for the natural environment. 

Special Educational Needs and Disability  

We recognise that pupils with SEND have a range of different needs and starting points. Some of our pupils have severe, complex or 

profound needs that have a significant impact on their cognitive development, especially the way that they are able to make alterations to 

their long-term memory. Leaders are ambitious for all pupils including those with SEND, developing and adapting the curriculum so that it 

is coherently sequenced to all pupils’ needs, starting points and aspirations for the future; acquiring the knowledge and cultural capital 

they need to succeed in life and supporting specific outcomes: communication and interaction, cognition and learning, physical health and 

development, social, emotional and mental health. In line with our Inclusion Policy all children on the SEND register have a ‘My Support 

Plan’ and Individual Provision Map (IPM) detailing all support and provision in place for each child; these are reviewed termly with parents. 

Children with more complex needs have an Educational, Health Care Plan which details specific provision from all agencies involved with a 

child; these are reviewed annually.  

UNCRC ARTICLE 23: A child with a disability has the right to live a full and decent life in conditions that promote dignity, independence and 

an active role in the community. 

IMPACT: Assessment 

How is reading assessed? 

Phonics assessment in EYFS and Year 1 

Children’s phonetical ability is assessed and recorded on a phonics tracking system each term. Results are discussed between class 

teachers and support staff alongside the Head Teacher at termly pupil progress meetings.  

Reading comprehension assessment Y1 – Y6 

Formal assessments take place termly using the published scheme from NFER (National Foundation for Educational Research; children’s 

attainment is recorded on the whole school data tracker as: WTS, EXS, GDS. This allows leaders to understand which children are on track, 

based on their prior attainment, as well as identifying the lowest 20% of readers in each year group through mapping grids.  

How is writing assessed? 

At the end of academic year, children will be assessed to be: WTS, EXS, GDS. This judgement can be supported using our bespoke ‘Writing 

Assessment Grids’ which have been developed to help assess children’s writing against the expected standard.  

To ensure consistency in judgements we actively monitor between classes which share a year group. Adjacent teachers and the English 

lead will look at a range of pupils’ work and discuss how they are making progress towards the expected standard at that particular point in 

the year. A more formal summer moderation meeting will be held; in these meetings, the English Lead will facilitate a moderation of final 

writing judgements between class teachers across all year groups. 

How is mathematics assessed?  
 
Each unit of work begins by ascertaining the children’s prior knowledge and any connected knowledge held in their long term memory. Any 

misconceptions that arise throughout the unit are identified and address appropriately. Children continue to recall their knowledge 

throughout a unit in order to ensure an alteration in long term memory. 

The curriculum provides sufficient opportunities for planned revisits of previously learned knowledge, concepts and procedures; this is to 

ensure that, once learned, knowledge becomes deeply embedded in pupils’ memories.  

To further support ongoing formative assessment teachers review pupils’ contributions in lessons, work in their books and attainment in 

end of unit assessments. These are supported by end of term formative assessments and end of year tests. Progress & attainment is 

recorded on unit RAG sheets and reported termly to SLT through pupil progress meetings. Head of Maths monitors the quality of teaching 

and learning through: biannual observations, professional dialogue and through the recording of the impact of actions from the school 

development plan. 
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How are the foundation subjects assessed? 

Each unit of work begins by ascertaining the children’s prior knowledge and any connected knowledge held in their long term 

memory. Any misconceptions that arise throughout the unit are identified and addressed appropriately. Children continue to 

recall their knowledge throughout a unit in order to ensure an alteration in long term memory.  

The curriculum provides sufficient opportunities for planned revisits of previously learned knowledge, concepts and procedures; this is to 

ensure that, once learned, knowledge becomes deeply embedded in pupils’ memories.   

Regular ‘low stake’ assessments and ‘deliberate practice’ are used in order to strengthen memory by revisiting at gradually increasing 

intervals.   

These ‘Learning Vibrations’ occur throughout units of work so that all children have the opportunity to make connections and embed the 

information in their long term memory. To ensure that these connections become stronger and children have gained the intended 

understanding and unconscious competence in knowledge, ‘Learning Vibrations’ after a half-term’s unit of work: at the end of the 

unit/half-term; approximately two weeks later (at the beginning of the next half-term); approximately six weeks later (at the end of that 

half-term) and at the end of the school year. This helps the children to tune in, recall and listen to their learning; increasing the volume and 

vibrancy of their knowledge. This system of sequenced ‘Learning Vibrations’ allows children to continue to learn new curriculum content 

whilst also making alterations to long term memory; not overloading the child.  

An Example of a Foundation Subject’s Learning Vibrations: following the end of a half-term unit of sequenced teaching. 

Teaching Learning Vibration  
1 

Learning Vibration  
2 

Learning Vibration      
3 

Learning Vibration  
4 

Year Group: 2  
Term: Spring 1 
Subject: Geography 
Unit of work: Continents and Oceans 

 
(Ongoing ‘Learning Vibrations’ will 

occur from week-to-week) 

End of Unit 
(End of Spring 1) 

 
 

Two Weeks Later 
(Beginning of Spring 2) 

 
 

Approx 4-6 Weeks 
Later 

(End of Spring 2)  

Possible Review at the 
End of School Year 

 

 

 

Formative assessments of Reading, Writing and Maths occur termly to inform teachers’ planning, monitor progress and to plan additional 

opportunities for pupils behind age-related expectations with opportunities to learn the knowledge and skills necessary to catch up with 

their peers. 

How do we assess in the Early Years? 

In the Early Years children are continuously assessed against the Early Learning Goals. 

Learning Journals are used to capture key learning and ensure children know the importance of their own learning, including learning evidence 

contributed from their families. On-going assessment allows teachers to adjust their activity in the moment, promoting better progress, since the 

level of challenge or support can be altered quickly to meet children’s needs at the time.  

 

 

 Example Sequence of Learning Vibrations Timescale 

Spring 1  
 
 

February 
Half Term 

Spring 2 

Week 7 Week 1 Week 3 Week 4 Week 5 Week 6 Week 7 

Learning 
Vibration 1  

 

Learning 
Vibration 2 

 

    Learning 
Vibration 3 
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IMPACT: Monitoring 

How do we monitor subjects in the Early Years? 
 
In line with the whole school all Early Years areas of learning are monitored by Subject Leaders to ensure they provide a firm foundation for 
our curriculum to be taught upon. Subject leaders monitor their subject areas in Early Years through the EYFS Specific and Prime areas of 
learning:  

 Understanding the World: Geography, History, Science, MFL, Computing and RE 

 Expressive arts and Design: Music, Art and DT. 

 Physical Development: PE 

 Personal, social and emotional development: PSHE. 
 

How do we moderate in the Early Years?  
 
Moderation happens internally between class teachers. Each year a member of staff completes the NYCC moderation course to ensure our 
judgments are in line with other schools. The Head of EYFS is also a moderator for NYCC and attends annual training, as well as at least four 
external school visits. In order to complete the EYFS profile at the end of the year staff use the three government documents: EYFS ARA, 
The EYFS Handbook and The EYFS Exemplifications 

 
How do we monitor the Foundation Subjects? 

Subject leaders partake in an annual Deep Dive of their subject. The questions below are designed to gain an understanding of how each 

Foundation Subject is managed and led by the subject leader, as well as recognising its impact on children’s progress, knowledge and 

understanding of that subject.  

The Deep Dive will also consist of: 

Subject leader discussion/questions; pupil discussion; lesson visits following the subjects journey and transition from EYFS to KS2; study of 

‘Learning Vibrations’ book; staff meetings to present an alignment of work showing progression from EYFS to KS2.  

Key questions for the Deep Dive 

Intent 

1. Does your curriculum cover the expected knowledge and skills of the national curriculum? 

2. Is the curriculum ambitious for all pupils? 

Implementation  

3. How have you implemented this subject?   

4. How do you know essential knowledge is built systematically and cumulatively for each year group? 

5. How do you know you are building knowledge and skills systematically? 

Impact  

6. How do you know your curriculum in this subject has impact?   

7. What is the intended knowledge that pupils are expected to remember in each year group? 

Assessment 

8. How do you ensure pupils’ know and remember the key knowledge for the ‘end points’ in each year group? 

SEN 

9. Do your SEND pupils have full access to the foundation subjects’ curriculum? 

10. How much progress have SEND pupils made in this subject? 

Cultural Capital 

11. How well does this subject contribute to developing pupils’ cultural capital? 

Monitoring  

12. How do you know your staff-team know the intended knowledge in each subject for each year group? 

13. How do you monitor children’s learning in your subject? 

14. What’s your understanding of progress within your subject from EYFS Year 6? 
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How do we monitor the Maths curriculum? 

Head of Maths monitors the quality of teaching and learning through: biannual observations, professional dialogue and through the 
recording of the impact of actions from the school development plan. 
To further support ongoing formative assessment teachers review pupils’ contributions in lessons, work in their books and attainment in 
end of unit assessments. These are supported by end of term formative assessments and end of year tests. Progress & attainment is 
recorded on unit RAG sheets and reported termly to SLT through pupil progress meetings.  
How do we monitor Reading? 

Head of English monitors the quality of teaching and learning through: biannual observations, professional dialogue and through the 
recording of the impact of actions from the school development plan. 
 
All children, from Reception to Year 6, have a Reading Record. 

Children are expected to have their reading records in school and to take them home every day. We maintain high expectations that all 

children should be reading for ten minutes every day at home. Parents in EYFS and KS1 are expected to write comments in their child's 

reading record to show that they are reading daily and as a way of communicating. 

In KS2, children are expected to gradually take more responsibility and record their own books and responses to books.  

How do we monitor and moderate Writing? 

Head of English monitors the quality of teaching and learning through: biannual observations, professional dialogue and through the 
recording of the impact of actions from the school development plan. 
Teachers use ‘Writing Assessment Grids’ to assess children’s writing against the expected standard.  

At the end of the academic year, children are assessed to be: working towards the expected standard, meeting the expected standard or 

working at greater depth.  

It is important to note that evidence does not provide a ‘best-fit’ standard and instead children must meet and have evidence for ALL of 

the expected standards before moving on. For example, a child cannot be assessed as GD if they have failed to meet all of the Expected 

Standards. However, it is possible for children to have a personal weakness – for example, in handwriting or spelling. If it is clear that the 

child otherwise meets the standard, then they may be excused from their area of specific weakness.  

It is not a requirement that teachers highlight the statements throughout the year, though some teachers may choose to do so. During 

moderation meetings, teachers will not be asked to show a highlighted assessment grid, but will instead be asked to demonstrate their 

judgement of a child against the standards using evidence in books.  

Cross-class moderation will take place in the Autumn or Spring term where adjacent teachers and the English lead will look at a range of 

pupils’ work and discuss how they are making progress towards the expected standard at that particular point in the year.  

A more formal summer moderation meeting is held at the end of the school year; in these meetings, the English Lead will facilitate a 

moderation of writing between class teachers (e.g. Current Year 3 Teachers and Year 2 Teachers). The aim will be to agree and confirm 

judgements of pre-selected children using evidence and the writing assessment grids.  

 

 

 

 
 
 
 
 
 

 
 
 
 


